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Part 1: Introduction to 4-H Youth Bloco
Drum and Dance

EVELYN L. CONKLIN-GINOP, 4-H Youth Development Advisor, University of California Cooperative
Extension, Sonoma County; SHARON K. JUNGE, Acting State Director of 4-H Youth Development and
KARYN PULLEY, 4-H Youth Development Volunteer, UCCE, Sonoma County.

Curriculum Overview

This is Part 1 of an 11-part series on planning, developing, and coordinating a 4-H Bloco Drum and
Dance after-school program. The series is based on the successes of the Sonoma County 4-H Bloco
Drum and Dance Program, an experiential (hands-on, learn-by-doing) education effort sponsored
by Sonoma County 4-H in partnership with the Windsor School District. The program capitalizes
on the positive group experiences of Brazilian Bloco drumming and dance to help youth build self-
esteem, embrace personal discipline, develop commitment to their community, and build musical
skills. Besides attending regular practices and 4-H meetings, the Sonoma County group performs in
local and regional parades and cultural festivals.

The overall positive experience and sense of belonging also have important side-benefits for
participating youth, helping to improve their academic performance, reduce teen pregnancy and
high school drop-out rates in the group, and discourage gang participation. The program is open to
all youth: both boys and girls of all ethnic backgrounds, economic status, and abilities participate.

Each publication in the series covers an important component of the program, with useful tips
and tools to help you put it to work for youth in your area. Most include ready-to-use handouts,

forms, and flyers that you can customize for local use.

Publications in the Curriculum:

Part 1. Introduction to 4-H Youth Bloco Drum and Dance (8427)

Part 2. Developmental Characteristics of Participating Youth: Age-Based Programs (8428)
Part 3. Fundraising for Your Program (8429)

Part 4. Developing Positive Relationships (8430)

Part 5. Planning Activities and Performances (8431)

Part 6. Planning a Successful Field Trip (8432)

Part 7. Effective Strategies for Management and Staffing (8433)

Part 8. Developing a Schedule for Group Activities (8434)

Part 9. Planning: Steps to Success (8435)

Part 10. Making Good Nutrition and Exercise Part of the Program (8436)

Part 11. Developing and Implementing an Evaluation Plan (8437)

Visit http://www.windsorbloco.org for a recruitment video and PowerPoint presentation to help
promote and start a program of your own.




http://anrcatalog.ucanr.edu

http://www.windsorbloco.org
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Introduction

After-school hours are a critical time for youth,
and particularly for youth at risk. These same
hours can also be seen as an opportunity

for learning and for providing youth with a
healthy, safe environment. According to the U.S.
Department of Education, the after-school hours
between 3:00 and 6:00 pm are the peak time for
juvenile crime and risky practices, including gang
activities and alcohol and drug abuse.

Studies indicate that few elementary or

middle school youth attend after-school programs.

Only 14 percent of primary grade children attend
formal after-school programs, compared with 27
percent who are cared for by relatives or by family
childcare providers after school (Brimhall et al.
1999). Although federal government and private
foundation funding for after-school programs has
increased recently, research indicates that there
still are not enough programs available to meet
the need (Alexander 2003). Furthermore, as these
youth get older and progress through middle
school and high school they tend to be much less
involved in organized after-school programs.
According to a 2003 survey, nine out of ten
Americans think that all youth should be involved
in positive after-school programs, but two-
thirds say it is difficult to find programs in their
community—especially programs designed with
teens in mind. Clearly, there is a significant need
for more after-school programs for middle and
high school youth. One option is to base an after-
school program on engaging, exciting cultural
activities that involve performing arts, such as

music, dance, and drumming,

Music and Teens
A 2003 Gallup Poll found that Americans were

playing musical instruments in the greatest
numbers seen since 1978. Ninety-seven percent
of poll respondents agreed that playing a musical
instrument provides the player with a sense of

accomplishment and encourages expression.

ANR Publication 8427 2

Eighty-five percent believed that playing music
makes you smarter. Research indicates a direct
correlation between higher math scores and youth
participation in an organized music program.

Other survey results showed that 97 percent
of surveyed individuals felt that playing an
instrument helps them to appreciate arts and
culture, 88 percent felt that playing an instrument
teaches youth discipline, and 71 percent felt that
teenagers who play an instrument or who are
involved in music or dance are less likely to have
discipline problems (Cushman 2005). Of those
completing the survey, 30 percent stated that they
themselves had participated in a school band or
orchestra program.

The same study also demonstrated that
the performing arts appeal to a large and varied
segment of the population. Nearly two of every
three surveyed individuals reported having
attended a live professional performing arts event
in the previous 12 months. The study further stated
that people who participate in music and the
performing arts show more creativity, have a better
understanding of themselves and of other cultures,
and feel a stronger connection to their community,
regardless of age, income level, or ethnic group.

Development of the 4-H Bloco Drum and
Dance Program was based on two key elements:
(1) teens’ need for after-school programs and
(2) the understanding that appreciation of music
is common to all age and ethnic groups. A core
group of community partners in our area came
together to make this drum and dance program

for teens a reality.

The Mission of 4-H Bloco Drum and Dance

4-H Bloco Drum and Dance is an organization
modeled on the Brazilian Carnaval tradition and
dedicated to enlivening the community through
music, dance, and nutrition education, providing
youth the opportunity to raise their academic

performance, make better food choices, reduce
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high school drop-out rates, discourage gang
participation, and build a sense of cultural pride.
All of this is accomplished through individuals’
building positive self-esteem, embracing personal
discipline, developing a commitment to the

community, and building musical skills.

What Is the 4-H Bloco Drum and Dance
Program?

The 4-H Bloco Drum and Dance after-school
program targets middle school and high school
students between the ages of 12 and 19. The
program has been modeled after San Franciscos
Loco Bloco organization and encourages boys and
girls of diverse nationalities and ethnic backgrounds
to come together and share their love of music and
dance in a safe after-school environment.

The program provides lessons in both
drumming and dancing three times a week.
Teens meet after school on those days for two
hours of instruction and practice. The music
embraces both cultural expression and physical
exercise. Additionally, healthy snacks are served to
encourage the teens to adopt healthy eating habits.

Lessons are lead by older high school students
and a paid adult staff who serve as mentors and
teachers by sharing their drum and dance skills

with younger teens.

Program Goal
and Objectives

Goal
The goal of the 4-H Bloco Drum and Dance Program

is to build a comprehensive, long-term sustainable
program using the 4-H Youth Development model
of experiential education (see description at end

of this publication) and the San Francisco Loco
Bloco model of drum and dance training as a way to
provide an after-school drum and dance program
for middle school and high school students that will
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improve their lives now and into the future, both as

individuals and as members of the larger community.

Objectives

« Through nutritional education and exposure
to nutritious, culturally appropriate foods and
snacks, program participants will learn to
identify and choose healthy, nutritious snacks.

« Through recognition of physical fitness as an
activity choice that reaches beyond just sports,
participants will reinforce their awareness of
the connection between
physical fitness and
obesity prevention and
will integrate physical
fitness into their daily
life.

+ The development and
implementation of the
program, together with
extensive collaboration

between youth-serving

agencies, schools, and
community groups, will
lead to the development of combined-use
facilities and cultivation of donations and in-
kind contributions in support of the program.

+ The creation and promotion of
intergenerational programming opportunities
that include multiple family members will
result in enhanced long-term relationships
between teens and caring adults, parents, and
grandparents.

« By focusing on the whole child and by providing
early intervention models of instruction in the
form of dance and music, the program will
encourage youth, families, and communities to
engage in positive lifestyle alternatives.

« After-school programs will be strengthened by
incorporating additional training and education
in the areas of

o music and performance

o costume design and mask making
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® creative artistic expression

@ percussion and dance

Percussion and Dance
Through the instructional activities of rhythm and

dance, this program introduces youth to Afro/
Brazilian, Cuban, Hip-Hop, and Reggaeton forms.
Students who participate in drumming instruction
learn basic concepts as well as a wide variety of
techniques while playing conga, surdos, repenique,
tamborim, shekere, bells, and dejembre. Dance
students learn the basic steps of Brazilian dance
and learn how the movements relate to the beat

of the drums. Once the youth have mastered the
basic steps, they proceed to develop dance routines
of their own that tell a story. Both drum and dance
students learn about select cultural themes such as
Afro-Cuban or Hip Hop, where they learn how to
develop appropriate choreography. They also learn

how to make costumes.

Performance Skills

Once they master the drum and dance skills, youth
share their skills and knowledge by performing for
the community. Because of the theme, choreography,
and costumes the youth choose, their performances
bring smiles to their audience and encourage a
greater appreciation for the percussion, dance, and
fast-paced rhythms. As they acquire basic music
skills and learn to work together as a unit, the youth
reap the benefits of team-building experiences and
a greater appreciation for the culture. Students gain
a sense of ownership and awareness of their abilities
as they contribute to the process of creating a
successful performance and committing themselves
to disciplined rehearsals. These rehearsals enforce
the newly learned music skills, routines, and
techniques for working effectively with other team

members to produce the final product.

Carnaval
Every May, the Sonoma County 4-H Bloco Drum

and Dance group joins its parent group, Loco
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Bloco, to perform in San Francisco as a satellite
North Bay troupe for the annual Carnaval parade.

Youth participants from Sonoma County attend
additional drumming and dance classes in San
Francisco twice a week in April and May in order
to learn the drum music and dance steps for the
parade. In addition to this parade, youth are also
invited to participate in many other Loco Bloco
performances throughout the state.

If you are interested in setting up a drum and
dance program of your own, though, there is no
need for you to work through Loco Bloco in San
Francisco. A 4-H drum and dance program can be
designed to suit the unique culture of your own
area. While the focus of the current curriculum is
on African, Cuban, and Brazilian dance, your group
can use the same structure to set up other dance
and drumming programs based on the ethnic

groups that exist within your own community.

How Is Bloco Drum
and Dance Related to 4-H?

The 4-H Youth Development Program is based

on experiential (hands-on or learn-by-doing)
education. Further, through the use of the
Targeting Life Skills Model developed by Patricia A.
Hendricks of Iowa State University in 1996, Bloco
Drum and Dance participants are able to apply
their skills and knowledge directly to their daily
lives in a highly effectual manner. The 4-H Program
also partners with the local school district to
provide a safe after-school program for youth. The
facilities used for meetings, practices, and other
activities are located at the school district’s middle
school and high school campuses, and several key
school staff members serve as liaisons.

Members of the 4-H Bloco Drum and Dance
program are enrolled in 4-H and participate in the
program as an after-school activity. Members are
also encouraged to participate in other 4-H activities
and events, and 4-H provides necessary medical

and liability insurance for participating members.
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Funding for the program is based on fees-for-

service, fundraising activities, and grants.

Parts of the Curriculum
This publication is Part 1 of the 11-part

curriculum. As an introduction to the curriculum,
it provides you with a basis for understanding the
4-H Bloco Drum and Dance program as a whole
as well as the ideas and activities described in the
other 10 parts.

Titles and publication numbers for all 11
parts are listed on page 1 of this publication. The
materials and techniques used in Parts 2 through
10 of the curriculum have been developed and
used in the Sonoma County program and have
proven successful there.

Parts 2 through 9 provide detailed information
on specific aspects of how to design and implement
the program. Part 5 also provides information on
how to align the program to meet or exceed the
California State Curriculum Standards.

Part 10 gives sample nutrition education
demonstrations and snack recipes that you can
use in the program.

Part 11 focuses on program evaluations and
processes for evaluation. The publication also
includes information on the outcomes derived

from the Sonoma County program.

Delivery of the Program

Five factors help determine how the program

curriculum will be delivered:

1. Adult direction with teen input. Unlike
younger children, it is important for teens
to know they are part of the program
development and implementation and that
they be included in decision making processes
whenever possible.

2. Multi-level learning. Participating youth will
have the opportunity to learn music, dance,

and drumming, but at the same time they will
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be learning more
widely applicable
life skills and
performance skills.

3. Cooperative,
supportive work. All
participants, whether

youth, instructors,

teen mentors, or
other volunteer adults, will need to maximize
their cooperative efforts and develop a working
understanding of their roles and relationships
with other participants.

4. General atmosphere of the program.
Participation in the program should be fun,
educational, and fully oriented toward the
established goals and objectives.

5. Instructional strategies. The curriculum
offers you instructional methods, tools, and
techniques that have proven successful
in teaching youth the types of skills and

knowledge covered here.

Types of Learning

Cooperative Learning

Youth in traditional school settings usually are
taught in a way that capitalizes on individualistic
and competitive learning. In this teen after-
school program, youth are encouraged to practice
cooperative learning. Data suggest that this
approach has many benefits. Cooperative learning
is a much more effective way to encourage
achievement, for instance, than is individualistic
or competitive learning.

Cooperative learning is much easier to
implement in the 4-H Bloco Drum and Dance
program than in schools because the after-
school program does not have to meet state-
sanctioned, quantified performance standards,
and no quantified evaluation is required. Many

of the youth in the program may not perform
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well in an academic setting, and some may even
view themselves as “failures” in school. With
cooperative learning, though, the group works as a
team and each youth brings different strengths to
complement those of the others. This type of team
approach has a history of enhancing teen learning
in this type of program as well as beyond, in their
personal life skills. (Baker 2008).

Experiential Learning

This curriculum includes a series of learning
experiences based on participation in real-world
activities. In order to be considered an experiential
or hands-on learning activity, the activity must
involve a person or persons doing something

and then taking a critical look back at what

they have done. Through this kind of structure,

teens can determine for themselves what is and

is not important to remember, and then take

the important information and apply it to other

situations. According to Darlene Z. Baker (2008),

there are five key elements in experiential learning;

1. Experiencing. Begin with a concrete
experience. A music, drum, or dance activity
from this curriculum may be completed
by an individual or a group, but either way
it will involve completion of an activity or
participation in the activity. Activities may
include demonstration of a new skill, making
items, creation of costumes, participation
in field trips and events, playing games, or
participation in music, dance, and drum
performances.

2. Sharing. In the next step, groups and
individuals talk about the experience, sharing
their observations and describing how they feel
the activities went. How did the music, dance,
or drum experience make them feel? Can they
describe the effect of sharing the program or
performance with others?

3. Processing. Teens process the experience
to determine their sense of what the most

important and identifiable common themes
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were. Together with the volunteer leader,
they discuss how new questions arise as a
result of the activity. The volunteer leader

can encourage the processing by asking

pertinent questions.

4. Generalizing. Find general trends or common
lessons in the activity experience. Focus on
important points that apply to other real-life
experiences, not just to the program activities.
Highlight real-world situations where learning
gained from the activity might apply.

5. Applying. Talk about how the new activity
experience might be applied to real life.
Experiential learning involves more than
just doing program activities. It involves
discussion of the activities afterward,
developing life lessons from the activity, and

applying those lessons to the real world.

Life Shills

In the 4-H Bloco Drum and Dance Program,

the youth focus on developing life skills. While
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the performance skills that the youth learn and

demonstrate are outwardly visible, the program

also has a less-visible, inward effect as the youth

P k=
' l.-.

participants gain more broadly applicable life skills
that relate to thinking, managing, relating, caring,
giving, working, and just plain ways to be and to
live. Life skills are defined here as non-academic
skills. They include the knowledge, attitudes, and
behaviors that people use to master a variety of
life situations. These skills are indispensable, and
give individuals a frame of reference for perceiving
and responding to life situations, enabling them to
achieve an inner contentment and feel joy in life
(Rubin 1970, Baker, 2008).

Each youth will be involved in learning how
to integrate these life skills for him or herself.
Development of life skills for teens does not happen
immediately. It occurs in the various environments
in which teens find themselves: social
environments of family, school, church, organized
activities, and community. In today’s society, the
nature of these environments is very important
to the teens” development. Helping young people
to grow and develop in a positive way requires
that they be encouraged to develop an awareness
and understanding of who they are intellectually,
physically, socially, emotionally, and morally.

By learning life skills, children gain the ability
to consciously live with others in a positive way,
express feelings safely, enjoy life, and welcome
new experiences, at the same time as they develop
leadership skills. An unexpected but very positive
outcome from learning life skills in this way is
that high school teens often become wonderful
resources, serving as mentors to younger teens
(Todd 1995).

When someone feels competent, he or she
feels at least some degree of control over his or her
own life. Teens with this sense also feel good about
themselves and about others. When they are able
to feel competent under most conditions, they
are better able to cope with the various demands

required of them and can gain a sense of satisfaction

from active participation in the decision making or

risk taking involved in meeting those demands.

Teaching the Life Skills

The outcomes from learning life skills are
impressive, but it is also important for the leader
to know how to teach life skills. Youth participants
are so diverse in background and personality that
it is difficult to identify any set of traits that are
shared by all of the youth. Each individual has
different cognitive, physical, communication,
and social needs, at minimum. To successfully
teach life skills to youth, you need to use the right
instructional approach. When teaching life skills,
please consider the following;

1. Provide activities and materials that are age
appropriate. The program presented in this
curriculum has been developed for middle
school and high school youth.

2. Encourage immediate feedback and provide
multiple opportunities to practice skills. This
curriculum is set up as an after-school program
and involves group discussions and practice
sessions.

3. Recognize and respond to physical, visual,
and verbal prompts. Again, the use of group
discussions helps to reinforce these skills.

4. Make sure the participants can work with
hands-on materials and activities. In this
program, the activities involve the use of
music, drums, and dancing.

5. Develop and manage a community-based
instruction curriculum. This curriculum
uses peer-to-peer teaching, and in much

later stages the introduction and (hopefully)





4-H After-School Program: Bloco Drum and Dance! - 1 ANR Publication 8427 8

successful use of the inquiry method (see In the beginning of the program an adult

e AN

W

description at end of this publication), all while  will need to facilitate team building so the teens

interfacing with a wide variety of individuals will have an opportunity to get to know each
and performance locations. other, laying the groundwork so they can later

6. Introduction, continued practice, and build on each other’s strengths. The adult should
eventual mastery of life skills. An after-school also encourage the teens’ growth by sharing
program based on this curriculum will responsibility and helping them improve their
teach the life skills of independence, self- leadership skills. All of this will help build a strong

advocacy, engagement in social interaction, team approach within the program.

public speaking, access to and engagement As teens mature, they can take on increased

ith community r r isition of .
with community resources, acquisition o responsibility and independence. Here are some

leadership and vocational skills, and enhanced things for adults to consider when working with

participation in recreation and leisure .
teens in the program:

activities that have a positive outcome.

« Determine roles. Make sure to plan each
persons role in the program by writing it
down and sharing that written record with
the entire leadership group. The teens in the
program can grow into strong leaders by
learning new skills, testing their limits and
abilities, and sharing what they learn with the
entire after-school group.

- Delegate. Delegation includes two elements:

responsibility and authority. Ideally, both

elements are delegated to the same person.

When delegation is used properly, one person

is given the responsibility for completing a task

Working with Teens and the authority to implement or direct it.
The 4-H Bloco Drum and Dance Program focuses - Support each other. The adult’s role is to
on teens. Following implementation of this serve as a mentor to the teens. This includes
program in Sonoma County, adult organizers letting participants know that the delegated
determined that through the experiential learning teen is the official leader for the particular
process a number of teen participants had area or activity and that the participants
developed the desire to become leaders in the are expected to listen, follow directions, and
program in order to do the following: cooperate. The teen leader is responsible for
« Share the new skills they had gained. generating some of this respect but needs
+ Learn new skills that would further expand and the adult’s consistent support (See Part 9 of
challenge their own abilities. the curriculum, Planning: Steps to Success
+ Assume new roles and responsibilities of [Publication 8435]).
leadership. « New ideas. Encourage participants to explore
As an adult staff member or volunteer new ideas by involving youth in problem
working with teens, one needs to allow teens to solving and program development. This will
take on as much responsibility and authority as help the youth acquire leadership skills and

they can comfortably handle. increase their self-esteem.
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Inquiry and Experiential Learning

The activities in this curriculum were designed around inquiry and experiential learning. Inquiry is a learner-
centered approach in which individuals are problem solvers investigating questions through active engagement,
observing and manipulating objects and phenomena, and acquiring or discovering knowledge. Experiential
learning (EL) is a foundational educational strategy used in 4-H. In it, the learner has an experience phase of
engagement in an activity, a reflection phase in which observations and
reactions are shared and discussed, and an application phase in which
new knowledge and skills are applied to real-life settings. In 4-H, an
EL model that uses a five-step learning cycle is most commonly used.
These five steps—Experiencing, Sharing, Processing, Generalizing, and
Application—are part of a recurring process that helps build learner
understanding over time.

For more information on inquiry, EL, and the five-step learning
cycle, please visit the University of California Science, Technology, and

Environmental Literacy Workgroup's Experiential Learning website,

http://www.experientiallearning.ucdavis.edu/.
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U-H After-School Program: Bloco Drum and Dance!

Part 2: Developmental Characteristics of
Participating Youth: Age-Based Programs

EVELYN L. CONKLIN-GINOP, 4-H Youth Development Advisor, University of California Cooperative
Extension, Sonoma County; SHARON K. JUNGE, Acting State Director of 4-H Youth Development and
KARYN PULLEY, 4-H Youth Development Volunteer, UCCE, Sonoma County.

Curriculum Overview

This is Part 2 of an 11-part series on planning, developing, and coordinating a 4-H Bloco Drum and
Dance after-school program. The series is based on the successes of the Sonoma County 4-H Bloco
Drum and Dance Program, an experiential (hands-on, learn-by-doing) education effort sponsored
by Sonoma County 4-H in partnership with the Windsor School District. The program capitalizes
on the positive group experiences of Brazilian Bloco drumming and dance to help youth build self-
esteem, embrace personal discipline, develop commitment to their community, and build musical
skills. Besides attending regular practices and 4-H meetings, the Sonoma County group performs in
local and regional parades and cultural festivals.

The overall positive experience and sense of belonging also have important side-benefits for participating
youth, helping to improve their academic performance, reduce teen pregnancy and high school drop-out
rates in the group, and discourage gang participation. The program is open to all youth: both boys and girls of
all ethnic backgrounds, economic status, and abilities participate.

Each publication in the series covers an important component of the program, with useful tips and tools
to help you put it to work for youth in your area. At the end of each publication (except Part 1) are ready-to-use

handouts, forms, and flyers that you can customize for local use.

Publications in the Curriculum:

Part 1. Introduction to 4-H Youth Bloco Drum and Dance (8427)

Part 2. Developmental Characteristics of Participating Youth: Age-Based Programs (8428)
Part 3. Fundraising for Your Program (8429)

Part 4. Developing Positive Relationships (8430)

Part 5. Planning Activities and Performances (8431)

Part 6. Planning a Successful Field Trip (8432)

Part 7. Effective Strategies for Management and Staffing (8433)

Part 8. Developing a Schedule for Group Activities (8434)

Part 9. Planning: Steps to Success (8435)

Part 10. Making Good Nutrition and Exercise Part of the Program (8436)

Part 11. Developing and Implementing an Evaluation Plan (8437)

Visit http://www.windsorbloco.org for a recruitment video and PowerPoint presentation to help

promote and start a program of your own.
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Age-Based Programs

Humans develop through a series of predictable
stages that normally occur within specific

age ranges. One area of development that we
address in the 4-H Bloco Drum and Dance
program is leadership. Leadership development
is a multi-faceted, complex process that
involves personal growth and attainment

of leadership knowledge, attitudes, skills,

and aspirations. In order to actually develop
leadership ability in beyond-the-family settings
such as school or 4-H Youth Development
programs, youth must be developmentally ready
physically, emotionally, cognitively, and socially.

Younger children may exhibit leadership
characteristics such as charisma, bossiness,
or industriousness. You can successfully
teach them rudimentary leadership readiness
knowledge and skills, such as cooperation
and parliamentary procedure. With adult
help, some younger children may successfully
perform certain specific basic leadership skills,
tasks, and roles, such as giving demonstrations
and assisting with committees.

However, it is not until youth (a) are able
to think abstractly, (b) develop the meta-
cognitive abilities associated with formal
operational thinking and post-conventional
moral thinking, (c) develop the ability to
understand other people’s thinking, and (d)
begin taking responsibility for their own
actions, that they are able to begin developing
the complex combination of knowledge,
attitudes, skills, and aspirations associated
with actual leadership development. For most
people, this level of readiness in development
occurs in early adolescence, between the
ages of eleven and thirteen. The potential to
develop leadership capability continues to
increase throughout adolescence as youth
develop adult physical, emotional, cognitive,
and social characteristics.

This publication, Part 2 of the 4-H After-

ANR Publication 8428 2

School Program: Bloco Drum and Dance
curriculum, deals with understanding the
developmental needs of teen youth. As an
adult working with the curriculum, it is
important that you understand the different
characteristics and implications surrounding
the stages of teen development. The 4-H
Bloco Drum and Dance program is based on
the needs and interests of its participants.
Following some statements about teen
developmental characteristics and their
implications, we will give a listing of how
you can address these characteristics and
implications through the implementation of

the 4-H Bloco Drum and Dance program.

Characteristics of Young People

Development during adolescence is not the same
from one teen to the next, nor is it consistent within
developmental stages, even for a single given teen.
Teens grow and develop at their own individual
rate. Some teens may acquire certain intellectual or
emotional capabilities earlier than their peers, while
others may physically outpace their classmates

but remain behind in other developmental areas.
When designing teen programs, staff members
need to recognize the different ability levels they will
encounter in teens and promote an environment
where youth can accept and appreciate these

differences in their peers.

6th to 8th Grade:
Junior High School

Characteristics:

1. Live in alarger community and have a wider range
of loyalties and interests than younger youth.

2. Busy with home, school, and community activities.

3. Want coeducational social activities and are
interested in meeting others.

4. Need and accept adult counsel, but not
control. These teens are exploring leadership
abilities and have a strong desire for

independence.
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Self-conscious, with a strong desire to conform

and be accepted by peers in their own age group.

6. Want to explore and try new things.

Need to be involved in developing their own
individual activity programs.
Receptive to citizenship development and

building of democratic attitudes and values.

Curious about various jobs and vocations.

Implications:
1.

They join local groups with ties to wider areas,
such as sports, youth groups, etc.
Coeducational groups are very important.
Groups should be allowed and encouraged to
function under their own leadership, but with
counsel and guidance provided when needed
and desired.

Group activities that will make participants feel
at ease with others should be emphasized.
Advanced projects should be provided for those
who are interested in pursuing them. Group
education programs, field trips, performances,
and tours are good examples.

Promote programs where youth determine

the programs direction, with adult assistance
available when needed.

Democratic group procedures and discussion
of social and economic problems should be
encouraged.

Capitalize on their curiosity about various
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job and vocations. Explore or provide job

experiences when possible.

9th to 12th Grade: High School

Characteristics:

1.

Establishing independence and moving toward
adulthood.

Learning social skills and acquiring managerial
ability.

Reaching an adult level of reasoning,

Have strong peer group attachments and many
are interested in the opposite sex.

Preparing for vocation and career, including
college, trade school, and general work force.
Preparing for responsible citizenship.

Keenly aware of appearance and personality.

Developing interest in broader horizons.

Implications:

1. Urge independent
activity and added
responsibility of

leadership, with adult
supervision and
guidance.

Promote participants
to develop originality,
to take initiative,

and to assume more
responsibility.

Support group activities

in community affairs.
Encourage positive
interaction between teens, adults, and younger
youth.

Teach more social and managerial skills.

Help members get factual information on

the effect of diet and exercise on a person’s
appearance and weight.

Help members develop a broader concept and
understanding of the world around them through
community service, cultural appreciation, and a

sense of civic responsibility.
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Correlation

The 4-H Bloco Drum and Dance Program
correlates 6th- to 12th-grade characteristics and
implications in the following manner:

1. Incorporates a variety of community members
and schools to allow for a wider base of
interaction.

2. Allows youth to have time for other activities.

Is a multi-age, coeducational program.

4. Responds to the need for after-school programs
that provide educational experiences giving each
participant a sense of importance as well as a
sense of being part of an organized group.

5. Sharing of skills learned, through performances
for local audiences and also for audiences in the
broader community across the state.

6. Develops leadership opportunities that allow
youth to have input into the direction of the
program, and thus gain a sense of ownership.

7. Encourages discussion groups on current teen
issues such as gang violence, drug and alcohol
use, and cultural understanding,

8. Teaches tolerance and effective communication
skills while also encouraging appreciation of
peoples differences.

9. Provides opportunities for youth to share what
they have learned through voluntary leadership
roles or, when appropriate, through paid

leadership roles.

Why Teens Become Leaders
Teens become leaders because they want to share
what they know, learn new skills, and assume
increased responsibility.
Teen leaders can take responsibility for many
of the tasks that make this program work, such as
®* organizing and conducting a drum or dance class
* leading a performance
* organizing an event (such as fundraising,
phoning parents, etc.)
* helping publicize the program

As adult leaders, we want to encourage teens
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to take on as much responsibility as they can
comfortably manage. They still need adult support

to help ensure their success.

Teens as Leaders

Many high school teens who participate in the
Bloco Drum and Dance Project want to get
involved as leaders once they have developed their
drumming and dancing skills. Middle school teens
are very receptive to leadership from older student
members, and they often imitate behaviors and
attitudes they see in older high school teens. This
mentoring component becomes an important part

of the program when older teens mentor younger

teens, providing valuable learning opportunities

for both teen groups.

Adult Support

As an adult partner in this leadership experience,
you can provide the direction and support that
will help the teens reach their goals with a feeling
of success. Your role as a leader and mentor of the
older teens include letting them make decisions
that affect the program.

Staffing arrangements vary according to a
program size, management structure, and goals.
The After-School 4-H Bloco Drum and Dance
Program needs staff who are qualified and
committed, have appropriate experience and

realistic expectations, and can interact productively
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with teens and with adult school and agency staff.
The after-school program also welcomes adult
volunteers in addition to paid staff. Volunteer
adults can include parents, grandparents, caring
senior citizens, work-study college students, foster
parents, and other interested members of the
public. The use of adult volunteers can dramatically
reduce the cost of the program while reducing the
staff-to-teen ratio and creating a community of
learners. Volunteers should be given responsibilities
that foster meaningful experiences that in turn
increase their skills level and interest. Like regular
after-school staff, each volunteer should receive
orientation on how to work with teens before he or
she enters the program.
An adult partner in
this leadership-building
experience can provide the
direction and support that
will help the teens reach
their goals with a feeling of
success. The role of leader
and mentor includes letting
program participants
know that it is the teen
who is leading the class
and that the participants
are expected to listen, follow directions, and be
cooperative. You can also give the teens suggestions
and help them build enthusiasm for the program, as
long as you do it in a supportive manner and notin a
way that can be viewed as criticism.
To be successful as a teen mentor, adult
volunteers should
1. build getting-to-know-you time into their
schedule.
2. welcome new ideas. This requires good
listening and response skills.
3. share responsibility. For instance, you can decide
jointly who will lead each section of the plan.
4. delegate responsibilities appropriately for all of
the tasks that need to be completed.
5. support teen leaders and other adults by
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helping them to be successful in their tasks.
6. celebrate success. Congratulate each other and

take time to enjoy your successes.

How Do the Developmental Life
Skills Relate to the 4-H Bloco Drum
and Dance Program?

According to Patrick Hendricks, author of the
Targeting Life Skills Model, 4-H provides life
skills development by means of “ages and stages”
tasks. This task approach lets after-school
providers determine whether the program is
developmentally appropriate and helps them
identify the intended outcomes. Through this
process, leaders can map life skill development
stages sequentially over four age-based groupings
of youth to indicate a continuum of growth.

This is especially important in programs that
serve teens as they begin to take on leadership
responsibilities. By assigning developmentally
appropriate tasks to specific life skills, teens
increase the program’s potential of achieving
measurable program success.

When designing programs for teens, it is
important that they be involved in the program’s
planning and implementation. Most adults who
work with teens realize the benefits of having
teens involved as leaders in any after school
program. Through this experience, teen leaders
can work on their emerging organizational and
planning skills, learn teamwork and cooperation
techniques, and expand their awareness of the
needs of others. A vital aspect of the 4-H Bloco
Drum and Dance Program is that it engages
youth by including them in the overall program
design. As a result, the program becomes
teen-lead with adult oversight. Youth at this
age strive to be independent and are seeking
ways to express themselves as individuals.
Developing their leadership skills and sharing
their knowledge and skills fit in well with the 4-H
program’s overall goals for working with various

age groups.
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Inquiry and Experiential Learning

The activities in this curriculum were designed around inquiry and
experiential learning. Inquiry is a learner-centered approach in which
individuals are problem solvers investigating questions through active
engagement, observing and manipulating objects and phenomena,
and acquiring or discovering knowledge. Experiential learning (EL) is
a foundational educational strategy used in 4-H. In it, the learner has
an experience phase of engagement in an activity, a reflection phase
in which observations and reactions are shared and discussed, and an

application phase in which new knowledge and skills are applied to

real-life settings. In 4-H, an EL model that uses a five-step learning cycle
is most commonly used. These five steps—Experiencing, Sharing, Processing, Generalizing, and Application—

are part of a recurring process that helps build learner understanding over time.

For more information on inquiry, EL, and the five-step learning cycle, please visit the University of California
Science, Technology, and Environmental Literacy Workgroups Experiential Learning Web site, http://www.

experientiallearning.ucdavis.edu/.
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Appendix

Forms and informational booklets published by
the California State 4-H Office are available free of
charge at www.ca4h.org/Resources/Publications/.
Look for the “Project Leader’s Digest” for
guidelines on setting up 4-H activities.

Many counties now offer or require online
enrollment in 4-H programs. Contact your local
UC Cooperative Extension County Office for
information.

If your 4-H program is outside of California, please
contact your state's 4-H office to obtain correct,

current information.

Humans develop through a series of predictable
stages that normally occur within specific
age ranges. In order for teens to be successful
in beyond-the-family settings such as 4-H
after-school programs, they need to be ready
physically, emotionally, cognitively, and socially.
The handouts in this publication’s appendix give
additional teen “developmental needs” for you to
consider when designing an after-school program.
Handouts

» 4-H as an Educational Tool: Developing a

Positive Self-Concept
= Valuing Differences, Celebrating Diversity
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4-H AS AN EDUCATIONAL TOOL

DEVELOPING A POSITIVE SELF-CONCEPT

One of the major life skills developed through the 4-H Bloco Drum and Dance
Program is Developing a Positive Self-Concept.

As an adult volunteer, you have many opportunities to make a positive impact on
each 4-H member’s self-concept. Every important adult in a child’s life influences
his or her belief in his or her own value to others and to him or herself. This
includes parents, teachers, 4-H adult volunteers, grandparents, older brothers
and sisters, youth leaders, and religious leaders.

What is a positive self-concept? It is a growing, developing set of beliefs about
yourself that helps you to cope successfully with events in your life and to make a
positive impact on the lives of others.

How Do | Help Participants Develop a Positive Self-Concept?

As an after-school leader, your attitude of nonjudgmental acceptance toward
each teen is essential. This helps each teen feel accepted for his or her inner
self, rather than for his or her behavior, clothes, or skills. One way to do this is to
show genuine appreciation for each individual. If you aren’t genuine, they’ll know
it right away.

Feedback. Genuine appreciation is also positive feedback. Although we would
like to be able to give only positive feedback, part of being an adult role model for
youth includes making corrections.

You are probably asking, “How can | make corrections without having youth see
it as criticism?” In fact, since each teen is unique and already has a self-concept
in the process of development, you cannot guarantee how that teen will accept
correction. Experts recommend that all feedback include at least 75 percent
positive comments when you make a correction, just to keep things in balance. A
ratio of 50:50 for positive comments to criticism doesn’t work. Your participant
youth will usually feel unworthy unless you use the 75:25 balance.

Expressing acceptance. You can help express acceptance by seeing beyond a
behavior to the true self within each teen. Here is one technique that may help
your participating youth discover their uniqueness: distribute 3x5 cards at the end
of each class and ask the youth to list the things they liked about their
performances during the class.

You could also invite the teens to list what they learned and encourage them to
discover things that were not part of the “lesson plan.”

There are no right or wrong answers for this exercise; rather, you need to accept
and encourage every idea so each person can discover for him or herself the
variety of learning that takes place in a group.

8428 Appendix 1





Nonjudgmental attitude. Your attitude toward each teen will be obvious to the
teenagers. Even though adults have learned in many cases to say one thing and
do another, teenagers often see right through this. It is important that you to be
honest within yourself as you notice your relationship with each youth. Having
and expressing a nonjudgmental attitude is an important part of helping youths
develop a positive self-concept.

Within the group setting you can help the members reconsider and even discard
their judgments about situations by demonstrating your own neutral behavior.
When a person in the group shares an experience, feeling, or thought, the leader
accepts it as the true expression of that person at that moment.

Caring. Adults and youth who communicate with others their sense of caring and
personal worth help to increase each person’s positive self-concept. You can do
this by creating an environment of mutual support and caring. As the adult club
leader, you can gently help make sure every teen has a chance to share his or
her thoughts with the group so the most talkative person doesn’t overshadow
quieter personalities.

You will know you have reached this goal when the teens trust one another and
you, the adult leader, enough to be at ease when expressing their feelings
openly, knowing they will not be ridiculed. An atmosphere of trust and
acceptance will help young people recognize that they are valued and that they
can count on receiving genuine affection and support.

Where Does One’s Self-Concept Come From?

A person's self-concept or sense of self is learned, beginning at birth, from
parents, other caregivers, and other adults. Whoever gives verbal and nonverbal
feedback on a youth’s behavior contributes to that youth's self-concept. The
experiences the youth has with the important people in his or her life help
determine whether that youth will feel accepted or not valued.

Some people give teens the message that, although they may at times behave in
unacceptable ways, teens are basically okay people. Others may give a negative
message, like “You are bad because you do bad things.” Either of these
messages, given over and over as a person grow up, form the basis for how that
person sees him or herself. By the time a child reaches school age, his or her
self-concept is quite developed.

Although early influences have a significant impact on a child's self-concept, it is
possible to change it. As an adult youth volunteer or teacher, you can be part of
the gradual process of helping build a positive self-concept for youth as well as
for yourself.

Self-Confidence Expressed

Genuinely confident people know they can handle whatever challenges life
brings their way. They are willing to learn and are not afraid of making mistakes.
They feel good inside, and they like themselves. They have strong self-respect.
They also have respect for the feelings and capabilities of other people. They feel
inferior to no one and superior to no one.
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There is a source of love and strength within each of us. No matter what
problems we have, even if we are physically injured or mentally handicapped,
that inner power is still there. It is upon this inner strength that we must build our
confidence—not on looks, intelligence, money, popularity, athletic ability, or
social status, for any of these things can be taken away from us through
accident, mistake, or misfortune.
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VALUING DIFFERENCES, CELEBRATING DIVERSITY

t Challenge or Opportunity?

The issue of “diversity” in a community can be a controversial one. Some see it
as a problem or an intrusion by others. Some prefer to see it as an opportunity.
The wealth of knowledge, experiences, and resources that are available through
diversity allows youth to grow in a way that promotes acceptance and
understanding of differences.

Having a child grow up in a community where people are generally very much
alike can seem like a secure, comfortable way to do things, but it can also
promote a narrow mental focus in the child. The more differences that children
are exposed to, the more open and accepting they will be as they grow up.

Activities and programs that provide children and teens with opportunities to
explore and experience differences are part of a multicultural education. The
goals of multicultural education are to increase each individual's self-esteem as
well as his or her understanding and appreciation of others in the larger society,
and to deepen their concern for the needs of all people.

YOUTH WITH SPECIAL NEEDS

Special-needs youth include children and teens with a wide range of disabilities.
Examples of disabilities include

Defining Youth with Special Needs

Special needs youth includes children and teens with a wide range of disabilities.
Examples of disabilities include:

% physical disabilities: visual or hearing impairments, spinal cord injuries,
missing limbs.

% mental disabilities: below-normal intellectual functioning.

% developmental disabilities: learning disabilities, emotional impairments.
Developmental disabilities may be caused by other mental or physical
disabilities—conditions such as epilepsy, cerebral palsy, or muscular
dystrophy, for instance.

Mainstreaming Is Rewarding for All

“‘Mainstreaming” in the 4-H program means to involve youth with special needs in
the same clubs, events, and programs as youth who do not have special needs.
4-H educational programs are provided to all youth in a non-segregated,
inclusive manner. All 4-H participants are provided with the same opportunities to
develop life skills as they complete projects and participate in 4-H events
together. This results in a rewarding experience for all:

% Members with disabilities develop a sense of self-confidence and self-reliance
as they successfully interact with other youth and participate in 4-H activities.

% Members without disabilities learn that youth with special needs are not so
different, and begin to see that each individual, disabled or not, has strengths
and weaknesses as well as unique abilities.
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% Teachers and adult volunteers learn new skills and techniques for working
with special-needs youth and become more comfortable with people whom
they may perceive to be different.

Involving Youth with Special Needs

Involving special needs youth in your activity may take some special
consideration, but can be quite easy if you follow these steps:

% Learn about the disability. This can be accomplished by talking to the teen's
parents, doing research at the library, contacting local support of advocacy
groups (i.e., Muscular Dystrophy Association, Association for Retarded
Citizens), or attending local Special Olympics events to see how well-trained
volunteers work with a variety of children with special needs.

% Find out how the disability affects the particular child you are working
with. Remember that each teen with a disability is still a unique individual.
This means that different teens with the same disability may display varying
ranges of characteristics. Talk with the teen's parents to become familiar with
the teen's ability level, special challenges, and other individual needs.

+ Modify the project or activity to match the ability level of the teen. For
example, a teen in a wheel chair could participate in a gardening project by
designing a raised garden bed or focusing on container gardening.
"Modification" may also mean modifying program requirements. Look at the
objectives of the project or activity and help the teen set reachable goals for
meeting the objectives. As much as possible, the teen should be involved in
setting the goals and adapting the program. Modifications to the program
must be designed to meet the teen’s ability levels and the goals of the project,
while still challenging the teen to consistently improve his or her own personal
best.

% Educate other members of the community about the disability. You may
be able to accomplish this through videos, presentations by adults or older
youth who have the same disability, or a discussion with an adult who works
with special-needs children. If appropriate, a question and answer session
with the teen and his or her parents may help foster better understanding in
the community. The important factor here is to focus on common qualities
shared by special-needs youth and youth who do not have special needs, and
not to focus on the differences. Like most youth, special-needs youth have a
basic need to belong and to feel accepted by the group.

Special Needs Guidelines
Here are some guidelines to remember when working with special-needs youth:

% Involve the teen and his or her parents as much as possible in setting goals
and modifying the program to meet the teen’s needs.

% Treat each teen, special needs or not, as an individual who has certain
talents, skills, strengths, and needs.

% Provide plenty of recognition and positive reinforcement. Make sure your
expectations for each teen are based on efforts made toward reaching a set
goal. Don’t be “easier” on a special-needs teen just because of the disability.
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% Remember that the 4-H motto, “Making the Best Better,” does not always
mean blue ribbons and other awards. Personal growth (including the ability to
handle frustration or communicate better) and feelings of accomplishment
(succeeding in any new challenge, no matter how small it may seem) are also
important.

% Take the time to learn and to teach other 4-H’ers the correct terminology for
the teen’s disability, as well as any for equipment that the teen may use.
Sometimes the terms commonly used for such things are considered
insensitive or rude.

% Many people with physical disabilities would prefer to discuss their disability
rather than have everyone ignore it or pretend not to see it. How your group
handles this should be determined in consultation with the teen and his or her
parents.

% Differentiate the areas where the teen’s abilities are diminished or different
and where they are similar to those of other teens in the program. For
example, people often shout at visually impaired people as if they also cannot
hear. Don’t assume anything about a teen’s disability; remember that each
teen is an individual.

% As mainstreaming in schools becomes a more common practice, today’s
youth often have a greater awareness, understanding, and comfort zone
when they interact with special-needs peers than teens had in the past.
Usually the fact that a teen is “different” ceases to be a problem for the other
teens in a group long before the adults reach the same comfort level.

Ready for Success

Working with special-needs youth requires some extra attention, time, and
flexibility. However, volunteer leaders and 4-H’ers alike will reap many rewards
from the effort. The most important reward is the chance to make new
friendships, take part in fun and satisfying shared experiences, and learn to value
each individual for the unique and special person he or she is.
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Curriculum Overview

This is part 3 of an 11-part series on planning, developing, and coordinating a 4-H drum and dance
after-school program. The series is based on the successes of the Sonoma County 4-H Drum and
Dance Program, an experiential (hands-on, learn-by-doing) education effort sponsored by Sonoma
County 4-H in partnership with the Windsor School District. The program capitalizes on the
positive group experiences of Brazilian Bloco drumming and dance to help youth build self-esteem,
embrace personal discipline, develop commitment to their community, and build musical skills.
Besides attending regular practices and 4-H meetings, the Sonoma County group performs in local
and regional parades and cultural festivals.

The overall positive experience and sense of belonging also have important side-benefits for
participating youth, helping to improve their academic performance, reduce teen pregnancy and
high school drop-out rates in the group, and discourage gang participation. The program is open to
all youth: both boys and girls of all ethnic backgrounds, economic status, and abilities participate.

Each publication in the series covers an important component of the program, with useful
tips and tools for making it work for youth in your area. At the end of many of the publications are

ready-to-use handouts, forms, and flyers that you can customize for your local use.

Publications in the Curriculum:

Part 1. Introduction to 4-H Youth Bloco Drum and Dance (8427)

Part 2. Developmental Characteristics of Participating Youth: Age-Based Programs (8428)
Part 3. Fundraising for Your Program (8429)

Part 4. Developing Positive Relationships (8430)

Part 5. Planning Activities and Performances (8431)

Part 6. Planning a Successful Field Trip (8432)

Part 7. Effective Strategies for Management and Staffing (8433)

Part 8. Developing a Schedule for Group Activities (8434)

Part 9. Planning: Steps to Success (8435)

Part 10. Making Good Nutrition and Exercise Part of the Program (8436)

Part 11. Developing and Implementing an Evaluation Plan (8437)

Visit http://www.windsorbloco.org for a recruitment video and PowerPoint presentation to help

promote and start a program of your own.
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How Do You Secure Funds for Your Program?

If you want to have a successful program, you need
to ask yourself an important question: “How is the
program to be funded?” A nonprofit program has a
number of funding options. This publication explores

those options.

Solicitation/Donation

One direct approach is to
ask local businesses for
donations that will allow
your group to purchase
needed materials. Most
businesses like to support
programs that have a
positive effect on youth.

A simple letter (which
should include information
about the purpose and method of the program)

is an effective tool for you to give to the business
when you approach them and ask for support. See
the Appendix at the end of this publication for
example of this kind of letter and other fundraiser
material samples. Follow up any donation with

a thank-you note and a brief description of how
the money was used. For example, “the three
additional drums purchased with your donated
funds will allow more youth to participate in the
rhythm section”” Tell the donor how many youth
will benefit from the donation. Invite business
owners or managers to visit an after-school
practice session or attend a local performance

so they can see their donation at work. Contact
local service clubs for donations, and make sure to
report back to them on how their funds were used.
Involve older youth in the process by encouraging

teens to give presentations to service groups.

Life Skills Learned

While participants in many organizations view
the solicitation of donations as a burden, it

is more helpful to see it as an opportunity for
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participants to develop beneficial life skills at
a number of levels. Through their fundraising
experiences, youth and adults can learn better
organizational skills and presentation methods
and can develop new contacts within the
community.

On the most basic level, youth are exposed
to and become familiar with skills related to
how to go about fundraising. At this stage, youth
learn thinking, managing, working, and caring
skills as well as relationship skills. Additionally,
the very process of learning and assimilating
these skills leads to the mastery of additional,
higher-level skills.

Thinking skills, for instance, start out with
the youth learning how to learn. They then go on
to solve problems, make decisions, and directly
apply critical thinking to make everything fit
together so they can reach their goal. A simple
but effective outcome of practicing these skills is
in-service learning.

The youth learn, assimilate, and put into
practice additional life skills as their fundraising
skills become more refined. Both youth and
adult participants learn management skills as
well: record keeping, how to plan and organize
fundraising opportunities, and how to work with
a wide and diverse base of available resources to
reach their goals. As the youth process the skills
of working, caring, and giving, they become
more proficient in teamwork, achieve higher
levels of self-esteem and self-motivation, and
develop marketable skills for their own future
and the future of the after school program.

The interconnectedness of caring and giving
allows all participants to share in their own
communities, nurture others, become more
responsible citizens, and see the real results of
contributions they have made to group efforts.

As they master each of these skills,
the participants continually learn more
sophisticated fundraising strategies so they can

meet or exceed their goals and objectives.
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Fundraiser Goals and Objectives

As stated previously, in some nonprofit or
volunteer groups fundraising may be considered a
distasteful activity that members would rather not
discuss. Instead of taking that attitude, it is a good
idea to encourage your participants to see that
“fundraising is and should be a major constructive
activity of any movement . .. it is not only the life
blood of the organization but a means of winning
an ever-increasing body of friends and support”
say the authors of “Fundraising Made Easy”

and they add “it cements relationships among
group members and their friends” (Keegan 1990).
Fundraising provides excellent opportunities for
members to explain their organization’s purpose,
function, and activities to their community on a
person-to-person basis while at the same time
providing inexpensive services or products that
people in the community really want. Still, the main
purpose of fundraising is to make money for your
program. The following ideas may be helpful to you
when you are developing a fundraising plan for a

4-H Bloco Drum and Dance after-school program:

= Set specific objectives. How much money
does the group want to raise? What for? It
is a lot easier to raise $300 for equipment
than to raise “some money” to use whenever
needed. Keep the project and goals within
reach. A successful drive delights members
(“We made it!") and the community because
people within the community helped make
the fundraiser and the program successful.

* Find a good time for the fundraising activity,
whether it's a bake sale, a full-fledged festival,
or a door-to-door selling campaign. The
event or sale must not, for instance, conflict
with the beginning of the school year or with
other community events. It is also important
to remember that when you are selling a
seasonal product, you are more likely to sell it
when people are psychologically in the mood
to buy it.
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* Give people their money’s worth, but without

“giving away” the product or service.

* Publicize the group’s plans. Use newspapers,
radio, television, posters, displays, and local
Internet resources to let the community
know about the groups upcoming fundraising
campaign. Tell them how much the group
hopes to earn and what the drum and
dance group plans to do with the money.

The more your people know about the
fundraising project, the more they will sell

and the more money they will earn for the
group. Most newspapers will announce a
project fundraiser if you give them enough
information and enough lead-time. The
publicity will have a better impact if a member
of the group can write and properly prepare

a news release, type it, and send or take it to
the local newspaper. Resources for preparing a
news release can be found at your local library

or through the Internet.

Fundraiser . ..
Additional Comments

Develop a fundraiser such as a food sale, rummage
sale, car wash, or ice cream social. Ask program
participants’ parents and participating teens to
volunteer to help. The involvement of teens provides
them with another opportunity to share in leadership
development and enhance their life skills.

When developing a fundraising activity,

be aware of applicable federal and state

laws and local ordinances. The 4-H Youth
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organization that receives some funding from

both state and federal sources, so it is not
legally permitted to participate in games of
chance for fundraising activities. Additionally,
all 4-H fundraising activities must be reviewed
by county office 4-H Youth Development staff
or the County UC Cooperative Extension
Director. Any fundraising activities should
further the educational and research goals of

the 4-H Youth Development Program.

Grants

Another way to seek funding for the program is
to apply for grants. While this often allows the
group to receive a larger amount of money; it also
requires a commitment from the coordinators to
insure that the following steps are completed:

= Assemble a core group of Advisory
Committee members.

* Identify clientele.

* Discuss sustainability of the program (how
the program will operate after the grant
funding has ended).

» Search for appropriate grants that relate
to the program goals. Many grants are
available through government agencies and
over the Internet.

* Develop a written program structure,

including goals and objectives.

Writing the Grant

Each grant proposal should be tailored to meet
that grant program’s specifications. Most will
include the following:

= Title

* Project overview

* Background information/Statement of need

» Project details such as goals and objectives,

clientele (include ages), methods, staff

positions required to operate programs,
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volunteer roles, grant and program

administration
= Available resources

= Needed resources such as personnel, facilities,
equipment, supplies, and funds
= Evaluation plan
» Appendix (including sample letters to secure
donations and solicit sponsors, as well as
follow-up and thank-you letters)
= A plan for making follow-up reports
* A plan for making final reports
Many resources are available to help you prepare
your grant. Books are available in public libraries
and bookstores and via the Internet, and good
information may be available for free on the Internet.
Check with each granting agency to find

out about its approval process.
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Inquiry and Experiential Learning

The activities in this curriculum were designed around inquiry

and experiential learning. Inquiry is a learner-centered approach

in which individuals are problem solvers investigating questions
through active engagement, observing and manipulating objects and
phenomena, and acquiring or discovering knowledge. Experiential
learning (EL) is a foundational educational strategy used in 4-H. In

it, the learner has an experience phase of engagement in an activity,
areflection phase in which observations and reactions are shared

and discussed, and an application phase in which new knowledge

and skills are applied to real-life settings. In 4-H, an EL model that
uses a five-step learning cycle is most commonly used. These five steps—Experiencing, Sharing, Processing,
Generalizing, and Application—are part of a recurring process that helps build learner understanding over
time.

For more information on inquiry, EL, and the five-step learning cycle, please visit the University of California
Science, Technology, and Environmental Literacy Workgroupss Experiential Learning Web site, http://www.

experientiallearning.ucdavis.edu/.
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Appendix

Forms and informational booklets published by
the California State 4-H Office are available free of
charge at www.ca4h.org/Resources/Publications/.
Look for the “Project Leader’s Digest” for
guidelines on setting up 4-H activities.

Many counties now offer or require online
enrollment in 4-H programs. Contact your local
UC Cooperative Extension County Office for
information.

If your 4-H program is outside of California,
please contact your state’s 4-H office to obtain
correct, current information.

The following material provides guidance
on developing fundraising opportunities for

your program.

Activities

* Rummage Sale Flyer

Handouts

* 4-H Fundraising Tools: A Participant Handout
= Sponsorship Opportunity

Letters
= Sample Solicitation/Donation Letter
= Sample Sponsorship Proposal Letter
= Sample Donation Thank-You Letter
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< COME OUT AND SUPPORT THE

4-H WINDSOR BLOCO
DANCE & DRUM PROGRAM

All proceeds will benefit the
program and help keep it going so
our kids can participate.





4-H FUNDRAISING TOOLS: A Participant Handbook

Learning, Earning, and Fun!

Have you ever wished a wealthy
benefactor would volunteer to
underwrite your entire 4-H after-school
program for a year? Just think of it ...
an entire year of activities without any
fundraising. Would you accept the
offer? The idea sounds inviting, but
would it benefit your 4-H after school
group? Fundraising projects are an
important part of a successful
program, not only because they
support program activities, but
because they serve valuable learning
experiences all by themselves. The
keys to a successful fundraiser are
organization, planning,
communication, and clearly set goals.

To begin with, the group should
research the answers to a few
qguestions:

% How much money do you need to
raise?

% How much time can the group
devote to this project?

% What do you want to do with the
funds?

% What fundraisers have been
successful for other community
volunteer groups?

% What is the time schedule for
reaching the fundraising goal?

% Is the fundraising product or event
absolutely safe?

% Will the fundraising product or
event provide the group with
enough of a return to make your
effort worthwhile?

Whether the group chooses to sell a
commercial product, hold an event, or
provide services, the basic elements
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are the same, and you need a full-
scale action plan. The action plan
should include a written statement of
objectives and a detailed description of
every key job involved in the
fundraiser. Some of the key jobs may
be an overall manager, a product or
project manager, an advertising
manager, a financial manager, and a
sales or distribution manager. The
action plan needs to include a timeline
and a target date for each job to be
completed. Then recruit the personnel,
assigning specific job responsibilities
based on the special talents of your
club or project workers.

Now for the Fun

The goals are set. You have
developed an action plan and have
recruited and organized the work
force. Your group is ready to go public
(remember: the public includes your
friends and neighbors). This is not just
a method for raising funds; it is also a
means for acquainting the community
with your program. Each of the teen
salespersons becomes an example of
what the customer is supporting. This
makes the salesperson’s personal
appearance and attitude doubly
important. Remind all of your teens of
the following:

% Appearance counts (dress neatly).
% SMILE!

% Beware of gum chewing and
careless posture.

% Speak in a pleasant tone.

% Be prepared to answer questions
about the teen program both in
general and in your community.

% Say “Thank you” at the conclusion
of the sale.





All of your participants will profit from
these reminders. No matter how
simple the product or service is, the
sales force should be informed on
what it is they’re selling, its good
features, the factors that make it a
desirable purchase, the cost, the type
of orders available, and when the
customer can receive the product or
service.

Teach Salesmanship

Getting the most from the sales
campaign will depend on how well the
participating teens learn basic sales
techniques. Take some time at a
program meeting to role-play
salesmanship behavior and
techniques. Take some time to teach
each 4-H teen the fine points:

% Role-play some situations that
teens may encounter as
salespersons. Have teens take
turns as both the buyer and the
seller.

% Teens should practice their sales
pitch. Work for brevity, clear
pronunciation, and a natural,
relaxed attitude.

% Review the record-keeping teens
will have to complete on their
sales.

% If your teens will be taking money,
review with them about how to
make change.

The basic steps for a successful sales
presentation are

1. Present the product. Introduce
yourself by name, briefly describe
the organization sponsoring the
fundraiser, and describe the
product and its attractive points.
The sales pitch should be short,
soft-sell, and informative. The 4-H
teen needs to speak clearly and at
normal rate of speed.
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2. Ask for the order. This is closing
the sale. The idea is to lead the
customer by a series of questions,
offering a choice of answers —
none of which is “NO.” The
salesperson says, “How many can
| order for you?” Rather than
“Would you like to buy ... ?”
Prepare the teens for the fact that
they will receive some "No's" and
that even this response should
receive a polite “Thank you.”

3. Thank the customer. Here the
salesperson restates the
transaction, confirming all details of
the order, exchanges money, and
gives a brief but sincere “thank
you” for the customer’s business.

May your next fundraiser be a fun and
successful event!
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THE WINDSOR BLOCO DRUM AND DANCE PROGRAM

Sponsorship Opportunity

Purpose:

The 4-H Windsor Bloco Drum and Dance Program is a creative, youth-empowering, musical and
performing arts after-school program for Junior High and High School teens. 4-H Windsor Bloco
collaborates with the University of California Cooperative Extension, the Windsor Schools, and the
local community.

The 4-H Windsor Bloco program's structure has been developed to engage boys and girls of
many nationalities and ethnicities to participate in the transformative experience of a disciplined
performing drum and dance ensemble. These students come from Windsor Middle School,
Windsor High School, and Cali Calmecac and Brook Elementary Schools. This program provides a
practical, hands-on approach to music. Participants enhance their educational achievement and
increase their literacy skill by participating and learning through bi-weekly lessons in drumming or
dance. The program also encourages multicultural unity among students through the development
of a leadership program with older teens serving as mentors for younger teens. 4-H Windsor
Bloco serves as an introduction to music, dance, and the cultural traditions of the Americas.

Participation in these low-cost drum and dance classes encourages youth to develop positive
social interaction skills, resulting in personal and social development and more positive, mature
behavior. This exciting performing arts after-school program involves primarily 13- to 19-year-old
youth. The program is closely modeled after Loco Bloco, a very successful youth-oriented program
based in San Francisco's Mission District.

The cost of funding this entire project is equivalent to the amount of money it takes to incarcerate
just one young person in a juvenile detention facility for six months. Area educators and youth
volunteers recognize the need for fresh, new activities to engage youth during the critical after-
school hours. 4-H Windsor Bloco Drum and Dance is a community service oriented youth
program that has taken on this challenge.

Summary:

4-H Windsor Bloco has been invited by the USDA to perform at their annual Children/Youth/
Families at Risk (C.Y.F.A.R.) Conference held in Boston, Massachusetts from May 24 through 28,
2005! While the Conference is paying part of the cost of our participation, we still need to raise
$4,000 dollars for airline tickets and hotel expenses. We would like our Windsor youth to
experience the excitement of performing nationally, and your help could make this possible. We
hope you will seriously consider offering financial supporting for this program. Would you like to
make a monetary donation? Please make checks payable to the 4-H Bloco Drum and Dance
Program and mail them to:

For more information please contact at the University of
California Cooperative Extension at ext. , or ,
Student Advisor, at School at

The University of California prohibits discrimination or harassment of any person on the basis of race, color, national origin,
religion, sex, gender identity, pregnancy (including childbirth, and medical conditions related to pregnancy or childbirth),
physical or mental disability, medical condition (cancer-related or genetic characteristics), ancestry, marital status, age,
sexual orientation, citizenship, or service in the uniformed services (as defined by the Uniformed Services Employment and
Reemployment Rights Act of 1994: service in the uniformed services includes membership, application for membership,
performance of service, application for service, or obligation for service in the uniformed services) in any of its programs or
activities.

University policy also prohibits reprisal or retaliation against any person in any of its programs or activities for making a
complaint of discrimination or sexual harassment or for using or participating in the investigation or resolution process of any
such complaint.

University policy is intended to be consistent with the provisions of applicable State and Federal laws.

Inquiries regarding the University’s nondiscrimination policies may be directed to the Affirmative Action/Staff Personnel
Services Director, University of California, Agriculture and Natural Resources, 300 Lakeside Drive, 6th Floor, Oakland, CA
94612-3550, (510) 987-0096.

© 2012 by The Regents of the University of California Division of Agriculture and Natural Resources Communication
Services
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Sample Solicitation/Donation Letter

Date

Name
Line 1 Address
Line 1 Address

Dear Community Member:

Our 4-H Bloco Drum and Dance Program has an opportunity to attend and perform for
the (event name, date, and location). Since we are a new project and have not yet
developed a strong funding base, we are in need of sponsors to help send us to this event.
Besides travel expenses, we also have to cover the cost of costumes, overnight
accommodations, and meals for our performers so they can be well rested and able to do
their best when presenting their performance at the event.

We have three suggested sponsorship levels:
* Donors of $35 are recognized as Bronze Sponsors.
* Donors of $65 are recognized as Silver Sponsors.
* Donors of $100 are recognized as Gold Sponsors.

Each level of sponsorship is important to our program. We hope to receive your support
to help us have a successful experience.

Thank you so much for your time and support.

Sincerely,

Name
Title
Address
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Sample Sponsorship Proposal Letter

Date

To Whom It May Concern:

Our 4-H Bloco Drum and Dance Program has been very successful this year at
getting young people from diverse communities involved in an after-school
activity that is exciting and fun. We were able to pilot this program through the
University of California, with funding support from (funding source). The
funding was used as start-up money for our community program, which
focuses on building good exercise habits in youth and helping them make
better food choices, and also brings together culturally diverse participants.
Please refer to the enclosed sponsorship proposal, which explains the program
in greater detail.

At this time we are seeking funding spo

s t@el us contmue the program.

We have developed
that we can share

>ntation and flyer outlining our program
I~ We also have videos of several of our past
performances posted oy where you can see youth in our program
performing their drum d dancing skills. We are very proud of the
participants. We would be happy to come and present the program to your
board or have our youth participants perform at an upcoming event or activity
at your (name of event or activity). We have also enclosed a recent article from
the (media outlet) that highlights some of our program's accomplishments. If
you are interested in learning more about the program and would like to
consider becoming a funding sponsor, please feel free to contact me at (phone
number) or email (email address). Thank you for your time and for considering
of our request. We look forward to hearing from you.

Sincerely,

Enclosure: Sponsorship Proposal
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Sample Donation Thank-You Letter

Date

Name
Line 1 Address
Line 1 Address

Dear (name of donor):

On behalf of the 4-H Bloco Drum and Dance Program I would like to express heartfelt
appreciation for your thoughtful and generous gift.

Through the support of individuals like you, 4-H Bloco Drum and Dance is able to
continue to provide our program for the teen youth in the Windsor community. Teen
programming in this area, as you know, is of vital importance to the future of our
community and each gift helps to ensure that these programs will continue for those who
will follow us.

Again, thank you for your generous support. Your gift, along with the gifts of others, will

allow us to continue to empower our youth to be successful not only in our 4-H Drum
and Dance program but as future community leaders.

Sincerely,

Name
Title
Address
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U-H After-School Program: Bloco Drum and Dance!
Part 4: Developing Positive Relationships

EVELYN L. CONKLIN-GINOP, 4-H Youth Development Advisor, University of California Cooperative
Extension, Sonoma County; SHARON K. JUNGE, Acting State Director of 4-H Youth Development and
KARYN PULLEY, 4-H Youth Development Volunteer, UCCE, Sonoma County.

Curriculum Overview

This is part 4 of an 11-part series on planning, developing, and coordinating a 4-H drum and dance
after-school program. The series is based on the successes of the Sonoma County 4-H Drum and
Dance Program, an experiential (hands-on, learn-by-doing) education effort sponsored by Sonoma
County 4-H in partnership with the Windsor School District. The program capitalizes on the
positive group experiences of Brazilian Bloco drumming and dance to help youth build self-esteem,
embrace personal discipline, develop commitment to their community, and build musical skills.
Besides attending regular practices and 4-H meetings, the Sonoma County group performs in local
and regional parades and cultural festivals.

The overall positive experience and sense of belonging also have important side-benefits for
participating youth, helping to improve their academic performance, reduce teen pregnancy and
high school drop-out rates in the group, and discourage gang participation. The program is open to
all youth: both boys and girls of all ethnic backgrounds, economic status, and abilities participate.

Each publication in the series covers an important component of the program, with useful
tips and tools for making it work for youth in your area. At the end of many of the publications are

ready-to-use handouts, forms, and flyers that you can customize for your local use.

Publications in the Curriculum:

Part 1. Introduction to 4-H Youth Bloco Drum and Dance (8427)

Part 2. Developmental Characteristics of Participating Youth: Age-Based Programs (8428)
Part 3. Fundraising for Your Program (8429)

Part 4. Developing Positive Relationships (8430)

Part 5. Planning Activities and Performances (8431)

Part 6. Planning a Successful Field Trip (8432)

Part 7. Effective Strategies for Management and Staffing (8433)

Part 8. Developing a Schedule for Group Activities (8434)

Part 9. Planning: Steps to Success (8435)

Part 10. Making Good Nutrition and Exercise Part of the Program (8436)

Part 11. Developing and Implementing an Evaluation Plan (8437)

Visit http://www.windsorbloco.org for a recruitment video and PowerPoint presentation to help

promote and start a program of your own.



http://anrcatalog.ucanr.edu

http://www.windsorbloco.org
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Developing Positive Relationships

The establishment and maintenance of good
working relationships with a wide variety

of agencies, groups, and individuals in both
formal and informal settings are crucial to the
development of a successful 4 H Bloco Drum and
Dance Program. Staff and Advisory Committee
members are in a strategic position to strengthen
these relationships by enhancing the learning
process and assisting in the healthy development

of middle and high school youth.

Community Assessments

It is important to determine whether the

proposed program meets a real need within the

community before you begin the planning process.

A needs assessment process can supply valuable
information that will help you obtain community
support and funding and help you formulate the
programs intent and format.

A community needs assessment is conducted
for the benefit of the local community, and looks
at the wide variety of individuals, groups, and
institutions (e.g., libraries, universities, K-12
schools, local government, businesses, media)
that make up the community, with special focus
on including those who are traditionally left out of
community decision making in general (e.g., low-
income individuals, minorities, senior citizens).
The community assessment process involves:

» Networking with interested community
agencies, businesses, nonprofit groups, parents,
teens, media, and underserved audiences.

* Developing a workshop where interested
parties can discuss program options. See the
Appendix at the end of this publication for
examples of overheads and Power Point slides
that you can use to help with the discussion.

ANR Publication 8430 2

community members, agency personnel, and
participants from the business community to
identify program goals and objectives and to
serve as the program’s administrative body.
Ajob description for Advisory Commiittee

members appears in the Appendix.

Staff and Community Relationships

Teen programs should be responsive to the

needs of the overall community as well as

those of participating youth, parents, and
schools. 4-H Bloco Drum and Dance after-
school programs that are well connected to

the community can help link teens and their
families to other services, provide additional
enriching experiences, draw from other programs’
resources, recruit volunteers, and communicate
ideas better as they develop an effective program.
Make sure to invite members of the community
to an open house or a performance as a way of

sharing the learning experience.

Parent and Staff Relationships

Developing a good working relationship with
parents is key to running a successful program.
Parents are the teens’
primary educators, and
4-H Bloco staff should
value and solicit the
parents’ input on the
development and delivery
of the program. Programs
that view parents as
partners and actively build
strong relationships with
them also do a better job

of meeting the needs of

* Developing a survey instrument that you can their teen participants.

Plan a parent

Iy

use to gather community input. An example

appears in the Appendix. orientation meeting to

* Recruiting an Advisory Committee made up of cover the following:
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» Costs of the program
= e g * Transportation
! g - » Performance schedules
i ._L"

= Instruments and costumes

= Behavior expectations

= Volunteer opportunities

= Fundraising plans
Staff training should be directed toward
emphasizing and valuing the uniqueness of each
teen as well as sensitivity to their diverse cultural
and family backgrounds, which may include one-
parent homes, youth from blended families, foster
families, grandparents, youth with physical or
mental challenges, and families with a history of
abuse and neglect. Communication with parents
on a regular basis is important. You can do this
verbally and in written communications. Regularly
scheduled quarterly meetings with parents can

help build better relationships. Encourage parents

to volunteer to help.

Relationships with Schools

4-H Bloco Drum and Dance Programs are usually
housed at a school facility, so it is important that
program representatives communicate effectively
with school personnel. This includes not just
administrators, but custodians, secretaries,

and teachers as well. Often you will be using a
teacher’s classroom, and it is important that you
talk to the teacher directly and respect his or her
concerns. It is also important that your staff and
volunteers develop good listening skills. Building

a positive relationship between the school and the

ANR Publication 8430 3

4-H Bloco staff is critical to the program’s success.
It is crucially important that you respect school
property and follow school rules, and that when
you request space or room accommodations, you
allow plenty of time for the school to consider
the request. A written agreement with a school
or other agency about dates, manner of use, and
facility regulations can reduce confusion and
misunderstandings. Check with UC Cooperative
Extension 4-H office staff for insurance
requirements and check with the school for a
“Use of Facilities” form, but do not sign any forms
yourself. Instead, bring any forms into the UC
Cooperative Extension 4-H office for processing.

Teen and Staff Relationships
A respectful relationship between program staff

and participating teens is essential for any 4-H
Drum and Dance Program. It is critical that the
staff understand about how teens grow and
mature and that they be able to apply this by
establishing an environment that encourages
every teen according to his or her needs.

During the middle teen years, youth undergo
physical changes and develop more advanced
mental and social skills that motivate their
growing interest in competitive and interactive
activities. During this period, young people begin
to separate themselves from adults and become
highly dependent upon their peers. As the teen
matures, these changes underlie their tendency
to resent adult authority, to be more interested in
activities that they themselves have selected, and
to spend large amounts of time in unstructured
settings, with friends. Boy-girl interactions, often
of a teasing nature, become more evident at this
age. Youth prefer activities that they perceive as
adult like and begin to look at life from a larger
perspective, with a sense toward the greater
society that surrounds them. You want to select
staff members who understand the needs of teens

and can allow them to participate in the planning
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process and provide leadership within the group
whenever possible. Refer to Part 2 of this series,
Developmental Characteristics of Participating
Youth: Age-Based Programs (ANR Publication
8428) for more ideas about this.

Building

Community Support

Before you begin your program, and using your
community assessment document as a guide, you
need to determine whether there is an actual need
for or interest in a 4-H Bloco Drum and Dance
Program in the targeted community. When you
involve partners from the community at this stage
of planning, the resulting program will benefit from
a wide variety of experiences, and the connections
you make will help you find volunteers, members
to serve on commiittees, fundraising connections,
and build links with local businesses, educators,
and community service groups. When you get
interested individuals from the community
together to work with various partners, it will be
wise for you to secure the services of a person
trained in group facilitation. Someone who knows
how to set up a basic structure for working together
will help keep the group moving toward the goal of
developing the program.

Step 1

= Advertise and recruit interested partners
within the community (see sample letter in
the Appendix).

* Discuss teen issues through group
participation. Begin by brainstorming to
broaden ideas of what is possible and to
stimulate new thoughts or approaches.
Gather facts and figures related to local teen
issues. Include teens in the discussion (sample
overheads are in the Appendix).

* Discuss the 4-H program’s involvement in
after-school programming and talk about why

it is an important element in the 4-H Bloco

ANR Publication 8430 4

Drum and Dance program (see handout in the
Appendix).

= Present the 4-H Bloco Drum and Dance
program overview (a PowerPoint presentation
is included in the manual and overheads are in
the Appendix).

Step 2

= Set up an Advisory Committee of individuals
who represent a variety of agencies, business,
parents, teens, and community service groups.
Develop Advisory Committee roles (see
handout in the Appendix).

= Develop a plan of action. Be sure to include

sites, times, ages, cost of the program, and

other basic points.
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Inquiry and Experiential Learning

The activities in this curriculum were designed around inquiry

and experiential learning. Inquiry is a learner-centered approach

in which individuals are problem solvers investigating questions
through active engagement, observing and manipulating objects and
phenomena, and acquiring or discovering knowledge. Experiential
learning (EL) is a foundational educational strategy used in 4-H. In

it, the learner has an experience phase of engagement in an activity,

areflection phase in which observations and reactions are shared

and discussed, and an application phase in which new knowledge

and skills are applied to real-life settings. In 4-H, an EL model that
uses a five-step learning cycle is most commonly used. These five steps—Experiencing, Sharing, Processing,
Generalizing, and Application—are part of a recurring process that helps build learner understanding over
time.

I 7

For more information on inquiry, EL, and the five-step learning cycle, please visit the University of California

S Science, Technology, and Environmental Literacy Workgroups Experiential Learning Web site, http://www.

experientiallearning.ucdavis.edu/.
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edu or phone 1-800-994-8849. You can also place orders by mail or FAX, or request a printed catalog of our products from

University of California

Agriculture and Natural Resources

Communication Services
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Appendix

Forms and informational booklets published by the
California State 4-H Office are available free of charge
at www.ca4h.org/Resources/Publications/. Look for
the “Project Leader’s Digest” for guidelines on setting
up 4-H activities.

Many counties now offer or require online
enrollment in 4-H programs. Contact your local UC
Cooperative Extension County Office for information.

If your 4-H program is outside of California,
please contact your state’s 4-H office to obtain correct,
current information.

The following material provides guidance on
developing relationships within the community, to
build a strong drum and dance component. Be sure to
start planning at least six months prior to establishing

the program in your area.

Overhead Projection Slides
= Community Meeting Agenda

= Census Data
» Consider Other Sources of Secondary Data
» Network with Other Community Agencies

* Community Assessment: After-School
Programs for Teens

= Questionnaire Guidelines

Parent and Teen Survey

= Sample Survey

Handouts
= 4-H as an Educational Tool: What Is 4-H?

= Welcome to 4-H: A Publication for Families
(download from www.ca4h.org/Resources/
Publications/)

* Windsor Bloco Homepage (visit www.
windsorbloco.org)

PowerPoint Presentation Slides

* An After-School Program for Middle and High
School Students

Job Description
» Sample Job Description for Advisory

Committee
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4-H Loco Bloco Drum and
Dance Program Overheads

These overhead slides are used with community
| groups when planning for an after-school
program.

The overheads contain suggestions for how and .\
from whom to obtain data in order to develop a 2 ;
4-H Bloco Drum and Dance program for teens. //\%

University of California
Agriculture and Natural Resources
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Community Meeting Agenda

e

*

Scope of the problem
Community needs
Individual needs
Facilities

Resources

First steps in developing a plan
Possible solutions and alternatives
Future meeting dates
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Census Data

* Number of children by age group
* Number of families with children under 18

** Number of families with female head and
children under 18

* Number of married women in the labor
force

* Income levels for various kinds of families

» Characteristics by ethnic group
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Consider Other Sources
of Secondary Data
» State Department of Education
statistics

*¢* Local Office of Education statistics

*%* Childcare resource and referral offices'
data

¢ Children Now data
(www.childrennow.org)

University of California
Agriculture and Natural Resources
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Network with Other
Community Agencies

¢ School district officials
¢ Childcare providers

*** Firms and agencies that employ many
women

*** Welfare and health agencies
¢ Office of Education
¢ Recreation program personnel

_ . (— more)
University of California
Agriculture and Natural Resources
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Network with Other
Community Agencies (continued)

¢ College and university child
development staff

*** Parent groups
¢ Church groups
‘0‘ 1 1 ° :

** Women's and men's organizations
¢ Chamber of Commerce

¢ Children’s organizations

University of California
Agriculture and Natural Resources
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Community Assessment:

After-School Programs for Teens
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Survey teens.
Survey parents.

Survey local junior high and high schools (parents
and youth).

Interview school personnel.

Interview local and county agencies that serve ||\{
families. :

Interview child and family professionals.

Share results. (Please note that all surveys must
approved by the school or agency and/or the
university human research board.)
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Questionnaire Guidelines

o

*

Keep the survey short.

Keep the size to one page.
Use a simple format.

Write easy-to-read questions.
If questionnaires are confidential, say so.

Give complete and concise reasons for the
survey.

** Include standard metropolitan statistical area

statistics.

o

*
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AFTER-SCHOOL PROGRAM NEEDS SURVEY

FOR PARENTS/GUARDIANS OF TEENS

This survey will attempt to determine the programming needs of teens and
parents in the community. It is being conducted by the ,
and it is being treated confidentially.

1. Do you have middle or high school youth who you wish could be in an after-
school program?
a. Yes b. No

2. What are the ages of the teens you would like to see involved in a program?
(Indicate the number of teens in each group.)

a. 6" grade number of teens
b. 7" -8" grade number of teens
c. 9™-12" grade number of teens

3. What days are best for after-school programs for your teens? (time will be 3:45
pm to 5:45 pm)
a. Monday, Tuesday, Wednesday, Thursday, Friday. (circle the days
preferred)
b. Only on specific days (indicate which days)
c. After school until (indicate a time)

4. Would you be interested in utilizing an after-school program at your teen’s
school?
a. Yes b. No

5. Reason for desiring a teen after-school program (check all that apply):
After-school teen supervision while | am at work.
Prevention of teen gang activity and drug use.
Academic assistance for teen.
Extra activities to improve teen's self-esteem.
Other (please explain)

6. The exact cost of the program will be determined at a later date. The expected
cost is expected to be $60 to $80 a semester, plus snacks. Are you
able to pay the total cost?
able to pay a portion of the cost (amount to be determined based
on your ability to pay)?
in need of scholarship assistance to cover the fee?
receiving assistance in the form of Aid to Dependent Children?

7. Does your teen participate in any of the following after-school activities?
4-H

Scouts

Campfire

Boys and Girls Club

Private lessons such as music, martial arts, etc.
School-sponsored activities (which activities?)

Sports (Little League baseball, football, soccer, softball,
basketball, etc.)

h. Other

8. Would your or your teen be interested in participating in an after-school 4-H
Drum and Dance Program?
a. Yes b. No c. Not sure

@*0o0ooD

8430 Appendix 2






What Is 4-H?

The 4-H program is an educational
arm of the University of California
Cooperative Extension. Its mission is
to help young people develop their
potential. This is done by encouraging
them to participate in practical, real-life
situations that will help them learn life
skills through hands-on, experiential
learning. 4-H offers projects in
approximately 40 subjects. Most
projects have a leader's manual and
member's manuals written at
beginning, intermediate, and advanced
levels for children 9 to 19 years old.

What Are the Benefits of
Becoming a Leader?

The 4-H program provides
complimentary copies of project
manuals to all enrolled 4-H leaders. 4-
H leaders have access to all 4-H
activities, workshops, newsletters,
audiovisual resources, and completion
certificates.

How to Enroll in 4-H

Adults can enroll as 4-H leaders by
completing the 4-H Leader enroliment
process required for their state or
county.

Short-Term Involvement
(Six weeks or less)

Literature can be purchased for each
youth on every project the group
undertakes.

8430 Appendix 3

4-H AS AN EDUCATIONAL TOOL

Completing a Project
Experience

Enrolled youth must complete 6 hours
of 4-H activities for the year. These
may be in the same activity area (i.e.,
6 hours of foods-related activities) or in
as many as six different activity areas.
At the completion of the six lessons,
participants receive a 4-H Completion
Certificate.

4-H Accident Insurance

4-H annual enroliment fees include
accident insurance for leaders and
members. This insurance covers all
enrolled youth while they are working
on 4-H activities. It is important for
leaders to keep daily records of any 4-
H activity for insurance documentation.

Where to Get More Help

The 4-H Youth Advisor in each county
is available to help you develop
appropriate activities for school-age
youth or to further explain the 4-H
program in general as well as details
that are specific to your county. Local
4-H Youth Advisors are listed in most
phone books under University of
California Cooperative Extension
Program, 4-H Office, or you can find
them online at your UC Cooperative
Extension County Office's website
(http://ucanr.org/County_Offices).
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California Demographics
(Based on the 2000 US Census)

¢ 33.9 million people in California

** 12% of U.S. population (1 of every 8
Americans lives in California)

**» 200% population increase over last
50 years

*»» Largest state population and most
ethnically diverse state

University of California
Agriculture and Natural Resources

! 18USC 707

HEALTHY FOOD SYSTEMS






Sonoma County Demographics

o’

* Population: 458,614

* Latino: 79,511 (17.3%)

* Non-Latino: 379,103 (82.7%)
Speak English “not well”: 22.5%

%

o

e

%

Y2

oeak English “not at all”: 14.4%

o o
LCIIIR X
2]

oeak English “well to very well”: 63.1%

University of California
Agriculture and Natural Resources
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Why Focus on After-School
Programs for Teens?

¢ Studies have indicated that few elementary
or middle school youth attend after-school
programs.

«* Only 14% of primary grade children attend
formal after-school programs, compared
with 27% of children who are cared for by
relatives or by family child care providers
after school (Brimhall et al. 2003).

_ . (— more)
University of California
Agriculture and Natural Resources
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Why Focus on After-School
Programs for Teens? (continued)

** Although federal government and private
foundation funding has increased recently
for after-school programs, research
indicates that there are not enough
programs available to meet the demand
(Alexander 2003).

** Further, as youth age, there is much less
involvement by middle and high school
youth in organized after-school day care
and programs.

_ . (— more)
University of California
Agriculture and Natural Resources
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Why Focus on After-School
Programs for Teens? (continued)

**» After-school hours are a critical time for
youth. This time can also represent an
opportunity for learning and providing
youth with a healthy and safe environment.

\/

** The after-school hours from 3:00 pm to
6:00 PM are the peak time for juvenile
crime and risky practices, such as gang
activities or alcohol and drug abuse,
according to the U.S. Department of
Education.

University of California
Agriculture and Natural Resources
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What Types of Programs Attract
Ethnically Diverse Teens?

L)

* Programs that offer teens a positive after-
school

experience, as an alternative to gangs and
drugs

* Programs that provide an alternative to
sports activities

* Programs that offer a fun way to exercise

* Programs that offer food as part of the
program

_ . (— more)
University of California
Agriculture and Natural Resources
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What Types of Programs Attract
Ethnically Diverse Teens? (continued)

¢ Programs that build a feeling of pride in
teens who participate

¢ Programs that offer teen employment
¢ Programs that include music and dance

University of California
Agriculture and Natural Resources
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Programs Bring Youth Together
and Celebrate

Diversity
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Mission Statement
4-H Bloco Drum and Dance Program

4-H Bloco Drum and Dance is an organization in the Brazilian
Carnaval tradition that is dedicated to enlivening the
community through music, dance, and nutrition education by
providing youth the opportunity to raise academic
performance, make better food choices, reduce the chances
they will drop out of high school, avoid gang participation, and
build a sense of cultural pride.

The program accomplishes this by helping participants build
positive self-esteem, embrace personal discipline, develop a
commitment to the community, and build their musical skills.

University of California
Agriculture and Natural Resources

! 18USC 707

HEALTHY FOOD SYSTEMS






Goals and Objectives

¢ Through the use of nutritional education,
to enable participants to identify healthy,
nutritious snacks.

¢ To encourage the development and
implementation of extensive collaboration
between youth-serving agencies, schools,
and community groups, in order to create
and develop in-kind contributions,
services, and cash donations.

_ . (— more)
University of California
Agriculture and Natural Resources
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Goals and Objectives (continued)

¢ To create and promote intergenerational
programming opportunities that include
participants and their families, which will build
long-term relationships with caring adults in
the program and with parents and
grandparents.

¢ To focus on the whole person of the middle and
high school teen by providing early intervention
models of instruction, in the form of dance and
music. Youth, families, and communities will
engage in positive life-style alternatives.

_ . (— more)
University of California
Agriculture and Natural Resources
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Goals and Objectives (continued)

4

** To promote exercise through the physical
activities involved in drumming and dancing.

* To foster teen leadership skills.

* To promote self-esteem and pride in teen
participants.
* To foster a multicultural appreciation of all

teens and adults, and to encourage an air of
understanding and acceptance.

» To have fun.

*

4
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*
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Program Structure

4-H Bloco Drum and Dance Program

4-H Bloco Drum and
Dance Advisory
Committee

[

Chairs of Committees:

Project Coordinator:

Nutrition Education

e Costumes o Staff Hiring and Training Director:
 Evaluation/Scholarships e Curriculum Development * Food Demonstrations
® Promotion ® Promotion eWeekly Snacks

l
I I

® Recruit Parent & Junior/Teen
Leaders & Volunteers
® Train Site Directors
| ® Meet with School
Administrators

Site Director:
® Supervise Staff
e Apply Curriculum
eDiscipline

e Curriculum Development
e Volunteer Recruitment &

Supervision

e Enroliment
Fees/Insurance
® Work with Parents
and Teen Volunteers

® Fundraising Activities
e Scholarships

e Schedule Performances
(with approval)
® Fundraising
e Parent Communication

University of California
Agriculture and Natural Resources
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How Does the Program Operate?

*** Develop an Advisory Committee made up of
interested community representatives, teens,
youth-serving agencies, and nonprofit youth
groups to oversee the program.

Hire Program Coordinator and Site Director.
Hire instructors in drum and dance.

Recruit interested teens.

Offer three 2-hour classes each week in:

e

*

e

*

N/
0’0

N/
0’0
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Program Operations (continued)

*» Use experienced teens as co-teachers to help them
develop their leadership skills.

»* Host group get-togethers to discuss issues that
teens face at school.

** Plan performances with the Site Director.

»* Provide healthy snacks and talk about how to
create healthier eating practices.

» Attend Brazilian Camp in the summer or other
related activities.

** Encourage the feeling of belonging to a larger peer
group of teens who are successful.

_ . (— more)
University of California
Agriculture and Natural Resources
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Program Operations (continued)

¢ Fundraising for equipment, trips, and salaries

A/

** Sources to pursue: Grants, Fundraising,
Sponsorships, Donations

University of California
Agriculture and Natural Resources
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Program Operations (continued)

¢ Participate in annual Carnaval Parade held each
May in San Francisco.

University of California
Agriculture and Natural Resources
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Program Operations (continued)

Develop an Evaluation Plan

\/

** Our evaluation team decided to use the pre-test/post-test
method as the evaluation instrument. It was important for
the program to document the findings in such as way that
educators, researchers, practitioners, and policymakers
could visualize the impact of the program and understand
the importance of continuing its financial support.

* A comparison of the pre-test and post-test surveys
revealed that the Bloco Program did have positive impacts
on the participants with regard to exercise, food choices,
appreciation of other cultures, feelings about gangs, and
individual health awareness.

L)

L)
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Why Is Our Program So Successful?

It’s Fun, It’s Exciting, and It Rocks!

University of California
Agriculture and Natural Resources

HEALTHY FOOD SYSTEMS HEALTHY ENVIRONMENTS HEALTHY COMMUNITIES






JOB DESCRIPTION FOR ADVISORY COMMITTEE

Windsor Bloco After-School Drum and Dance:
An After-School Program for Teens

University of California Cooperative Extension
Windsor Middle School

Purposes of the Advisory Committee

Representatives of the University of California wish to appoint an advisory
committee to assist in the development of a youth after-school drum and dance
program. Such committees, when properly constructed, should include
representatives who are experts recognized and respected in their field. This
committee can provide a valuable service to youth, the University of California,
and the community.

The committee will be advisory in the full meaning of that word and will perform
its functions by making recommendations to the University of California’s
principal investigator for the program.

The committee may perform all or some of the following functions:

1. Participate in generating fundraising ideas, assist with grant applications, refer
information about known grants to the principal investigator to pursue.

2. Advise and give input on the program's nutrition component. Help with distributing
healthy snacks and setting out flyers, recipes, and the like, or help identify a parent
volunteer who will handle this function.

3. Conduct research and offer advice on transportation issues.

4. Organize, recruit assistance for, or participate in creating a video of the practice
sessions and performances to be used for student feedback and evaluation and as a
historical record.

5. Be involved in publicity. This may include writing articles, making contact with media,
attending performances, and serving as a spokesperson.

6. Develop and implement recruitment ideas, identifying places to perform, and identify
other schools and students who may want to participate.

7. Actively participate in Advisory Committee coalition building by identifying key
community leaders and common partners.

8. Offer advice on the qualifications that are appropriate for staff hires.
9. Evaluate the existing program.

10. Develop data concerning needs, costs, facilities required, and potential for
enrollment.

11. Make subject matter recommendations regarding the program.
12. Help recruit drummers, dancers, and parent and community volunteers.
13. Assist in transportation arrangements.

14. Advise on appropriate job descriptions.
15. Participate in the effort to publicize the program.
16. Keep interested parties involved and informed.

8430 Appendix 5






You can visit the Windsor Bloco website
at www.windsorbloco.org.

Forms and informational booklets
published by the California State 4-H
Office are available free of charge at
www.ca4h.org/Resources/Publications/.
Look for the “Volunteer Leader Digest”
for guidelines in setting up 4-H
activities.

If your 4-H program is outside of
California, please contact your state’s
4-H Office to obtain the correct and
current information.
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Making a Difference
for California
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U-H After-School Program: Bloco Drum and Dance!

Part 5: Planning Activities and
Performances

EVELYN L. CONKLIN-GINOP, 4-H Youth Development Advisor, University of California Cooperative
Extension, Sonoma County; SHARON K. JUNGE, Acting State Director of 4-H Youth Development; and
KARYN PULLEY, 4-H Youth Development Volunteer, UCCE, Sonoma County.

Curriculum Overview

This is part 5 of an 11-part series on planning, developing, and coordinating a 4-H drum and dance
after-school program. The series is based on the successes of the Sonoma County 4-H Drum and
Dance Program, an experiential (hands-on, learn-by-doing) education effort sponsored by Sonoma
County 4-H in partnership with the Windsor School District. The program capitalizes on the
positive group experiences of Brazilian Bloco drumming and dance to help youth build self-esteem,
embrace personal discipline, develop commitment to their community, and build musical skills.
Besides attending regular practices and 4-H meetings, the Sonoma County group performs in local
and regional parades and cultural festivals.

The overall positive experience and sense of belonging also have important side-benefits for
participating youth, helping to improve their academic performance, reduce teen pregnancy and
high school drop-out rates in the group, and discourage gang participation. The program is open to
all youth: both boys and girls of all ethnic backgrounds, economic status, and abilities participate.

Each publication in the series covers an important component of the program, with useful
tips and tools for making it work for youth in your area. At the end of many of the publications are

ready-to-use handouts, forms, and flyers that you can customize for your local use.

Publications in the Curriculum:

Part 1. Introduction to 4-H Youth Bloco Drum and Dance (8427)

Part 2. Developmental Characteristics of Participating Youth: Age-Based Programs (8428)
Part 3. Fundraising for Your Program (8429)

Part 4. Developing Positive Relationships (8430)

Part 5. Planning Activities and Performances (8431)

Part 6. Planning a Successful Field Trip (8432)

Part 7. Effective Strategies for Management and Staffing (8433)

Part 8. Developing a Schedule for Group Activities (8434)

Part 9. Planning: Steps to Success (8435)

Part 10. Making Good Nutrition and Exercise Part of the Program (8436)

Part 11. Developing and Implementing an Evaluation Plan (8437)

Visit http://www.windsorbloco.org for a recruitment video and PowerPoint presentation to help

promote and start a program of your own.
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Planning Activities and Performances

Providing planned activities and performances
for teens can be challenging, but it is also very
rewarding. The program staff’s job is to plan
effective ways to bring the youth together after
school in a fun and organized manner.

If you want to fulfill the goals and objectives
of the your program, your first steps have to be to
identify those goals and objectives and develop
criteria for how to judge your success. From these
criteria, you can establish your program’s basic
philosophy. When working collaboratively with
after-school programs and using the targeting life
skills model, it also helps to establish program
guides. Please note that when preparing the
activities for this section, we aligned this program
with the current California Public Schools Content
Standards for physical education, with emphasis
on dance in grades 6 through 8, as well as high
school content standards 1, 2, and 3 and high
school courses 3D and 4D.

We also aligned the activities with the
Visual and Performing Arts Content Standards,
specifically the Dance Content Standards, grade
6 through high school, and with the Visual and
Performing Arts Content Standards, specifically
the Music Content Standards. These content areas
served as a guide for the authors, helping us to
provide activities that correlate well with what
is being taught in the school classroom. Content
standards are available at the California Board of
Education Web site, www.cde.
ca.gov/be/st/ss/.

When developing the
program for your own
community, consider the
following;

» The drum and dance
activities you develop
should be accessible to
teens with all levels of

ability and developmental

ANR Publication 8431 2

life skills, including physical, mental, social,
and emotional skills. When you design the
class structure, develop written guidelines
and a schedule of activities and then give a
copy of these to each participating youth.
(See publication 8434, Developing a Schedule
for Group Activities, for scheduling ideas.)
Help your participants understand what
outcome you expect to have from each of the
classes. Make sure that the class you present
reflects, and is able to meet, your teens’ needs
to interact with on another (see publication
8428, Developmental Characteristics of
Participating Youth).

The activities are meant to enhance learning,
not only according to the style of the specific
lesson of the day but in terms of how the daily
activities coordinate into the whole program.
Some teens may need extra help building their
skills in drumming or dancing and in learning
to work well with the larger group.

Include an activity plan that will let you
work with teens who may need extra help
building their skills so they can be included
and a positive part of the group. This may
involve meeting earlier with newer drum

and dance participants to practice and then
having the more experienced youth join the
practice later in the session. As a second
option, you may want to offer classes for new
teens on certain days and classes for more
experienced teens on other
days. Instructors could bring
the two groups together one
day a week for an inclusive
practice to reinforce the
cooperative learning process.
This approach allows
individuals a greater sense
of success, since each group
receives an appropriate

level of instruction oriented

toward common goals and
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objectives that both groups share, and that

they can then achieve during the joint practice.

Give teens opportunities to develop their
leadership skills. Teens who are more
experienced may be able to take the lead in
classes for less-experienced participants. By
having more-experienced drummers and
dancers work one-on-one with those who
need assistance, you can strengthen the
program and let everyone benefit from the

teamwork experience.

Offer opportunities for teens to learn about
good nutrition and exercise. Provide healthy
snacks at each class so teens can experience
the taste and satisfaction of good, nutritious
snacks. Monthly food demonstrations let
teens participate in hands-on learning by
getting involved in the food preparation
process. During this time, talk with teens
about the necessity of good exercise and how
that relates to dance. One good practice is
to write down the students’ heart rate and
weight from time to time and then to let
each student record his or her own numbers
each month and compare them to his or her
starting numbers. This is an excellent way
to let participants see the positive impact of
regular exercise. (See Appendix for tips on
how to take a heart rate.) You can also have
the participants use the USDA Choose My
Plate model as a basis for understanding
good nutrition and snack preparation. When
they make these guided choices, the youth
will learn that improved eating habits, when
combined with regular exercise, can lead to
a healthier life-style. (See publication 8436,
Making Good Nutrition and Exercise Part of
the Program.)

Provide opportunities for cultural
appreciation through music, dance, and the
preparation and consumption of nutritious
food. By following the content standards

as described above, the youth will gain a

ANR Publication 8431 3

much clearer understanding of the benefits

of cultural appreciation. To expand the
participants’ knowledge base and help teach
them cultural awareness, it is imperative

that you present some historical content at
the beginning of each class. The history of
drumming and dancing can be traced as far
back as the cave drawings of early humans.
Music, dance, and food all are part of our
shared history and provide a positive place

to begin communication between culturally
different groups. The drum and dance material
you will use in this program draws from many
kinds of music and is not limited to just one
ethnic group. Dancing and drumming are part

of every culture in the world.

Develop Activities

The drum and dance activities you offer in your

program should reflect the program’s goals and
objectives. Otherwise, you run the risk that the
youth will perceive them as nothing more than a

series of unconnected experiences.

Once you have hired your drum and dance
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instructors (see publication 8433, Effective
Strategies for Management and Staffing, for job
descriptions and salaries), it is important that you
get the instructors and associated staff together
to plan how the activities will be delivered to let
the teens gain as much as possible from their
after-school experience and retain the skills they
are learning. The 4-H Site Director should meet
with the instructors and staff so they can carefully
select music and drum equipment that best suits
the program. During planning they must also
decide what other supplies and resources the
program will need and formulate a strategy for
obtaining them.

The goals and objectives of the program must
be made clear to the instructors and staff early on
so they will have these
key elements in mind as
they develop the program
activities. You will need to
establish an overall plan
for how to teach skills to
the program participants

and how to reach the

programs goals and
objectives, and you will
need to share that plan with the program's Advisory
Committee. If in the Advisory Committee’s
judgment the program is not meeting its goals and
objectives, you will need to revise those goals and
objectives, the program itself, or both. Once the
instructors, staff, and Advisory Committee agree

on a final set of goals and objectives, it is of utmost
importance that you share this information with
the teen participants’ parents so everyone will

understand what the program is really about.

Dance and Drum Practice Sessions

It is best if you can schedule drum and dance
practices to take place on a regular, predictable
basis. We suggest scheduling drum and dance

classes three times a week with one-and-a-half- to
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two-hour sessions. You can schedule the dance
and drum classes to meet at the same time,

but the two groups should not meet together.
Participants in the two elements of the program
will learn much more if you keep most of their
practices separate. Once a week, at the end of the
last class, you can bring the two groups together so
they can share what they have learned.

The drum and dance lessons are patterned on
the Brazilian style of performance, so instructors
need to have experience in this area of the arts.
Teens are introduced to Brazilian, Afro-Cuban,
West African, and Hip-Hop rhythms both in
drumming and dance. (Please note how this aspect
of the program aligns with the state standards.)

During the instruction time, participants
are exposed to basic concepts of music theory,
including rhythm, counting, scales, ear training,
tonal differences, and some basic aspects of
harmony, but this is just for basic informational
purposes, to familiarize participants with common
concepts and terms that will be used to describe
music within the program. The programss real
emphasis is not on music theory, but on teaching
drum and dance. We have aligned the curriculum
to certain specific California Public Schools
Content Standards, but the standards we chose do
not include music theory.

Instead, the kind of music learning that
participants experience could probably be
described best as a sort of mimicry. They listen
to the beats and other elements of music and
then replicate them with their own drums and
beats. After they master this phase, participants
may advance to incorporating their own rhythms
and beats. We should note here that this type of
mimicry teaching follows the historical tradition
by which Brazilian-style dance and music have
been handed down in their native culture. Program
participants also are introduced to conga, surdos,
repenique, dejembre, shekere, bell, tambourim,
and cuica techniques, and they learn to assimilate

these into their performance. Those students in
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the dance side of the program learn basic dance

movements and choreography.

Adornments (Costume Making)

Costume making is an integral part of the
program and offers opportunities for volunteers
from the community to help construct the
costumes. As they learn the dances, music, and
rhythms, participating teens are encouraged to
think about costumes that might complement
their performance. Then they work together to
decide as a group on visual themes they will use
during performances. The performances also
require the use of theater-style props, large-scale
visuals for parades, and coordinated costume
elements, and all of these need to share the same
visual themes in order to look good together. All of
these design pieces are created in the after-school
classes by youth participants and volunteers, and
the teens gain more insight into life skills as they

make their own costumes and props.

The Nutrition Component

Another important part of the program involves
sharing information about
how to make healthy food
choices and showing teens
that these healthy foods taste
good. You can accomplish
this through monthly food
demonstrations and by
providing healthy snacks
before each class. The USDAs
MyPyramid (see publication
8436, Making Good Nutrition and Exercise Part of
the Program) is used as a nutritional guide. You
can find recipes and more detailed information
through 5 A Day and California Project Lean
resources online (www.5aday.gov and www.
californiaprojectlean.org). Leaders can share

snack ideas with students by including healthy
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recipes on the back of school newsletters and

on promotional flyers that participants can take
home to share with their parents. Leaders can also
give participants a collection of snack recipes to
take home at the end of the year during the family
awards program. Nutritional education serves

as one of the major instructional components
within the program’s learning model. Because we
are focusing on both nutrition and exercise, it is
important that the instructors present the drum
and dance instruction as a way that encourages

exercise in the youths’ daily lives.

Performances

Teens will participate in performances at various
school and community functions once they have
developed their dancing and drumming skills.
Performances are organized through the Advisory
Committee and on-site staff. The performances
help build the participants’ positive self-esteem
by letting them showcase what they have learned
in the program. These performances also are

part of the targeting life skills model and are
aligned with California Public Schools Content
Standards. There is almost no limit to the possible
opportunities for staging performances. For
instance, the group could perform at a Parent,
Teacher, and Youth Association (PTYA) function, a
local 4-H community function, or local parades.

One other possible performance opportunity
would be to partner with Loco Bloco, the
organization on which we have patterned the
whole 4-H Bloco Drum and Dance Program. This
group participates in the San Francisco Carnaval
Parade each year in May and includes more
than 200 participants from various communities
throughout California.

Those 4-H after-school programs that wish to
participate in the San Francisco Carnaval Parade
with Loco Bloco must contact Loco Bloco, fill out
aregistration form, and pay the parade entry fees.

Applications are available in March and April, either
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from the Loco Bloco headquarters in San Francisco * Make sure your groups costume
or via the Internet at www.locobloco.org. development stays on schedule and
It is important to note that the focus of the drum follows the theme for the parade. Securing
and dance after-school program changes in April if volunteers for this aspect of the program is
the group is planning to participate in the Carnaval vital.
Parade. Beginning in April, the weekly group classes * Conduct fundraising activities to cover
in both dance and drum will start to focus on parade fees and transportation costs for
the dances and drumming they will perform in practices and the day of the parade.
the parade. In May the groups will carpool to San = Keep in mind that organization on the day of

Francisco once a week to practice together with the the Carnaval event includes transportation

rest of the Loco Bloco groups so everyone can learn costumes, music equipment, communication

the music and drum routines together. with the parade director, parade line up,

Through this kind of group performance, the instructions for parents and participants,

teens experience the excitement of team building and reserved seating arrangements for family

as they work together in a large group to celebrate members.

California’s diversity through music, exercise, and = Evaluate the parade experiences afterward

cultural appreciation. with participants’ families.

Requirements for Participation in San End of the Vear
Francisco Carnaval (Optional)

If your 4-H Drum and Dance Program decides to

At the end of the school year you can hold a

family potluck and invite participating families

participate in the San Francisco Carnaval Parade, to bring dishes from a variety of cultures. Use this

your group should do the following: event to

= Select a person to be your groups contact with » celebrate the youths' accomplishments

the San Francisco Loco Bloco Program. = highlight the healthy nutrition component of

* Coordinate your groups schedule with San the program

Francisco Loco Blocos practices so your local = evaluate the program (see publication 8437

program will be able to attend one practice a Developing and Implementing an Evaluation

week with San Francisco Loco Bloco.

Plan, for a sample evaluation)

» Secure a commitment from the participants’
parents that they will support the practice
schedules by having their teens at the carpool
site for drop-off and pick-up times.

» Organize parent carpools.

» Coordinate meals for the participants when

they traveling to San Francisco. Practices

usually start at 7:00 p.m., and groups generally
stop for something to eat before practice.

= Supervise and keep the teens focused on their
task while participating in San Francisco

practices with other groups.




http://www.locobloco.org
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Make recognition planning a part of the overall program. Invite key members from the community to the

potluck dinner, and celebrate your success!
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Inquiry and Experiential Learning

The activities in this curriculum were designed around inquiry

and experiential learning. Inquiry is a learner-centered approach

in which individuals are problem solvers investigating questions
through active engagement, observing and manipulating objects and

phenomena, and acquiring or discovering knowledge. Experiential

learning (EL) is a foundational educational strategy used in 4-H. In it,
the learner has an experience phase of engagement in an activity, a reflection phase in which observations
and reactions are shared and discussed, and an application phase in which new knowledge and skills are
applied to real-life settings. In 4-H, an EL model that uses a five-step learning cycle is most commonly used.
These five steps—Experiencing, Sharing, Processing, Generalizing, and Application—are part of a recurring

process that helps build learner understanding over time.

For more information on inquiry, EL, and the five-step learning cycle, please visit the University of California

Science, Technology, and Environmental Literacy Workgroups Experiential Learning Web site, http://www.

experientiallearning.ucdavis.edu/.
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Appendix

Forms and informational booklets published by
the California State 4-H Office are available free of
charge at www.ca4h.org/Resources/Publications/.
Look for the “Project Leader’s Digest” for
guidelines on setting up 4-H activities.

Many counties now offer or require online
enrollment in 4-H programs. Contact your local
UC Cooperative Extension County Office for
information.

If your 4-H program is outside of California,
please contact your state’s 4-H office to obtain

correct, current information.

Handouts
* Recruitment fliers in English and Spanish
= Sign-up sheet

= Information Sheet for Carnaval

= Sponsorship Sheet for Carnaval
= How to Take a Heart Rate
= Heart Rate Chart

= California Department of Education
Curriculum and Instruction Standards

(download from www.cde.ca.gov/be/st/ss/)

Flyer, Program, and Certificate
= Sample Flyer for Recognition Night

Potluck Dinner

» Sample Program for Recognition and
Awards Night

= Sample Participation Certificate

Lesson Plan

= Sample Lesson Plan Based on the Experiential

Learning Model
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Sonoma County's premier after school program, Windsor Bloco, is celebrating 6 years of the drum
and dance experience for youth! Classes are designed for young people ages 10-19, with hands-on
lessons in Afro, Brazilian, Cuban, Hip-Hop, and Reggaeton!

need to arrange bus transportation (permi
For safety purposes, please grri

. ~ & Thursdays)! Sign-ups
(beginners welcgme : ti-Use Room at 3:45. Be

Dance lessons start protr
Drummers start at 3:45.
equipment. Don't be shy, i

Scholarships Available

The 4-H Youth
Development Program

The University of California prohibits discrimination against or harassment of any person on the basis of race, color, national origin, religion, sex, physical or mental disability, medical
condition (cancer-related or genetic characteristics), ancestry, marital status, age, sexual orientation, citizenship, or status as a covered veteran (special disabled veteran, Vietnam-era veteran or
any other veteran who served on active duty during a war or in a campaign or expedition for which a campaign badge has been authorized).University Policy is intended to be consistent with
the provisions of applicable State and Federal laws. Inquiries regarding the University's nondiscrimination policies may be directed to the Affirmative Action/Staff Personnel Services Director,
University of California, Agriculture and Natural Resources, 300 Lakeside Dr., 6th Floor, Oakland, CA 94612-3550 (510) 987-0096.
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Windsor Bloco, el programa despues de escuela del
experiencia de tambor y baile para juve

En septiembre vengan a explorer el
Lecciones sera dos veces por semd

Nindsor (WHS) y jueves
. Matriculacion de baile

excusion
Tambores y baile :30 - 4:00. Favor de hacer
los cheques a 4- udiantes de WMS y Cali necesitan obtener

mente a las 4:00 en los dos lugares. (lunes - WHS /

Lecciones de baile empg
empezara a las 3:45 en la WMS

jueves WMS) La bataria

Costo de lecciones incluye, as
timido, darle la prueba!

Para la serguridad de los estudiantes favor de llegar inmediatamente a de las 56:30 a
recoger su nifno

Favor de hacer cheques a 4-H Bloco.
Si tiene preguntas favor de llamar a 837-7737 x 128 o por correo electronio a
Windsorbloco2005@yahoo.com

Algunas becas disponibles

Programa de 4-H
Desarollo de Juventud

The University of California prohibits discrimination against or harassment of any person on the basis of race, color, national origin, religion, sex, physical or mental disability, medical
condition (cancer-related or genetic characteristics), ancestry, marital status, age, sexual orientation, citizenship, or status as a covered veteran (special disabled veteran, Vietnam-era veteran or
any other veteran who served on active duty during a war or in a campaign or expedition for which a campaign badge has been authorized).University Policy is intended to be consistent with
the provisions of applicable State and Federal laws. Inquiries regarding the University's nondiscrimination policies may be directed to the Affirmative Action/Staff Personnel Services Director,
University of California, Agriculture and Natural Resources, 300 Lakeside Dr., 6th Floor, Oakland, CA 94612-3550 (510) 987-0096.
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4-H BLOCO DRUM AND DANCE
AFTER-SCHOOL PROGRAM

SIGN-UP SHEET

Boys and girls, are the drums calling you? Drum lessons with 4-H Bloco Drum
and Dance start Tuesday, October 23, 2012 at Windsor Middle School. Cost is
$45.00 for 8 weeks. Make checks payable to UC Regents. Lessons are on
Tuesdays and Thursdays from 3:30 pm to 5:00 pm. Payment is due the week of
November 5.

**Children below 6" grade must be accompanied by a parent/guardian.

Estimodos jovenes, ¢Los tambores te estan llamando? Las lecciones para
aprender a tocar tambores con Windsor Bloco empiezan el martes, 23 de
Octubre de 2003 en la escuela de Windsor Middle School. s Cuando? Las
lecciones son los martes y jueves desde las 3:30 PM hasta las 5:00 PM. Costo:
$45.00 por 8 semanas. La fecha limite para pagar es el 5 de noviembre. Favor
de escribir su cheque a: UC Regents.

**Los jovenes menores del sexton grado deben ser acompafiados por uno de
sus padres o guardian.

Student's name Parent signature

Nombre del estudiante Firma de su padre

Phone number (between 3:30 and 5:00 pm) Home number

Numero de teléfono durante el dia Nuamero de teléfono por la tarde
E-mail Alternate emergency number

Numero en caso de emergencia
[] Check enclosed / Pago adjunto
Participant payment / Pago del participante:

[ Scholarship application needed / Se necesita la solicitud para la beca

Limited scholarships are available. / Hay un limite de becas desponibles.
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4-H BLOCO DRUM AND DANCE

This after-school program targets middle school and high school students. It was
modeled after the Loco Bloco Program in the Mission District of city of San
Francisco.

The program engages boys and girls of diverse nationalities and ethnic
backgrounds to share their love of music and dance in a safe after-school
environment. Junior high and high school students perform at various events in
and around Sonoma County.

Older high schools students, along with paid adult staff, serve as mentors and
teachers sharing their drum and dance skills with younger teens. Our underlying
purpose is to provide education on the health benefits of overall physical fitness.
The drum and dance program provides excellent physical exercise combined
with music appreciation. We provide healthy snacks at each practice as a way to
expose the youth to fruits and vegetables as part of healthy nutrition.

At the end of the year, the youth perform in the San Francisco Carnaval with
other youth from throughout California. They march in a 4-hour parade to
celebrate cultural dance and drumming. The parade is bright, colorful, and
exciting for the teens, as they become a part of a larger group in heart-stopping,
feet-moving sounds of music.

In May in 2003, we received a 5-year grant from Children, Youth, and Families at
Risk (CYFAR) to strengthen and expand the program into other areas of Windsor
and extend our existing drum and dance lessons to twice a week for 30 weeks.
The 4-H Bloco Drum and Dance Program is a joint venture between Windsor
Middle School, Migrant Education, the Town of Windsor, and the Sonoma County
4-H Program. For more information Contact Evelyn Conklin-Ginop, 4-H Youth
Development Advisor , or the Site Director at

The University of California Division of Agriculture & Natural Resources (ANR) prohibits discrimination
against or harassment of any person participating in any of ANR’s programs or activities on the basis of
race, color, national origin, religion, sex, gender identity, pregnancy (which includes pregnancy, childbirth,
and medical conditions related to pregnancy or childbirth), physical or mental disability, medical condition
(cancer-related or genetic characteristics), genetic information (including family medical history), ancestry,
marital status, age, sexual orientation, citizenship, or service in the uniformed services (as defined by the
Uniformed Services Employment and Reemployment Rights Act of 1994: service in the uniformed services
includes membership, application for membership, performance of service, application for service, or
obligation for service in the uniformed services) or any person in any of its programs or activities.

University policy also prohibits retaliation against any employee or person participating in any of ANR’s
programs or activities for bringing a complaint of discrimination or harassment pursuant to this policy. This
policy is intended to be consistent with the provisions of applicable State and Federal laws.

Inquiries regarding the University’s equal employment opportunity policies may be directed to Linda Marie
Manton, Affirmative Action Contact, University of California, Davis, Agriculture and Natural Resources, One
Shields Avenue, Davis, CA 95616, (530) 752-0495. For information about ordering this publication,
telephone 1-800-994-8849. For assistance in downloading this publication, telephone 530-754-3927.
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- Sponsorship Form

Dear Community Supporter:

After a great deal of hard work and practice, | have earned the privilege of participating in the
2002 Carnaval in San Francisco on . In order to participate each person
must raise $100 to cover the cost of entry fees, float, costume, gas for transportation, and snacks.
Your financial support is important to help me make the trip. This program is part of the Sonoma
County 4-H After-School Program and is therefore tax deductible. Thank you for your support!

Name of Participant

Name of sponsor Address/phone Amount

Make your check payable to UC Regents.

Contact the Site Director at Windsor Middle School:
Phone Email

The University of California Division of Agriculture & Natural Resources (ANR) prohibits discrimination
against or harassment of any person participating in any of ANR’s programs or activities on the basis of
race, color, national origin, religion, sex, gender identity, pregnancy (which includes pregnancy, childbirth,
and medical conditions related to pregnancy or childbirth), physical or mental disability, medical condition
(cancer-related or genetic characteristics), genetic information (including family medical history), ancestry,
marital status, age, sexual orientation, citizenship, or service in the uniformed services (as defined by the
Uniformed Services Employment and Reemployment Rights Act of 1994: service in the uniformed services
includes membership, application for membership, performance of service, application for service, or
obligation for service in the uniformed services) or any person in any of its programs or activities.

University policy also prohibits retaliation against any employee or person participating in any of ANR’s
programs or activities for bringing a complaint of discrimination or harassment pursuant to this policy. This
policy is intended to be consistent with the provisions of applicable State and Federal laws.

Inquiries regarding the University’s equal employment opportunity policies may be directed to Linda Marie
Manton, Affirmative Action Contact, University of California, Davis, Agriculture and Natural Resources, One
Shields Avenue, Davis, CA 95616, (530) 752-0495. For information about ordering this publication,
telephone 1-800-994-8849. For assistance in downloading this publication, telephone 530-754-3927.
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HOW TO TAKE A HEART RATE

There are several ways to monitor the intensity of exercise. The best way is to
take your heart rate during the exercise, within the first 5 minutes of your
cardiovascular exercise session, and again just before the cool-down.

Your heart rate is measured in beats per minute (BPM). Here are two ways to
check your heart rate during exercise:

One way is to purchase a heart rate monitor that you can strap around your
chest. The monitor attaches to a digital wristwatch display that tells you exactly
what your heart rate is at a specific moment in the exercise session. A second
way is to feel your pulse at either the carotid artery, the temporal artery, or the
radial artery. The easiest sites to monitor are the carotid and radial arteries. To
feel you carotid artery, gently place your index finger on your neck at a point in
the middle of the space between your collarbone and your jaw line. To feel the
radial artery, place your index and middle fingers on the thumb side of the
underside (palm side) of your wrist. Using the second hand on a watch or clock,
count the number of pulses in 6 seconds and multiply that number by 10. This
gives you the number of times your heart is beating in one minute.

To easily get an idea of what your own maximum heart rate should be, just
subtract your age from 220. For example, a 13-year-old would have a maximum
heart rate of 207 BPM (220 - 13 = 207). A healthy heart rate under moderate
exercise is about 70 percent of the maximum, or 145 BPM for that same 13-year-
old (0.7 x 207 = 145).

Duration is the length of time the exercise activity is performed. A good minimum
duration for moderate exercise is 30 minutes per day.

Frequency is how often the activity is performed. We recommend that
adolescents exercise as many days a week as possible. This kind of regular
exercise can improve the health and well being of adolescents. Personal goals
such as weight gain may alter these numbers for an individual. Personal
differences, such as an individual's athletic ability or medical conditions, may also
affect how long or how often you want to exercise.

Basic physiology. When a body uses its muscles, it requires food to fuel the
muscles. In order to burn that food and create energy, the body needs oxygen.
The more activity, the more oxygen it requires, the faster the breathing
(respiration), and the faster the heart pumps to deliver the blood, rich with oxygen
and calories, to the muscle cells of the body. By measuring your heart rate and
respiration rate, you can estimate how many calories your body is burning. An
elevated heart rate is a sign that the body is using more calories than usual.

Adapted from Mountain States Health Alliance, How to take your heart rate, retrieved on
November 2, 2009, from www.msha.com/body_sibling02.cfm?id=684.
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Name

HEART RATE CHART

Age

Sex

Weight

Heart Rate

Keep track of students' heart rate after each class.
Heart rate during exercise indicates level of fitness and intensity of exercise.
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Windsor Bloco After-School

Drum and Dance Potluck
at
Windsor Middle School
Auditorium, Friday May 31
5:30 pm —=7:30 pm

RECOGNITION NIGHT POTLUCK

YOU ARE INVITED: Parents, family, and friends, please join us in honoring our drummers and
dancers.

This is a family affair, so please bring your favorite native dish to share with others. We will talk
about nutrition and see a short performance. The drummers and dancers will receive a
certificate.

Please call (insert telephone number here) and let us know what you can bring. Hablamos
espanol.
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Thank you
to our

LE Bloco Dr'um

and Dance

gAMP

o Community Sponsors

e Parents

o Teen Leader

e [nstructors

e Sonoma Co. 4-H Council

e Sonoma Co. 4-H
Foundation

Recognition
and
Awards Program

May 15, 2012

Windsor Middle School





Drummers and Dancers
Allilovich, Nathan
Bone, Anthony
Bone, Daniel
Bone, Peter

Clem, Spike
Emerson Skye
Flores, Rey
Garcia, Lucelina
Gaspar, Manuel
Goins, Joshua

Goins, Thomanesha Pl‘ Ogl'am:

Hill, Wanice

Houle, Michael ﬂ Dlnner

Howell, Janea .

James, Keith ﬂ Il’ltI’OdllCthIlS

Larsen, Gabrielle . .
Leas, Ruben 7 Advisory Committee
Lee, Anthony

Madrid, Christopher ﬂ Coordinator

Nunez, Alex

Palominos, Jessica Judith i) InStruCtlonS

Perez, Antonio
Pinell-Cruz, Mirena
Russell, Melanie
Scarboro, Jr., Kenneth

J7 Overview of the Program
J7 Nutrition Program

J7 Performance or Tape
J7 Awards

Advisory Committee
Dennis Bone’, Project Coordinator
Peter Bone’, Teen Leader

Robin Campbell, Siren Studio
Randy Chavez, Instructor

Evelyn Conklin-Ginop, 4-H Youth Advisor

Eric Lofchie, Town of Windsor Police Dept

Nicteha Martinez, Instructor

Vinny Ramsanny, Drum Instructor

Guillermo Rivas, Bilingual Services

Andrea Rodriguez, Instructor Ha Ve a 5 a fe T,ﬂ ip HO m e /
Tammy Sakanash , Santa Rosa Jr College

Wanda Tapia, UCCE Human Resources

For more information contact us at (707) 565-2681





This certificate recognizes the participation

of

|Recipient Name]

in the County

4-H Bloco
Drum and Dance Program

Site Director

4-H Youth Staff






4-H BLOCO DRUM AND DANCE PROGRAM

Sample lesson plan based on the experiential learning model

ETHNIC MUSIC: BRAZILIAN STYLE

Overall objectives
As a result of this lesson, youth will be able to:

% define the term ethnic music

+ define the term ethnic dancing

+ define the term ethnic drumming

% define Brazilian-style dance and music

% dance a simple Brazilian-style dance step
% drum a simple Brazilian-style drum beat

1. Snack time

2. Materials needed
< Brazilian music

«»» Brazilian instruments/drums/sticks
% CD player

3. Procedure: Experience, Share, and Process
% Open discussion to explain terms.

% Open discussion to teach about equipment.

% Open activity to use the equipment and practice.

% Open activity to learn and practice the dance steps.

% Open activity to learn and practice basic the drum rhythms.

4. Principal activity: Have students practice the drum rhythms and dance steps
they have learned in this lesson, focusing on matching the dance steps to the
drum rhythms.

5. Key terms
% What is meant by Brazilian dance?

% What is meant by Brazilian drum?

6. Evaluation: Apply
+ Be able to demonstrate basic dance steps.

% Be able to demonstrate basic drum rhythms.
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U-H After-School Program: Bloco Drum and Dance!

Part 6: Planning a Successful Field Trip

EVELYN L. CONKLIN-GINOP, 4-H Youth Development Advisor, University of California Cooperative
Extension, Sonoma County; SHARON K. JUNGE, Acting State Director of 4-H Youth Development and
KARYN PULLEY, 4-H Youth Development Volunteer, UCCE, Sonoma County.

Curriculum Overview

This is part 6 of an 11-part series on planning, developing, and coordinating a 4-H drum and dance
after-school program. The series is based on the successes of the Sonoma County 4-H Drum and
Dance Program, an experiential (hands-on, learn-by-doing) education effort sponsored by Sonoma
County 4-H in partnership with the Windsor School District. The program capitalizes on the
positive group experiences of Brazilian Bloco drumming and dance to help youth build self-esteem,
embrace personal discipline, develop commitment to their community, and build musical skills.
Besides attending regular practices and 4-H meetings, the Sonoma County group performs in local
and regional parades and cultural festivals.

The overall positive experience and sense of belonging also have important side-benefits for
participating youth, helping to improve their academic performance, reduce teen pregnancy and
high school drop-out rates in the group, and discourage gang participation. The program is open to
all youth: both boys and girls of all ethnic backgrounds, economic status, and abilities participate.

Each publication in the series covers an important component of the program, with useful
tips and tools for making it work for youth in your area. At the end of many of the publications are

ready-to-use handouts, forms, and flyers that you can customize for your local use.

Publications in the Curriculum:

Part 1. Introduction to 4-H Youth Bloco Drum and Dance (8427)

Part 2. Developmental Characteristics of Participating Youth: Age-Based Programs (8428)
Part 3. Fundraising for Your Program (8429)

Part 4. Developing Positive Relationships (8430)

Part 5. Planning Activities and Performances (8431)

Part 6. Planning a Successful Field Trip (8432)

Part 7. Effective Strategies for Management and Staffing (8433)

Part 8. Developing a Schedule for Group Activities (8434)

Part 9. Planning: Steps to Success (8435)

Part 10. Making Good Nutrition and Exercise Part of the Program (8436)
Part 11. Developing and Implementing an Evaluation Plan (8437)

Visit http://www.windsorbloco.org for a recruitment video and PowerPoint presentation to help

promote and start a program of your own.
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Develop a Plan for Project Leaming Activities

The inclusion of field trips in a 4-H Bloco Drum
and Dance Program adds an extra spark to the
teen participants’ interest by adding a different
dimension to their learning. The information
in this publication will help the Site Director
take care of all the details necessary to ensure
a successful field trip experience. Consider the
following as you plan your field trips:
* What activity are you planning for the field trip?
* What teaching methods will you use?

= Will the participants have opportunities for

hands-on experiences?

= How will you evaluate the field trip experience ~ DeUe lop Field Trips

afterward? to Enhance the Program
* How will the activity correlate to participants’ _ ]
real-life experiences? Ident|fy a Variety of

Potential Field Trips
When searching for field trip venues for the 4-H

= What will they learn?

= How can everyone help make it fun?

Teen members can use the field trip to Bloco Drum and Dance group, look for places that

observe and participate in a real-life 4-H project- have some relation to the program and are not

related experience. Instead of deciding what to unreasonably expensive. Consider the following;

do at the last minute, try to plan ahead. That will ® Match the suggested venue with the needs of

make the field trip more fun for the teens and less your drum and dance project. Is the location

stressful for you. Think of creative ways for youth relevant to the project and interesting to

to learn what they need to do in the drum and teens? Give the participants a few choices

dance project using a variety of methods. Involve if you can. Then get the youth to work with

the teen participants in planning and doing. the staff on planning the trip and making
suggestions.

= Consider the affordability of the venue. How
much will it cost? Can everyone afford to
attend? Do you need to conduct fundraisers
to pay for some of the costs? Costs may
include but are not limited to entrance tickets
for a performance, transportation costs, and
food expenses.

= [s the field trip venue nearby? Having a field
trip destination closer rather than farther
away makes it much more affordable. Local
music and dance productions are best since

they generally cost less. Some community

musical groups even offer free admission.
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Field Tri p Ideas their children to participate in the field trip.
Here are some field trip ideas that could work ® Be able to explain to participants, their
successfully to enhance the program: parents, and others where you are going and

= A visit to a dance studio or a Brazilian what the participants will do or see.

drumming exhibition. = Make sure everyone agrees on rules of behavior

= Environmental and art camps related to and safety before they go on the field trip.

Brazilian culture. = Encourage teens to come up with relevant

= Visits to other dance and drum groups. questions they can ask people at the field trip

N . . destination.
= Historical sites related to the project.

= Identify some things that participants can
look for at the field trip site, and share this

information with the teens.

* Loco Bloco practices in San Francisco.

= Performance opportunities for the group at

other schools.

= Visit a factory or corporation related to

costume and drum design.

= Museums related to Latin American and

African and Cuban arts.
= Cultural festivals.

= Visit a supermarket to learn about fruits and

vegetables.
= Visit a radio or television station or a newspaper.

= Get a tour of a restaurant that specializes in

ethnic foods.

Focus on Safety

Planni ng for Field Tri ps » Bring first aid kits. Try to bring along adults
When planning a field trip, consider these with first aid or CPR training, and make sure
preparatory steps: everyone knows who they are.
* Recruit adults to volunteer as chaperones. * Keep kids together. Do periodic head counts.
® Plan a fundraiser if you need help covering * On some field trips you may split teens into
expenses such as, gas, lunch, and admission fees. smaller, more manageable groups instead of
» Recruit parents and teachers as drivers. Make one large group. Establish check-in times if the
sure each driver has valid vehicle insurance group splits up.
and a valid driver’s license. * Assign “buddies” (pairs of youth who will look
* Develop a clear, written plan stating times, out for each other).

laces, and drop-off and pick-up times. )
P P preep Capture Experiences

= Advise participants on choosing appropriate for Later Reflection

clothes and shoes for the trip.
= Prepare 4-H Code of Conduct sheets for all

participants to sign.

» Encourage participants to take photos and
videos, and encourage them to share these

o ) ) ) with the group.
= Create an exhibit that you can display in public

places and at school to advertise the trip, = Make up a scrapbook for the field trip or for all

. . group activities.
= Secure written permission from parents for
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» Encourage participants to keep diaries of the
field trip, and give them an opportunity to
share what they have written if they like.

» Suggest that the group use the field trip
experience as a basis for a presentation they

can give for others.

Evaluate the Experience/
Share Reactions of Participants
Have a group conversation about the field trip
afterward. Find out
» What did participants learn?
» How did they see the field trip experience
relating to the project or their real life?
* What did participants like or dislike about the
field trip? Why?

* What would improve a similar field trip

next time?

Say Thank You to Contributors

= Have teens figure out how they want to thank
people who helped make the field trip work or
who hosted a field trip visit. A few suggestions
are handwritten notes, a big card with
signatures from the group, thank-you souvenirs
or mementos, and post cards, but there are
plenty of other ways to say “Thank you.”

= Write thank you notes or letters to all who
helped: parents, chaperones, and tour guides,

for instance.
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Share What You
Learned with Others
= Make presentations before other groups
and the public, for instance at local service
organizations. This is a good way to say thank
you to a group that helped fund the field trip.
= Create an exhibit that tells what you learned,
for display in public places and at schools.

= Inform the media by writing a news release

or calling media contacts in advance.

Bring the Field Trip to You
Don't have enough time or money to go on a field
trip? Bring the field trip to you! Here are some
suggestions:
= Have teens design a program for the group to
share something they have learned.
= Show videos of performances and other
information from different drum and dance
groups.
= Invite guest speakers to share their own
cultural arts experiences.
= Invite professional drum and dance teachers

to demonstrate their skills for the group.
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settings. In 4-H, an EL model that uses a five-step learning cycle is most commonly used. These five steps—

Experiencing, Sharing, Processing, Generalizing, and Application—are part of a recurring process that helps

For more information on inquiry, EL, and the five-step learning cycle, please visit the University of California

Science, Technology, and Environmental Literacy Workgroups Experiential Learning Web site, http://www.
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Appendix

Forms and informational booklets published by
the California State 4-H Office are available free of
charge at www.ca4h.org/Resources/Publications/.
Look for the “Project Leader’s Digest” for
guidelines on setting up 4-H activities.

Many counties now offer or require online
enrollment in 4-H programs. Contact your local
UC Cooperative Extension County Office for
information.

If your 4-H program is outside of California,
please contact your state’s 4-H office to obtain
correct, current information.

We have compiled this material to help people
develop successful field trips, which can be a great
example of the 4-H philosophy of “learning by
doing’” In the Appendix to this publication you will
find sample forms and letters as well as activities

that will help your group in the planning process.

Forms
* “Planning a Field Trip” guide

= Letter to parents

= Bloco Drum and Dance Field Trip permission
slip

= Youth Medical Release and Health History
Form (download from www.ca4h.org/

Resources/Publications)

= Member Code of Conduct (download from

www.ca4h.org/Resources/Publications)
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PLANNING A FIELD TRIP

Subject/Purpose: Date:

Location: Time:

Contact Person:
Phone:
Cell Phone:

Description of the Activity:

Cost:

Checklist:

Permission slip

4-H Code of Conduct

Health concerns

Transportation:

- How?

- Who?

- Time leaving: Time returning:
] Meeting place

Other comments or special needs:

OO0
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August 8, 2011

Dear Carnavaleros & Carnavaleras,

v, I'm not talking about
ar-oyr B G@Ca np-get-together is scheduled
0 p.m ¥ p-Cazadero in Sonoma County.
We will be practicing with other musigiany ahd artists. We hope everyone can go
and join in for drum and dance lessdks, performances, and a Brazilian BBQ. Cost is
$20.00 for adults and $10.00 for youth:

What is excitement-building,
school, its Brazil Camp 2011!

We will be meeting at Windsor Middle School on Saturday, August 27, at 12 noon.
Carpools have been arranged. Be sure to bring your signed Medical Release form
and Code-of-Conduct to turn in to your driver. Brazil Camp has always been a fun
event. Call me at to let me know if you are coming.
Parents, please join us. Plan to relax in the woods and enjoy the music. Please do
not use cell phones or e-mail at the camp. This field trip is a good place to plan for
the University of California, Sonoma County Bloco 4-H Drum and Dance program
2012. Come and join the fun!

Sincerely,

(Program Coordinator name)
(Contact address and phone)
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4-H Bloco Drum and Dance Permission Slip

Dear Parents,

The 4-H Bloco Drum and Dance Program will be attending

The field trip will cost $2 dollars per student to help with bus costs. Since there are 20
students, I will need at least 3 other adults besides myself to volunteer. If you are

interested, it will be $2 dollars more for each adult, a; f
cider and a donut. Please sign below to give your pe

space at the bottom of this permission slip and I
Thank You,
Ms. Kristy
Sixth Avenue Elementary

Please sign and tetu mptly to the teacher.

“My child, has permission to accompany the class to
Yates Cider Mill on Tumwer 4,2011. The cost is $2 dollars per student, which I

am sending along with this perafission slip.”

Please write down an emergency number where you can be notified if an emergency
occurs. Also, please include any allergies or medications the child has or that will be
taken on this day.

Parent Signature

Emergency phone number

[J Yes, I am interested in volunteering on the field trip.

Thank You,
Sixth Avenue Elementary School
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Forms and informational booklets
published by the California State 4-H
Office are available free of charge at
www.ca4h.org/Resources/Publications/.

Look for Medical Release forms for
adults and youth.

If your 4-H program is outside of
California, please contact your state’s
4-H Office to obtain the correct and
current information.

8432 Appendix 4
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U-H After-School Program: Bloco Drum and Dance!
Part 7: Effective Strategies for
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Curriculum Overview

This is part 7 of an 11-part series on planning, developing, and coordinating a 4-H drum and dance
after-school program. The series is based on the successes of the Sonoma County 4-H Drum and
Dance Program, an experiential (hands-on, learn-by-doing) education effort sponsored by Sonoma
County 4-H in partnership with the Windsor School District. The program capitalizes on the
positive group experiences of Brazilian Bloco drumming and dance to help youth build self-esteem,
embrace personal discipline, develop commitment to their community, and build musical skills.
Besides attending regular practices and 4-H meetings, the Sonoma County group performs in local
and regional parades and cultural festivals.

The overall positive experience and sense of belonging also have important side-benefits for
participating youth, helping to improve their academic performance, reduce teen pregnancy and
high school drop-out rates in the group, and discourage gang participation. The program is open to
all youth: both boys and girls of all ethnic backgrounds, economic status, and abilities participate.

Each publication in the series covers an important component of the program, with useful
tips and tools for making it work for youth in your area. At the end of many of the publications are

ready-to-use handouts, forms, and flyers that you can customize for your local use.

Publications in the Curriculum:

Part 1. Introduction to 4-H Youth Bloco Drum and Dance (8427)

Part 2. Developmental Characteristics of Participating Youth: Age-Based Programs (8428)
Part 3. Fundraising for Your Program (8429)

Part 4. Developing Positive Relationships (8430)

Part 5. Planning Activities and Performances (8431)

Part 6. Planning a Successful Field Trip (8432)

Part 7. Effective Strategies for Management and Staffing (8433)

Part 8. Developing a Schedule for Group Activities (8434)

Part 9. Planning: Steps to Success (8435)

Part 10. Making Good Nutrition and Exercise Part of the Program (8436)

Part 11. Developing and Implementing an Evaluation Plan (8437)

Visit http://www.windsorbloco.org for a recruitment video and PowerPoint presentation to help

promote and start a program of your own.
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Effective Strategies

When planning a 4-H Bloco Drum and Dance
Program, it is important to look at all aspects

of effectively operating and administering the
program. Having a stable, permanent staff is the
most critical factor for creating and maintaining
the program’s culture and climate, but it is

also essential that you have a staff that shares

a common vision and relates well to young
people. Hiring adults who support and teach
young people about their academic, social,
emotional, and physical development in the

4-H Drum and Dance after-school setting is the
key to a successful program. The Site Director
accomplishes this objective by providing a range
of activities and strategies that the program
uses to build the competencies of the staff and
volunteers: the ability of staff and volunteers to
apply a specific set of skills and knowledge to their
day-to-day practice. Additionally, the Site Director
takes care of evaluation and is responsible for
the careful allocation of available resources.

This publication highlights key components

and focuses on issues or concerns that relate

specifically to administering middle and high

school programs for youth aged 12 to 18.
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Management of the Program

You can avoid many conflicts and much confusion
if you start out by setting clear policies and program
directions. Effective behavior management ensures
a positive and safe environment for all youth,
according to Raley, Grossman, and Walker, authors
of Getting It Right (2005).

Instructors can establish simple ground
rules at the start of activities to set a tone
for mutual respect. The way instructors treat
youth is also critical. If instructors respect
youth and model the behavior they expect
from youth, the youth will respond in kind. For
those behavior challenges that inevitably arise
despite the best efforts at prevention, having
established program rules with consequences
will help ensure consistency across instructors
and promote a sense of fairness among
participants. A good instructor can deal with
behavior challenges quickly and move on
with instruction. This program management
approach permits even the more-difficult youth
to have multiple fresh starts. Here are some key
policies and practices to keep in mind as you

develop your Bloco Drum and Dance program:

= Set rules of conduct before you begin the program,
basing them on the 4-H Code of Conduct.

= Follow school and 4-H policies.

= Create standard procedures for Bloco Drum
and Dance program staff and participants to
follow. This includes providing employees with
contracts and developing job descriptions
for volunteer parents and teens. Review job
descriptions with all relevant parties.

= Justify and validate the reasons for all policies
and procedures and make sure that everyone
has a clear understanding of the role of each
policy in the program.

= Be consistent in following the policies and
procedures.

= Develop a framework for changing and

updating polices and procedures so the group
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will be able to modify them as need arises.

» Policies should be set by the 4-H Bloco
Advisory Committee with input from staff,

volunteers, and participants.

* Write down the programs policies and
procedures and make sure everyone in the

program receives a copy.

Staffing

Programs that invest
carefully in recruiting
and screening new
job candidates stand
a better chance

of retaining staff
members. Staff should
be experienced both
in youth development
and in the art of
Brazilian dance or drum. A team approach to
interviewing and screening new job candidates
may also promote stability because the candidates
recommended for hire will more likely fit in with
the team. Developing an effective and efficient
process for identifying staffing needs as well as for
recruiting competent, caring, and qualified staff
should be a major priority for any 4-H Bloco Drum
and Dance after-school program.

Effective staff management begins with
written job descriptions, which help ensure an
equitable division of labor and clear performance
expectations. Whenever possible, good
management also means aligning staff members’
interests and skills with the new tasks they are
assigned. Less-experienced staff may welcome
new responsibilities that enhance their skills. Each
site may serve as many as 50 youth. If the number
of teens is greater than 40, volunteer adults
who are 25 years of age and older may serve in
assistant staff roles. 4-H policies require one adult
per 10 participating youth (see Appendix for job

descriptions and salaries).
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The paid staff members of the 4-H Bloco
Drum and Dance after-school program are key to
a successful program. The following positions are
needed:

» Program Coordinator (at each school site)

= Site Director

* Lead Percussionist (Drum) Instructor

= Assistant Drum Instructor

* Batteria (Dance) Instructor

= Assistant Dance Instructor

= Food Demonstration and Snack Coordinator

4-H Bloco Drum and Dance staff often
have to serve as administrators, supervisors,
teachers, custodians, secretaries, bookkeepers,
negotiators, or mentors, or in other capacities
for the teens in their care. These jobs are often
not easy, as not every class can be offered the
best physical room situation. The program
may often have to share space with other
groups, transform a multi-purpose room into
an effective new environment, and then move
to another room on another day or even to an
outside area. The 4-H Bloco Drum and Dance
program must be able to change to meet the
challenges of creating an atmosphere of fun
and excitement for teens. Staff members are
often asked to perform all of these functions
with limited budgets and, sometimes, with

inadequate resources.

Program Coordinator

The Program Coordinator should have the
ability to work well with a wide and varied
group of people and to coordinate many tasks.
The 4-H Bloco Program Coordinator should
have good communication and organizational
abilities, effective management skills, and
excellent delegation skills. This person’s role is
to serve as the liaison between other agencies
and groups and the site staff. He or she reports
directly to the Advisory Committee and

supervises the Site Director.
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Site Director

The Site Director should have the ability to
= supervise instructors and volunteers
= follow policies and procedures
= complete paperwork and bookkeeping

* make sound decisions (based on training and
experience) in case of emergencies

* help with curriculum design and
implementation

= interact with the Advisory Committee, school
representatives, and participants’ parents in a

positive manner

= keep all parties informed

Instructors
The Instructors should

* have the performance and musical ability

necessary to teach Brazilian drum or dance

* be able to provide effective, non-punitive
guidance and concern for each individual teen
as well as for the group

= understand the developmental needs of teens

* be a positive role model for teens

* communicate well with teens

= enjoy working with teens

= carry out their duties with enthusiasm,
flexibility, and punctuality

* be willing to share the limelight with others

work well with volunteers

= be able to make good decisions

Food Demonstration
and Snack Coordinator

An organized, structured, and supervised 4-H
Drum and Dance program that provides snacks
will allow teens to think and behave better, and
that helps them to do better in and out of school.
After-school snack time helps to ensure that
teens receive the nutrition they need in order to

learn, play, and grow.
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The Food Demonstration and Snack
Coordinator provides and organizes healthy
snacks before each practice. The Coordinator
plans and implements the purchase or snacks,
supplies, and drinks, and arranges for set-up and
take-down of tables, cleanup, and proper storage
of food leftovers prior to the start of drum and

dance practice.

Program Operations

Hours of Operation

If your program operates more than 3 days a week
in California, it has to be licensed by the state as
an ongoing program. Make sure to check the state
requirements before you begin your program.
Setting the hours of operation is an important
decision. The planning committee must decide

= how many days a week the program will operate

* how long the after-school classes will be held

= how many weeks the program will operate

Most 4-H Bloco Drum and Dance programs

operate for 36 weeks during the school year.
Make a calendar available to all participants
listing the days and times each week when the
drum and dance classes will be offered. Be sure to
account for minimum days, in-service days, and

school holidays in your program.
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The 4-H Bloco program offers a two-day-a-
week program for 36 weeks of the school year.

As youth advance in the program, they may be
eligible to take a third class for advanced members
who want to become teen leaders and mentors for
the younger teens. By scheduling drum and dance
classes to follow regularly scheduled school hours,
the program enables the teens to go directly to the
classes, in many cases without leaving the school
grounds. In some areas, parents can arrange for
pick-up at the end of the drum or dance class by
securing late bus drop-off. With permission from
parents or guardians, students may also walk
home if it is a reasonable walking distance. Older
teens may have access to a car they can use to

get home. Bear in mind that California 4-H policy
explicitly states that “members under the age of 18
may not drive other members on 4-H business at
any time.” Staff members need to make sure they
have a clear understanding of how the teens will
be departing and getting home.

If the 4-H Drum and Dance Program
increases to five days a week, you may have to get
the program licensed through appropriate state
and county agencies. Contact your state licensing
agency and the U.S. Department of Health and
Human Services for licensing requirements
(http://nccic.acfhhs.gov/afterschool/
childcareregs.pdf). State requirements may
dictate how many staff members must be on site
at any given time, and those requirements may
be different from the
4-H requirements. If the
state or county agency
requires fewer on-site
staff than are required
by 4-H, however, you
still need to follow the
4-H requirements. You
may have to ask adult
volunteers to help with
supervision if you do not

have enough paid staff.
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Recruitment and Hiring

Before you can begin to recruit and hire, you first

need to determine the employees work schedule,

what type of activities they will be conducting, and

what time of day they will offer those activities.
Follow these steps:

= Put together a job description and application
(see Appendix for job descriptions and salaries).

= Determine the salary.

* Develop a contract. (If you are working
through a government employment agency,
you will need to get the contract approved
before you advertise the position.)

= Develop a staff recruitment flyer.

= Advertise the position online and in the
newspaper, with groups at school, businesses,
and other contacts in your community.

= Schedule interviews.

Hiring Staff
Hiring is a perennial process even for top after-
school programs, according to Raley, Grossman,
and Walker's Getting It Right (2005). After developing
an overall plan you should select the number of
instructors you will need. At the same time, you
should determine how many adult volunteers will be
required to meet the program needs.

Salaries for staff vary according to experience.
Recruitment of a qualified candidate pool is
the first step in hiring staff. If you invest the
right amount of time in carefully recruiting and
screening new job candidates, you will give
the program a better chance of retaining staff
members in the long run. Staff members who
have passion, respect, and concrete skills for
working with young people and who have dance
and drum experience are the strongest fit for your
after-school program. Young people are most
likely to connect with staff members like this,
and the staff members will be more likely to find

the work rewarding enough to make them want
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to stay. The more clear and concise you can be in
advertising the position, the greater your chances
for attracting and identifying individuals with the
specific qualities you desire.

A team approach to interviewing and screening
new job candidates may also promote stability
because the candidates who are recommended for
hiring will more likely fit in with the team. When
you are recruiting instructors, consider advertising
in dance and music stores, by word of mouth, at
college and university music departments, county
employment development offices, newspaper
advertisements, and online listings.

Develop a good screening process before you
interview candidates. A written job description
ensures fairness to all candidates by guaranteeing
that everyone will be asked the same questions.
Because the 4-H Bloco Drum and Dance
Program requires special music skills, use the job
applications in the Appendix as a guide to post
job requirements and advertise the position. This
will help the interview committee screen out
unqualified applicants. Select the most qualified
candidates. Request a three-minute tape or video
showcasing the candidate’s music and teaching
skills, if desired. Try to develop a small but strong
candidate pool. You can't tell everything from
an application, so make sure to plan interview
questions that focus on music skills as well as the
applicant’s ability to communicate well with teens.

When you interview, be sure to standardize
the process as much as possible and ask the same
questions of each applicant. Suggested interview
questions can be found in the Appendix. These
basic questions may lead to additional questions.
Set a time limit for each candidate’s interview,
and stay on task. After the end of each interview,
allow time for the interview panel to discuss
the applicant and discuss their notes. When all
interviews are complete, use these suggestions
along with the notes from the interview to select

drum and dance instructors. Select an instructor

= whose personality and teaching style are
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compatible with the teens
= who makes an effort to understand his or her
students’ musical tastes, ambitions, and goals
= who truly has a passion for teaching teens
= who is knowledgeable on the subject of drum
or dance
Make sure to check the candidate’s references
before hiring. This can be done by telephone,
letter, or email. After you verify the references, you
can send a letter of intent to hire to the selected
candidate(s). At the same time you should send a
brief thank-you letter to the applicants you did not
select for hiring. Hiring practices require that you
keep a file of documentation on each interviewee,
including those you did not ultimately select. The
interview panel must save their interview notes
for the file. The file must be marked confidential

and kept in a secure, locked cabinet.

Additional Qualifications for Staff

It can be extremely challenging for instructors

to teach classes that include significant age and
developmental differences. For this reason, your
drum and dance instructors should be familiar with
the developmental characteristics and implications
described in Developmental Characteristics of
Participating Youth (publication 8428).
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Creating a curriculum and managing dance and
drum activities in a class become much more
complicated when teen social interactions, age
differences, and varying degrees of experience
with music come into play.

It is very important that instructors in the
program to be appropriately matched to their
teen group. Most people who teach or work
successfully with teens have developed skills for
reaching this group of youth. The communication
style, teaching approach, and curriculum content
that are effective for elementary school youth
are very different from those that work well for
teenagers. This is one reason we limit the Bloco

Drum and Dance program to junior high and high

school youth only.

Being an Effective
Instructor/Teacher

Here are some tips for a becoming a successful
instructor or teacher in the 4-H Bloco Drum and
Dance Program:
= Be interested and attentive. Teens can tell
whether they have your interest and attention
from your actions, words, and behavior.
= Encourage communication. Some teens need
to be encouraged to express their feelings and
need to have others validate the importance
of what they have to say.
= Listen. Be attentive to what the teens are

saying. Encourage discussion.

= Active listening. This is a proven, important
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skill for helping teens communicate with each
other and with adults in the program. In active
listening, you re-state in your own words what
the teen has just shared. This has the effect of
helping the teens clarify what they have to say
as they relate experiences to you and to the
group. One of the best skills for a teacher is to
be a good listener.

= Look for nonverbal messages. Many teens
communicate messages nonverbally through
tone of voice, body language, changes in
behaviors, and facial expressions. A teacher is
better able to tell how youths are doing in a
drum or dance class if he or she pays attention
not only to what the youths say with words
but also what they say through their actions,

through nonverbal messages.

Additional Management Considerations

Here are some important things to consider when

managing the program.

Supply Requests
Any request for supplies should be put on a

written request form and submitted two weeks
ahead of time to the Program Coordinator. You
should also keep a small emergency fund for small
requests that may need a shorter turn-around
time. Receipts are acceptable for reimbursement,
so long as the Program Coordinator has

given prior approval for the purchase. All
reimbursement requests must be accompanied by

receipts. Sample forms are in the Appendix.

Enrollment
The 4-H Bloco Drum and Dance Program, like all

4-H activities in California, is part of University
of California Cooperative Extension. The 4-H
Program requires that all teens, volunteer
parents, and paid staff complete the appropriate
enrollment process and requires that all paid

staff and volunteer adults be fingerprinted.
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Full enrollment information can be accessed
online at www.ca4h.org/join/enrollment. Teen
members must be enrolled as 4-H members and
must participate two to three times a week in
either the drum class or the dance class. Some
Bloco Drum and Dance Program groups require
an additional fee to help cover expenses, usually
paid at 8-week intervals. Other groups have grant
funding and may not require a fee. Check with
your local Site Director to find out about fees at
your location.

All participants are required to complete
the enrollment process in accordance with their
state and local county requirements. The final
number of youth enrolled in the program will
determine how many paid and volunteer staff
will be needed to operate the program effectively
(see Appendix).

Parent Orientation

Effective parent orientation is key to the success
of the program. Outlining the program to parents
and asking them for assistance is also crucial.
Developing a parent handbook is a good way to
alleviate confusion and possible disputes with
parents while at the same time giving them

an idea of what the program activities will be

for the year. You will want to include activity
dates, fundraising opportunities, volunteer adult
positions available within the program, and
additional support for paid staff (see Appendix for
parent orientation handouts).

Written Reports
Short written reports should be sent to the parents

on a regular basis. Consider sharing information on
= Daily attendance of participants
= Prep time activities
= Special program needs
= Behavioral problems
= Musical equipment needs
* Funding

= Relationship with the school or community site
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Site Management

The 4-H Bloco Drum and Dance Program will
probably use borrowed space at school facilities
after regular school hours. Good communication
between 4-H Bloco staff, the 4-H Program, and

the school district is vital to a well-run program.
Written forms and agreements are essential,
especially since there will be contract employees
working on the site. Make sure each employee has
an approved contract. Check with the University of

California or other lead agency or school staff for

hiring requirements.

Trainings
You can expand staff skills either through training
or a review of the program. While state licensing
requirements often mandate training in CPR, first
aid, and child-abuse prevention, research has found
that training in teen development, curriculum
planning, and group management are most
valuable for enhancing the daily work of instructors.
When interviewing staff, Program Directors tend to
look for training in fundraising, management, and
building collaborations with other partners.

There are two challenges when you conduct
a training: paying for the training and scheduling
time for the training sessions. To reduce costs, 4-H
Bloco directors can look to large organizations such
as partnering agencies and ask them to include
program staff in their own training sessions. The
Sonoma County 4-H Bloco Drum and Dance
Program scheduled trainings by setting aside a paid

staff in-service training day three times a year.



http://www.ca4h.org/join/enrollment



4-H After-School Program: Bloco Drum and Dance! - 7

Activity Monitoring

The Program Coordinator and 4-H Bloco Advisory
Committee will be monitoring different activities
throughout the year to assess quality of the
program. Monitoring activities could include
parent and teen surveys, one-on-one interviews
with staff and parents, or observation of activity
sessions. Each of these methods can be a

valuable resource in evaluation the program (see
Developing and Implementing an Evaluation Plan,

publication 8437, for evaluation guidelines).

Working with Volunteers

Volunteer workers can be a
wonderful addition to your
program. In many cases,
parents or key adults in

the community can serve
as volunteers. When you
make the decision to use
volunteers, be sure to take

care of the following:

= Develop job descriptions. Be clear and
specific. Include time lines and job
responsibilities, and match the personality to
the position. (See sample job descriptions in
the Appendix.)

= Consider the needs of both the program and
the volunteer.

= Make sure to recognize each volunteer
at the end of the program for his or her
contributions. Recognition can take a
number of forms, such as a gift, a letter to the
volunteer’s employer, or public recognition by
the teens.

* Plan to evaluate the volunteer’s work. You can
do this with one-on-one interviews along with
written comments and regular feedback.

If a volunteer does not perform his or her role
successfully, give him or her an opportunity to
leave with dignity.
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Why Do People Volunteer?

According to the Sonoma County Volunteer

Center, people volunteer for the following reasons:
= Their friends do.
= It's fun.
= They have a passion, or a cause they care about.
= It looks good on a résumé.
= They hope it will lead to a job.
= They want to meet people with whom they

have something in common.

= They want to find out about a new community.

* They feel guilty if they don't volunteer.

= [t is the right thing to do.

* They (or someone they know) got help from
the group.

= They have to, because of school, court, or
some other reason.

= It is convenient.

= It is easier to say yes than to say no.

What Keeps People
from Volunteering?
= Fear of the unknown.
* “Thave no time..”
= Scheduling problems.
= Some nonprofits can be hard to volunteer for.
= Their skills don't meet the group’s needs.
= No perceived need.
* They don't know how to get started.

= No one has asked them to volunteer.

Recruitment Tips for Volunteers

Consider the following items when you are
recruiting for volunteers for the 4-H Drum and
Dance Program.
= Assess the 4-H Drum and Dance Programs needs.
= s the job appropriate for a volunteer?
= Develop a job description (see Appendix for
format). What skills will your volunteer need

in order to complete the job?
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= Target your recruitment based on the skills
that the program is looking for.

= What do you need for them to say “Yes!"?

= Ifthe volunteer is going to solicit donated food
for snacks, it is imperative that it be healthy food.

= Show that you appreciate your volunteers.

Writing Volunteer
Position Descriptions

When designing a volunteer position description, keep
the program goals in mind. It is important to outline
the work that the volunteer will need to do. The job
description is an important tool for the recruitment
of volunteers in the 4-H Drum and Dance Program
as it highlights the skills needed to perform the tasks.
Design the Bloco Drum and Dance volunteer position
description along these lines (see Appendix for
additional information on job descriptions):
= Position Title: Give the position a specific,
descriptive title that gives the volunteer a sense
of identity and helps the salaried staff and
other volunteers understand the assigned role.
* Work Location: Indicate where the 4-H Bloco
volunteer will be working. Will the volunteer
be working at the program site or at home?
Is public transportation available, or does the
volunteer need a car?
= Volunteer Impact: Describe the purpose of
the 4-H Bloco Drum and Dance Program and
tell how the volunteer’s work will impact the
programs outcome and clients.
= Qualifications: Be clear and concise. List
the qualifications required for the position.
Include education, personal characteristics,
skills, abilities, and experience required.
= Time Commitment: Be sure to include the
length of service required for the position.
Include hours, days per week, starting
and ending dates, and any other special
considerations. Include a date for initial training,
* 4-H Bloco Advisory Committee: In order for

this program to be successful, it is important
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to find volunteers who will serve on the
Advisory Committee. (See Developing Positive
Relationships, publication 8430, for job
description.) This committee is made up of
community stakeholders, often prominent
individuals within the community, parents,

youth, and staff.

Working with Teens in Groups
4-H Bloco Drum and

Dance activities are most
effective if they are planned
in a way that allows each
member to proceed

at his or her own pace

and includes teensin a

common planning process.

Few experiences are more | holk
difficult for a conscientious 1"1,[ W ',
instructor than to prepare e
a carefully planned drum and dance project and
have it fail because the group members are apathetic
or say it is “boring’ Involvement of teens in the
planning process is critical to the success of the
activities. Teens develop important skills in planning,
arbitration, compromise, communication, and
consideration when they assume responsibility for
planning the activities in which they will participate.
Allow for some choices. Although teens may
not be able to make choices about every aspect of
the program, the instructor and volunteer may want
to take suggestions for field trip ideas and ask teens
to decide on some of the performance dates and
places. Teens do not always respond enthusiastically
when adults assign them tasks, even though this
may often appear to an adult to be the most efficient
way of getting something done, but you have to
keep in mind that one of the program goals is to
encourage teens to develop their leadership skills.
Drum and dance activities that are chosen jointly by
the leader and the teens will form the foundation for

ameaningful group experience.
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Working with Teen Leaders/Mentors

Adult instructors and volunteers should seek out
and encourage older teens in the program who
might want to become involved in leadership
roles. First you can help the teen develop a

plan, then you can give him or her training and
guidance in carrying out the plan, and then you
can help him or her evaluate the results (see
www.ca4h.org to find more information for teen
leaders). The objectives the youth outlines in his or

her plan need not be rigid.

Who Are Teen Leaders/Mentors?

Teen leaders/mentors are participants who learn
leadership skills by leading and helping others.
Teens can add even more to the program if you
encourage them to take on leadership roles. Teen
leaders/mentors are expected to help teach and
supervise the drum and dance groups as well as
assist with activities and events.

To keep teen leaders interested and active, you
may want to increase their responsibilities as they
gain in experience and skills. Submit a plan of work
for the teen based on the needs of the after-school
group. The plan should be prepared in consultation
with and approved by the adult leader, instructor,
organization, or Project Director. A plan of work
may include recruiting, orienting, and encouraging
teens to participate in the program, assisting the
leader/instructor in a class or project, or helping to
plan and carry out an event.

Here are some specific leadership activities

that can be part of a teen’s plan:

= Helping with classes by demonstrating drum

and dance techniques to other teen members.

= Developing a newsletter.

= Sending out practice notices.

= Helping with larger events, such as
performances and presentations by groups of
participants.

* Managing some of the 4-H Drum and

Dance administrative tasks, such as helping
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participants complete enrollment and

registration forms.

= Sitting on the Advisory Committee that
oversees the program.
Note: When a teen leader/mentor works with
a group of younger members, an adult leader must
be present in order to satisfy the requirements of

the University of California’s liability insurance.

Building a Team
According to the California After-School

Management Manual and Curriculum manual
(1986), a team can be defined as “a group of persons,
each a unique individual, who collectively choose
to use the abilities that each person brings to
accomplish a larger purpose that all of them have
chosen” The life of the team is characterized by
cooperation. Team members need to set goals and
define roles together. Team members also share the
tasks that enable them to carry out their plans. A
team builds on the strengths of each of its members.
Individuals choose to become part of the team
because they share common values and concerns.
An effective team will build on personal strengths
and utilize personal differences to develop new ways
to accomplish a task. Effective teams are made up
of teens, staff, volunteers, and parents. If you want
to have a successful 4-H Drum and Dance Program,

the first step is to build an effective team made up of

paid staff and volunteers.




http://www.ca4h.org
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Inquiry and Experiential Learning

The activities in this curriculum were designed around inquiry
and experiential learning. Inquiry is a learner-centered approach
in which individuals are problem solvers investigating questions
through active engagement, observing and manipulating objects
and phenomena, and acquiring or discovering knowledge.
Experiential learning (EL) is a foundational educational strategy
used in 4-H. In it, the learner has an experience phase of
engagement in an activity, a reflection phase in which observations

and reactions are shared and discussed, and an application phase

in which new knowledge and skills are applied to real-life settings.
In 4-H, an EL model that uses a five-step learning cycle is most
commonly used. These five steps—Experiencing, Sharing, Processing, Generalizing, and Application—are

part of a recurring process that helps build learner understanding over time.

For more information on inquiry, EL, and the five-step learning cycle, please visit the University of
California Science, Technology, and Environmental Literacy Workgroups Experiential Learning Web site,

http://www.experientiallearning.ucdavis.edu/.
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Appendix

Forms and informational booklets published by
the California State 4-H Office are available free of
charge at www.ca4h.org/Resources/Publications/.
Look for the “Project Leader’s Digest” for
guidelines on setting up 4-H activities.

Many counties now offer or require online
enrollment in 4-H programs. Contact your local UC
Cooperative Extension County Office for information.

If your 4-H program is outside of California,
please contact your state's 4-H office to obtain
correct, current information.

The following materials in the Appendix
support the hiring of staff, recruitment and
enrollment of participants, and working
with volunteers. Be sure to include clear job
descriptions for adults, whether they are paid staff

or volunteers.

Handouts
= Parent handbook

= Recruitment postcards

= 4-H volunteer adult enrollment packet

(download from www.ca4h.org/Join/Volunteer/)
= Volunteer job description form
= Appropriate roles for volunteers
= Interview questions

= 4-H Junior and teen leader planning and
report form (download from www.ca4h.org/

Programs/Clubs/JuniorTeenLeaders/)

Job Descriptions

* Program Coordinator
= Site Director
= Tead Percussionist Drums Instructor

= Assistant Drum Instructor



http://anrcatalog.ucanr.edu/
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= Batteria Dance Instructor
= Assistant Batteria Instructor

= Food Demonstration and Snack Coordinator






PARENT HANDBOOK
FOR 4-H BLOCO DRUM AND DANCE

Welcome to the 4-H after School Drum and Dance Program!

The 4-H Bloco Drum and Dance Program is designed to provide after school
activities targeted at Junior and High School Teens It will use drum and dance
classes, healthy snacks and food demonstrations to promote healthy eating
options for different types of exercise and appreciation of our diverse cultures
within California

Parent support in our program is a key to success. This handbook includes
program policies and ways that you can help support the program. Special
thanks to our 4-H Bloco Advisory Committee for their input.

The 4-H Bloco Drum and Dance Program Operates on the
Following Principles:

Program Objectives
% Provide an alternative after school activity for teens
% Provide enriching and educational activities that lead to greater community
involvement
Provide healthy physical activities
Create positive adult/child interaction and communication
Introduce teens to a curriculum of dance and drumming that increase their
physical activity
Utilize 4-H delivery methodologies through experiential education “hands-
on-learning” and “learn-by-doing.”
% Recognize and utilize volunteer talent

L)
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>
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>
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25
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Location
% Windsor Middle School (Drumming)
900 Brooks Road South L O

Windsor, California 95492

% Windsor High School (Dancing)
8695 Windsor Road
Windsor, California 95452
Hours of Operation
% 3:45 p.m.-5:15 p.m. (Drumming)
% 4:00-p.m.-5:30p.m. (Dancing)
Contacts:
(List contacts here)

The 4-H Bloco Advisory Committee

This Committee oversees the program and is made up of volunteers from
agencies, community groups, youth programs, parents and teens. If you would
like to be part of the Advisory committee we invite you to join. They are various
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committees within the Advisory group who could you your assistance. Please join
us and share your input.

Enrollment Procedure

Enroliment is open to any teen until we reach maximum capacity. Each teen
should fill out a 4-H enrollment packet that includes the medical emergency form,
Code of Conduct, the Windsor school release for and pay the registration fees.
All forms and fees should be given to the Site Director.

Days of Operation

The program will operate on Mondays and Thursdays. Drum Classes are from
3:45 pm to 5:15 pm at the Windsor Middle School. Dance classes are at the
Windsor High School from 4:00 p.m to 5:30 pm. Once a month both classes will
meet at the Middle School for joint classes. (See instructors for dates and times
of combined practice.

% On days when school is closed, for in-service or teachers conferences or
holidays, the program will not be available.

% The program closes at 5:15 p.m. for drum classes and 5:30 p.m. for dance
classes. Parents/guardians must arrange for rides promptly at the close of
the classes. If a teen is leaving the grounds on a bike or other means, a
signed note by the parent/guardian must be on file. Students who are left
late on a consistent basis may be subject to removal from the program.

Fees and Related Policies

The 4-H Bloco Drum and Dance Program is administered as a non-profit
organization. It is our intent to provide the highest quality service at the lowest
cost to parents. The program is supported by parent fees, dinners, sponsors,
fund raising and grant writing:

1. The program is 30 weeks in length. Fees are $60 a semester either drum
and dance classes

2. A non-refundable registration fee is due at the time of enroliment in the

program. The completed enroliment forms must accompany fees.

Some partial scholarships are available. Apply through the Site Director.

Fees are due in advance of each semester.

Failure to pay fees is cause for removal from the program.

No refunds will be made for illness or absences.

Parents will be notified at least two weeks in advance, for any rate

increases.

Medical and Health Information

The 4-H Bloco Drum and Dance Program is sensitive to the health and physical
needs of teens; therefore the following policies have been adopted.

NG AW

1. ltis the parent’s responsibility to keep the program informed of any
change in teen’s emergency medical or physical conditions.

2. Medical release forms are to be onsite during all program activities as well
as when transporting to another location for drum and dance programs.

3. In all cases of injury or iliness, attempts will be make to contact parents
immediately and involve them in the decision regarding treatment.
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4. In case of serious illness or injury, the staff will follow parental instructions
on the 4-H Medical Treatment form whenever possible; however, in all
cases staff will deal with serious emergencies in the most expeditious way
possible.

5. The program cannot transport children to out of the area physicians, so if
staff is unable to locate the parents or an

6. Emergency contact, staff will secure appropriate treatment at the nearest
medical facility. If a major injury or iliness is involved the child will be
transported by ambulance to a designated site and/our physician. Medical
release forms are to be with the volunteer/staff in charge at all times.

Site Emergency

In the event of an emergency or natural disaster the following procedure will be in
effect:

1. Teens will remain at the site until they can be picked up by the parent or
other authorized person.

2. In the event of a site evacuation, teens will be taken to a local emergency
center. The location will be posted on the Student Advisor’s door. Efforts
will be made to contact parents should evacuation be necessary.

3. 4-H Bloco Staff will remain with the teens until they are picked up by the
parent or authorized person.

Discipline

Discipline is based on the dignity of each teen. Any forms of discipline that
impairs the student’s self respect will be avoided. The instructor’s role is one of a
strong’leader and role model, setting an example in which students can grow

towards self-discipline and self-direction. A dynamic program that is adapted to
the needs and interest of the teens keeps discipline problems to the minimum.

The 4-H Code-of-Conduct must be signed by the teens and their parents and /or
legal guardian. This outlines the expected behavior of teens participating in the
program. Please be sure to read it before signing.

When inappropriate or unacceptable behavior is exhibited, staff will confer with
the Windsor School Student Advisors and discuss positive ways to change
behavior. Discussion with parents/guardians will also occur if negative behavior
continues.

Nutrition

The 4-H Bloco Drum and Dance Program will provide a healthy snack before
each rehearsal if funding allows. These snacks will be nutritious and contain a
serving from at least two of the Food Groups as outline by the United States
Department of Agriculture in “My Pyramid” food guidance system.

Transportation
1. Transportation to and from the program is the responsibility of the parent.
2. Any trip out of the County of Sonoma, the accompanying volunteer or staff
must have a medical treatment form, for each member with original
signatures form parents and/or guardian in their possession.
3. When transportation is needed for field trips, all drivers must follow
California driving regulations and comply with the following standards:
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% A valid California driver’s license.

% Vehicle insurance as required by the State of California

% Use a safe operating vehicle.

% Seat belts for each passenger as the law requires.

Sign-in Sheets

Sign-in Sheets must be kept on all teens who attend the program. Each teen is
required to sign-in each practice day. In the case of teens leaving the program by
walking, riding a bike, or other means, a signed note by the parent must be on
file which gives specific instructions and time for releasing the teen.

The University of California Division of Agriculture & Natural Resources (ANR) prohibits discrimination
against or harassment of any person participating in any of ANR'’s programs or activities on the basis of
race, color, national origin, religion, sex, gender identity, pregnancy (which includes pregnancy, childbirth,
and medical conditions related to pregnancy or childbirth), physical or mental disability, medical condition
(cancer-related or genetic characteristics), genetic information (including family medical history), ancestry,
marital status, age, sexual orientation, citizenship, or service in the uniformed services (as defined by the
Uniformed Services Employment and Reemployment Rights Act of 1994: service in the uniformed services
includes membership, application for membership, performance of service, application for service, or
obligation for service in the uniformed services) or any person in any of its programs or activities.

University policy also prohibits retaliation against any employee or person participating in any of ANR'’s
programs or activities for bringing a complaint of discrimination or harassment pursuant to this policy. This
policy is intended to be consistent with the provisions of applicable State and Federal laws.

Inquiries regarding the University’s equal employment opportunity policies may be directed to Linda Marie
Manton, Affirmative Action Contact, University of California, Davis, Agriculture and Natural Resources, One
Shields Avenue, Davis, CA 95616, (530) 752-0495. For information about ordering this publication,
telephone 1-800-994-8849. For assistance in downloading this publication, telephone 530-754-3927.
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VOLUNTEER JOB DESCRIPTION

Job Title:

Supervisor:

Job Description:

Commitment:

Qualifications:

Training:

Benefits:

Value to Agency:
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APPROPRIATE ROLES FOR VOLUNTEERS

Comments for the next
volunteer.
(Was it successful? What
worked? What should be
done differently?)

Phone number,

Task Volunteer name address

1. Set up food
demonstrations.

2. Work as an
assistant.

3. Puttogether a
volunteer
handbook.

4. Coordinate a
fundraising event.

5. Type reports for
volunteer
managers or
other staff.

6. Design a web
page.

7. Design and
maintain a
database.

8. Bein charge of
healthy snacks.

9. Process checks.

10. Evaluate
volunteer
program.

11. Do the publicity
for an upcoming
volunteer training.

12. Conduct the
volunteer
orientation.

Adapted from the Volunteer Center of Sonoma County.
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SUGGESTED INTERVIEW QUESTIONS FOR

INSTRUCTOR JOB APPLICANTS

Make Hiring a Key Aspect of Ensuring Program Quality

According to Integrating Physical Activity into the Complete School Day
(NASPE), school children are encouraged to be physically active for at least 60
minutes and up to several hours per day. During the school day, children and
youth need a break from sedentary activities in the classroom. Physical activity
breaks meet this need and can increase individuals’ daily physical activity levels!

Schools have reduced physical activity for children in recent years. This trend is
largely due to the conversion of physical education time into time devoted to
other subjects in preparation for standardized testing. After-school programs
provide an excellent way to increase physical activity throughout the day without
taking away valuable time from school requirements. An increase in physical
activity promotes good health and well being for participating teens.

Suggested Job Interview Questions
for Prospective Drum and Dance Instructors

1. What do you believe are the characteristics of an effective drum/dance
teacher?

. What is an effective drum/dance program?
. What do you want your students to learn in the program?
. What are the “appropriate practices” in drum/dance?

. How do you assess student skills?

2

3

4

5

6. How do you ensure the “safety and well-being” of all students?

7. How would you accommodate students with a variety of special needs?
8. What are your plans for professional involvement and self-improvement?
9. Would you be willing to attend in-service training on your own time?

1

0. Give an example of how you have been cooperative and flexible in a
professional work environment.

11.Give an example of how you have been a part of a decision making process.

12.How do you think drum/dance can contribute to a total after-school
curriculum?

13.Do you have any additional information you would like to share with us?.

Reference

National Association for Sports and Physical Education. 2009. Integrating physical activity into the
complete school day. Retrieved December 14, 2009, from
www.aahperd.org/naspe/publications/teachingTools/upload/PA-During-School-Day.pdf.
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4-H BLOCO DRUM AND DANCE PROGRAM
JOB DESCRIPTION: PROGRAM COORDINATOR

The 4-H Bloco Drum and Dance Program is modeled after the Loco Bloco
Program in the Mission District of San Francisco. The program has been
structured to engage youth of many nationalities and ethnic backgrounds to
share the love of music and dance while performing drum and dance ensemble
events. A nutrition component is also included to increase participants’
knowledge and teach them to make healthy food choices. Exercise through drum
and dance is an additional focus.

Job Description

Under the supervision of the 4-H Youth Development Advisor, this position is
designed to work with the Advisory Committee members to conduct fundraising,
plan long-term goals, and oversee program sites; also oversees the enrollment
process, employee timesheets, performance dates, and transportation to major
events.

Example of Duties

This individual will serve as a link between the UCCE Office and the four schools
from which students will be recruited. He/She will work with the Fundraising Chair
to develop funding and work with the Advisory Committee to promote the
program. This position will be the link with the San Francisco Loco Bloco
(Carnaval) and supervise arrangements that enable the program’s participating
youth to take part in this event. This person will also work with the Site Director to
conduct parent meetings and serve as the contact with other groups wishing to
schedule performances.

Employment Standards

Requirements: Possession of a valid California Drivers License; fingerprint
clearance; and 4-H Leader Orientation and enrollment procedure. Complete
school orientation of school site and school policies if deemed necessary by the
school Principal.

Knowledge of: Developmental needs of junior high and high school teens.
Understanding the principles and practices of working with teens. Understanding
the workings of community groups. Ability to share knowledge with others in a
teamwork environment.

Experience and Education: High school diploma or GED. Enjoy working with
teens. Possess people skills.

Salary: Up to $2000 for the year.

Time: Hours are flexible and should be used as needed.
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4-H BLOCO DRUM AND DANCE PROGRAM
JOB DESCRIPTION: SITE DIRECTOR

The 4-H Bloco Drum and Dance Program is modeled after the Loco Bloco
Program in the Mission District of San Francisco. The program has been
structured to engage youth of many nationalities and ethnic backgrounds to
share the love of music and dance while performing drum and dance ensemble
events. A nutrition component is also included to increase participants’
knowledge and teach them to make healthy food choices. Exercise through drum
and dance is an additional focus.

Duties Include

Design the class schedule.

Ensure that all students complete the 4-H enroliment process for liability and

insurance purposes as well as the Code-of-Conduct, which outlines behavior

requirements.

% Collect fees for program participation and turn them in to the bookkeeper.

% Ensure that dance and drum participants sign in at each meeting. Sign-in list
should be turned in to the UCCE office for record keeping.

% Coordinate site work, including contact with school personnel.

% Secure instructors and volunteers in the community to lead each class. Clear
staff selection with the Advisory Committee.

% Acquire parent/committee volunteers (examples of volunteer jobs might be

transportation or help with sign-in, etc.).

Coordinate parent meetings and request assistance from parents where

needed.

Organize and coordinate transportation for special events and activities.

Participate on the Advisory Committee and provide regular progress reports.

Help with promotion, recruitment, and publicity for the program.

Budget

% Requests for expenses must be submitted to the funding agent (UC Regents)
10 working days in advance. Expenses may be submitted in either of two
ways: (1) A request for reimbursement that includes submittal of original
receipts with the date and totals clearly readable; or (2) Purchase Order.

% Ensure that timesheets from drum and dance instructors are accurate and
signed by the instructors. Submit invoices to the Sonoma County UCCE
Office.

% Items or events in need of funding other than what was allotted in the grant
will need to be brought to the Advisory Committee for approval prior to
making any purchases.

Relationship to 4-H Bloco Drum and Dance Advisory Committee

% The Site Director is hired by and responsible to the Advisory Committee,
which sets the program's direction and develops plans that are implemented
by the site staff.

*+ Performances dates should be approved by the Advisory Committee prior to
being accepted or booked.
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Salary: $8000 for 36 weeks and all performances.

Total hours per work week: 10-20
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4-H BLOCO DRUM AND DANCE PROGRAM

JOB DESCRIPTION:

LEAD PERCUSSIONIST (DRUMS)

The 4-H Bloco Drum and Dance Program is modeled after the Loco Bloco
Program in the Mission District of San Francisco. The program has been
structured to engage youth of many nationalities and ethnic backgrounds to
share the love of music and dance while performing drum and dance ensemble
events. A nutrition component is also included to increase participants’
knowledge and teach them to make healthy food choices. Exercise through drum
and dance is an additional focus.

Job Description

Under supervision of the Site Director, implement the two-to-three-times-per-
week program of instruction of the after-school Bloco Drum and Dance Program,
and do related work as required.

Example of Duties

Lead the percussionist section of the program by teaching participants Latin
American drum rhythms. Assist in organization, planning, and implementation of
the educational recreational activities of the program, which are subject to the
approval of the Site Director and Advisory Committee.

Serve as a liaison with the San Francisco Bloco Artists and learn rhythms for
Loco Bloco Carnaval. This may include attending classes in San Francisco at the
main Loco Bloco headquarters if the instructor is not a member of San Francisco
Loco Bloco. Work with Assistant Drum Instructor to teach students Loco Bloco
rhythms so they will be able to participate with other youth groups throughout
California at Carnaval in May. Work with parent volunteers to strengthen the
program. Work with Batteria (Dance) Instructor on choreography for the group.

Employment Standards

Requirements: Possession of a valid California Drivers License; fingerprint
clearance; 4-H Leader Orientation and enroliment procedure. Complete school
orientation of school site and school policies, if deemed necessary by the school
Principal. Experience in drumming.

Knowledge of: Developmental needs of junior high and high school teens.
Understand the principles and practices of working with teens. Understand
rhythms and drumming techniques. Ability to share knowledge with and work with
others in a teamwork environment.

Experience and Education: High school graduation or GED. Experience in
teaching and performing drum rhythms. Enjoy working with teens. Possess
people skills.

Salary: $150 weekly for 36 weeks plus performances.

Time: Mondays, Wednesdays, and Thursdays, 3:45 pm to 5:45 pm.
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4-H BLOCO DRUM AND DANCE PROGRAM
JOB DESCRIPTION:

ASSISTANT DRUM INSTRUCTOR

The 4-H Bloco Drum and Dance Program is modeled after the Loco Bloco
Program in the Mission District of San Francisco. The program has been
structured to engage youth of many nationalities and ethnic backgrounds to
share the love of music and dance while performing drum and dance ensemble
events. A nutrition component is also included to increase participants’
knowledge and teach them to make healthy food choices. Exercise through drum
and dance is an additional focus.

Job Description

Under supervision of the Site Director, implement the two-to-three-times-per-
week program of instruction of the after-school Bloco Drum and Dance Program,
and do related work as required.

Example of Duties

Assist in leading the percussionist section of the program by teaching
participants Latin American drum rhythms. Assist in organization, planning, and
implementation of the educational recreational activities of the program, which
are subject to the approval of the Site Director and Advisory Committee.

Work with Lead Percussionist to learn Loco Bloco drum rhythms. Teach students
Latin Drum instruction for local performances. Work with Lead Percussionist to
teach students Loco Bloco rhythms so they will be able to participate with other
youth groups throughout California in Carnaval and other performances. Work
with parent volunteers and teen leaders to strengthen the program.

Employment Standards

Requirements: Possession of a valid California Drivers License; fingerprint
clearance; 4-H Leader Orientation and enroliment procedure. Complete school
orientation of school site and school policies, if deemed necessary by the school
Principal. Experience in drumming.

Knowledge of: Developmental needs of junior high and high school teens.
Understand the principles and practices of working with teens. Understand
rhythms and drumming techniques. Ability to share knowledge with and work with
others in a teamwork environment.

Experience and Education: High school graduation or GED. Experience in
teaching and performing drum rhythms. Enjoy working with teens. Possess
people skills.

Salary: $100 bi-weekly for 36 weeks.
Time: Mondays, Wednesdays, and Thursdays, 3:45 pm to 5:45 pm.
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4-H BLOCO DRUM AND DANCE PROGRAM

JOB DESCRIPTION:

BATTERIA (DANCE) INSTRUCTOR

The 4-H Bloco Drum and Dance Program is modeled after the Loco Bloco
Program in the Mission District of San Francisco. The program has been
structured to engage youth of many nationalities and ethnic backgrounds to
share the love of music and dance while performing drum and dance ensemble
events. A nutrition component is also included to increase participants’
knowledge and teach them to make healthy food choices. Exercise through drum
and dance is an additional focus.

Job Description

Under supervision of the Site Director, implement the once-a-week program of
instruction for the after-school 4-H Bloco Drum and Dance Program, and do
related work as required.

Example of Duties

Attend after-school dance sessions weekly. Lead the dance section of the
program, which teaches participants Latin American traditional dance. Assist in
organization, planning and implementation of the educational recreational
activities of the program, which are subject to the approval of the Site Director
and Advisory Committee.

Attend Loco Bloco lessons to learn dance routines for Carnaval. Work with Lead
Percussionist (Drum) Instructor to learn Loco Bloco drum rhythms and how
dance steps work with drums. Teach students Latin Dance for local
performances. Work with parent volunteers and teen leaders to strengthen the
program.

Employment Standards

Requirements: Possession of a valid California Drivers License; fingerprint
clearance; 4-H Leader Orientation and enroliment procedure. Complete school
orientation of school site and school policies, if deemed necessary by the school
Principal. Experience in Dance.

Knowledge of: Developmental needs of junior high and high school teens.
Understand the principles and practices of working with teens. Understand
rhythms and drumming techniques. Ability to share knowledge with and work with
others in a teamwork environment.

Experience and Education: High school diploma or GED. Brazilian dance
background desirable. Previous teaching experience in dance highly
recommended. Enjoy working with teens. Possess people skills.

Salary: Range of up to $125 weekly, depending on the time commitment.
Length of term: 36 weeks.

Time: Tuesdays. Wednesdays, and Thursdays, 3:45 pm to 5:45 pm.
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4-H BLOCO DRUM AND DANCE PROGRAM

JOB DESCRIPTION:

ASSISTANT BATTERIA (DANCE) INSTRUCTOR

The 4-H Bloco Drum and Dance Program is modeled after the Loco Bloco
Program in the Mission District of San Francisco. The program has been
structured to engage youth of many nationalities and ethnic backgrounds to
share the love of music and dance while performing drum and dance ensemble
events. A nutrition component is also included to increase participants’
knowledge and teach them to make healthy food choices. Exercise through drum
and dance is an additional focus.

Job Description

Under supervision of the Site Director, implement the once-a-week program of
instruction for the after-school 4-H Bloco Drum and Dance Program, and do
related work as required.

Example of Duties

Attend after-school dance sessions weekly. Lead the dance section of the
program, which teaches participants Latin American traditional dance. Assist in
organization, planning and implementation of the educational recreational
activities of the program, which are subject to the approval of the Site Director
and Advisory Committee.

Work with Batteria (Dance) Instructor to learn Loco Bloco dance steps. Teach
students Latin Dance for local performances. Work with parent volunteers and
teen leaders to strengthen the program.

Employment Standards

Requirements: Possession of a valid California Drivers License; fingerprint
clearance; 4-H Leader Orientation and enroliment procedure. Complete school
orientation of school site and school policies, if deemed necessary by the school
Principal. Experience in Dance.

Knowledge of: Developmental needs of junior high and high school teens.
Understand the principles and practices of working with teens. Understand
rhythms and drumming techniques. Ability to share knowledge with and work with
others in a teamwork environment.

Experience and Education: High school diploma or GED. Brazilian dance
background desirable. Previous teaching experience in dance highly
recommended. Enjoy working with teens. Possess people skills.

Salary: $100 weekly for 36 weeks.
Time: Mondays, Wednesdays, and Thursdays, 3:45 pm to 5:45 pm.
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4-H BLOCO DRUM AND DANCE PROGRAM

JOB DESCRIPTION:

FOOD DEMONSTRATION AND SNACK COORDINATOR

The 4-H Bloco Drum and Dance Program is modeled after the Loco Bloco
Program in the Mission District of San Francisco. The program has been
structured to engage youth of many nationalities and ethnic backgrounds to
share the love of music and dance while performing drum and dance ensemble
events. A nutrition component is also included to increase participants’
knowledge and teach them to make healthy food choices. Exercise through drum
and dance is an additional focus.

Job Description

Under supervision of the Site Director, set up a bi-weekly snack schedule based
on the healthy snack curriculum designed by the program. Also present a healthy
snack food demonstration and tasting once a month and present nutrition
information.

Example of Duties

Plan, prepare, and serve the snacks before practice, twice a week. Assist in
organization, planning, and implementation of the educational recreational
activities of the program, as they relate to the nutrition component. Plan food
demonstrations, tastings, and educational information. All program sections are
subject to the approval of the Site Director and Advisory Committee. Work with
parent volunteers and teen leaders to strengthen the program by involving them
in food preparation for snacks and food demonstrations.

Employment Standards

Requirements: Possession of a valid California Drivers License; fingerprint
clearance; 4-H Leader Orientation and enroliment procedure. Complete school
orientation of school site and school policies, if deemed necessary by the school
Principal.

Knowledge of: Developmental needs of junior high and high school teens.
Understand the principles and practices of working with teens. Understand
rhythms and drumming techniques. Ability to share knowledge with and work with
others in a teamwork environment.

Experience and Education: High school diploma or GED. Nutrition education
desirable but not required. Enjoy working with teens. Possess people skills.

Salary: $50 a week for 36 weeks. (also an excellent volunteer position).

Time: Tuesdays, Wednesdays, and Thursdays. Hours very. Snack preparation is
completed before class. Food demonstrations are presented during the first 15
minutes of selected classes. Average 8 hours a week.
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U-H After-School Program: Bloco Drum and Dance!

Part 8: Developing a
Schedule for Group Activities

EVELYN L. CONKLIN-GINOP, 4-H Youth Development Advisor, University of California Cooperative
Extension, Sonoma County; SHARON K. JUNGE, Acting State Director of 4-H Youth Development and
KARYN PULLEY, 4-H Youth Development Volunteer, UCCE, Sonoma County.

Curriculum Overview

This is part 8 of an 11-part series on planning, developing, and coordinating a 4-H drum and dance
after-school program. The series is based on the successes of the Sonoma County 4-H Drum and
Dance Program, an experiential (hands-on, learn-by-doing) education effort sponsored by Sonoma
County 4-H in partnership with the Windsor School District. The program capitalizes on the
positive group experiences of Brazilian Bloco drumming and dance to help youth build self-esteem,
embrace personal discipline, develop commitment to their community, and build musical skills.
Besides attending regular practices and 4-H meetings, the Sonoma County group performs in local
and regional parades and cultural festivals.

The overall positive experience and sense of belonging also have important side-benefits for
participating youth, helping to improve their academic performance, reduce teen pregnancy and
high school drop-out rates in the group, and discourage gang participation. The program is open to
all youth: both boys and girls of all ethnic backgrounds, economic status, and abilities participate.

Each publication in the series covers an important component of the program, with useful
tips and tools for making it work for youth in your area. At the end of many of the publications are

ready-to-use handouts, forms, and flyers that you can customize for your local use.

Publications in the Curriculum:

Part 1. Introduction to 4-H Youth Bloco Drum and Dance (8427)

Part 2. Developmental Characteristics of Participating Youth: Age-Based Programs (8428)
Part 3. Fundraising for Your Program (8429)

Part 4. Developing Positive Relationships (8430)

Part 5. Planning Activities and Performances (8431)

Part 6. Planning a Successful Field Trip (8432)

Part 7. Effective Strategies for Management and Staffing (8433)

Part 8. Developing a Schedule for Group Activities (8434)

Part 9. Planning: Steps to Success (8435)

Part 10. Making Good Nutrition and Exercise Part of the Program (8436)

Part 11. Developing and Implementing an Evaluation Plan (8437)

Visit http://www.windsorbloco.org for a recruitment video and PowerPoint presentation to help

promote and start a program of your own.



http://anrcatalog.ucanr.edu

http://www.windsorbloco.org
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Why Plan a Schedule

During their time out of school, teens need to be
able to create, learn new skills, and relax. A quality
teen Bloco Drum and Dance after-school program
offers them a balanced, culturally relevant
program that is tailored to their interests and
developmental needs as well as to the needs and
desires of parents, schools, and communities.

The art of making up a program schedule
involves careful planning and thought. Development
of a program schedule is usually the responsibility of
the Site Director in conjunction with the Program
Coordinator and the 4-H Bloco Drum and Dance
Advisory Committee. They need to produce a
schedule that accounts for the number of instructors
available and the number of teens who can be

enrolled in the program at each site.

Designing Your Schedule

You should complete and review a first draft of

the program schedule before you advertise the
program for enrollment. Make sure to say how
many youth will be served in each class, and include
enrollment information as part of any recruitment
announcement. Then, once you have your
instructors and students enrolled for the classes, you

need to plan out how to make the schedule work.

Transition

When scheduling the program, you need to decide
what time your after-school program will begin.
The program should allow time for participants
to transition from school to the drum and dance
program. Teens need to have time to relax and
visit with friends. This transition period is a good
time to introduce our healthy snacks and food
demonstrations. This also helps prevents some
behavior that can be disagreeable and disruptive
by allowing teens to unwind from the stress of
school responsibilities before they start their
drum or dance class. Existing 4-H Bloco Drum

and Dance programs work well when they budget
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at least 15 minutes of “down time” after school

hours before they actually begin the drum and
dance classes. For example, the class in the
schedule that is listed as starting at 3:45 p.m.
should actually begin at 4:00 p.m. to allow time
for welcome, warm-up, and snacks. If the class

is listed to end at 5:30 p.m. or 6:00 p.m., teaching
activities should end 15 minutes before the stated
time so the participants will have time to clean
up and prepare to depart for home.

Transition time also helps staff. If one
instructor is teaching classes at 4:00 p.m., the
transition time allows him or her a chance to get
a drink of water, eat a quick snack, return phone
calls when necessary, collect thoughts, or prepare
equipment. The Food Demonstration and Snack
Coordinator should have snacks available for this
time. Transition time allows the staff members to
be more effective when they do begin instruction

(see Appendix for sample schedules).

Design the Program
and Activities Schedule

The instructors, while they work closely

with the Site Director, Advisory Committee,
Program Director, and teen leaders, also work
collaboratively with one another to decide
what type of music and dance they will teach.

The group also needs to determine who has
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the best skills for teaching each class and how
many days a week the classes should be held.
The music you choose has to be age appropriate
and cannot include any inappropriate language
or content. Please note, the amount of transition
time necessary for a class is determined in part
by what musical equipment and materials need
to be set up before the class can begin. This may
include CDs, drum stands, microphones, drums,

hammers, and a variety of other equipment.

Staff Schedules

Designing an effective staff schedule for the
program that will meet the needs of staff,

teens, and program can be a challenge. Use the
survey from Developing Positive Relationships
(publication 8430) to determine how youth

will participate in the program. The number of
staff you will need can vary according to the
number of teens participating in the program.
The California 4-H insurance policy requires
that there always be two adults present at any
4-H activity, and that be one adult on site for
every 10 youth during any program offered. The
insurance policy further states that no one-on-
one interactions between one adult and one
youth or between two youth should occur in
private. If a personal discussion is necessary, it
should be conducted in an area that is in view
of other adults and participants (Chapter 11 of
the 4-H Policy Handbook, available at www.ca4h.
org). Make sure to check you own state’s current
insurance policy for adult supervision, as the
details can vary from state to state and agency to
agency and over time.

Since most Drum and Dance Programs will
have only one or two drum and dance instructors,
it is important that you also enlist parent
volunteers. Ask parents to help with various tasks
for the classes, such as snack preparation, set up,
and clean up. These volunteer positions can be
very important to the program, particularly if you

are working with limited funding resources.

ANR Publication 8434 3

Clean Up

Programs often fail to schedule sufficient time
for their staff to prepare for program activities,
and this can result in stress or unsuccessful
experiences for program participants. Build
time into your staff schedule for communicating
expectations for the instructional part of the
program as well as for gathering supplies and
preparing them for the teens’ use. Teens should
be encouraged to help with set up and clean up
of activities when appropriate. Make sure there
are appropriate cleanup tools available and that
participants have a clear sense of what your
expectations are. This kind of work also offers an
excellent opportunity for teens to assume more
responsibility for their 4-H Drum and Dance

Program through active participation.

Clean-Up Checklist

» Put away drum equipment.
* Put away dance equipment.
= Store all music equipment carefully.

= Clean up the snack area.

= Sweep the practice and food areas.

Scheduling Time for Snacks
Part of the purpose of the 4-H Bloco Drum

and Dance program is to promote better food
choices and encourage exercise. The food choices
component is accomplished by providing snacks

that are healthy, fun to eat, and encourage
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behavioral change (see Publication 8436, Making

Good Nutrition and Exercise Part of the Program).

Snack Calendar

Preparing a snack calendar is a good way to plan
for the month. Staff and volunteers can help in
advance of snack time if you provide them with

a calendar, even if they are not involved in the
initial snack planning process (see Appendix for a

sample schedule).

Food Demonstrations

Periodic food demonstrations at practices are
an excellent way to introduce teen participants
to new snack ideas. When you build this kind
of activity into the program schedule, you can
help teens increase their variety of food choices
by letting them sample different types of healthy
snacks and encouraging them to try something
new. Food demonstrations should be scheduled
once a month, during the first practice session
of the month (see Making Good Nutrition

and Exercise Part of the Program, Publication
8436, for information on how to present a food

demonstration).

Optional: Performance Hours
for Carnaval (California Only)

If the 4-H Bloco Drum and Dance Program at your

school plans to participate in the San Francisco
Carnaval Parade in May, teens will be following a
different schedule.

ANR Publication 8434 4

We recommend that you schedule one

additional practice each week, probably on
Fridays, when teens can attend a group practice
in San Francisco (see Appendix for a sample
schedule). Instructors must work with the teens’
parents and adult volunteers to provide the
following for these practices:
= Arrange in advance a location for pick up and
return of students.
= Have permission slips and medical release
forms signed and given to drivers.
= Arrange for a monetary contribution to help
cover gasoline and any road tolls.
= Arrange transportation to San Francisco.
= Organize meals on the way to San Francisco.
This may be a brown bag meal or a restaurant
meal, depending on funds available and time
constraints.
= Supervise your teens at group rehearsals.
= Encourage students to participate in a
positive way in the large group activity.
* During periods of sunny weather, provide sun
block for participants.
= Ensure that teens gather together in one
place for departure.
= Make sure you have a signed copy of the code
of conduct for every participant.
* Check the Loco Bloco Web site (http://www.
locobloco.org) for practice dates, costume

guidelines, and parade times.
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Inquiry and Experiential Learning

The activities in this curriculum were designed around inquiry

and experiential learning. Inquiry is a learner-centered approach

in which individuals are problem solvers investigating questions
through active engagement, observing and manipulating objects and
phenomena, and acquiring or discovering knowledge. Experiential
learning (EL) is a foundational educational strategy used in 4-H. In

it, the learner has an experience phase of engagement in an activity,

a reflection phase in which observations and reactions are shared

and discussed, and an application phase in which new knowledge

and skills are applied to real-life settings. In 4-H, an EL model that
uses a five-step learning cycle is most commonly used. These five steps—Experiencing, Sharing, Processing,
Generalizing, and Application—are part of a recurring process that helps build learner understanding over

time.

For more information on inquiry, EL, and the five-step learning cycle, please visit the University of California
Science, Technology, and Environmental Literacy Workgroups Experiential Learning Web site, http://www.

experientiallearning.ucdavis.edu/.
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Appendix

Forms and informational booklets published by
the California State 4-H Office are available free of
charge at www.ca4h.org/Resources/Publications/.
Look for the “Project Leader’s Digest” for
guidelines on setting up 4-H activities.

Many counties now offer or require online
enrollment in 4-H programs. Contact your local
UC Cooperative Extension County Office for
information.

If your 4-H program is outside of California,
please contact your state’s 4-H office to obtain
correct, current information.

The following support materials will help you
develop schedules for the 4-H Bloco Drum and
Dance Program. Make sure to include times and
dates in all parent/teen packets. It is important

that you share dates with the school administration

and the local Cooperative Extension Office and
maintain positive communication between all

participating agencies and groups.

Designing Your Schedule
» Regular Schedule
= Pre-Performance Schedule
= Food Demonstration Schedule
= Monthly Snack Calendar

= Practice Schedule for Carnaval
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4-H BLOCO DRUM AND DANCE PROGRAM

REGULAR SCHEDULE

Two Days a Week:

3:30 PM — 3:45 PM
3:45 PM — 5:45 PM
3:45 PM — 5:45 PM
5:45 PM - 6:00 PM
5:45 PM - 6:00 PM
Third Day:

3:45 PM - 5:45 PM

8434 Appendix 1

SNACK AND SOCIAL TIME

DRUM CLASS

DANCE CLASS

CLEAN UP AND STORE EQUIPMENT
PARENT PICK UP

DRUM AND DANCE CLASSES PRACTICE TOGETHER
(Everything else remains the same)





4-H BLOCO DRUM AND DANCE PROGRAM

3:30 PM — 3:45 PM
3:45 PM - 5:00 PM
3:45 PM - 5:00 PM
5:00 PM - 5:45 PM
5:45 PM - 6:00 PM
3:45 PM - 5:45 PM

8434 Appendix 2

PRE-PERFORMANCE SCHEDULE

SNACK AND SOCIAL TIME

DRUM CLASS

DANCE CLASS

DRUM AND DANCE CLASSES PRACTICE TOGETHER
CLEAN UP AND STORE EQUIPMENT

PARENT PICK UP





4-H BLOCO DRUM AND DANCE PROGRAM

FOOD DEMONSTRATION SCHEDULE

3:30 PM — 4:00 PM
4:00 PM - 5:45 PM
4:00 PM - 5:45 PM
5:45 PM - 6:00 PM
5:45 PM - 6:00 PM

8434 Appendix 3

FOOD DEMONSTRATION/TASTING
DRUM CLASS

DANCE CLASS

CLEAN UP AND STORE EQUIPMENT
PARENT PICK UP

&
&=
@6





Monthly Snack Calendar

Week of:
Polar Berry Snack Sweet Chips
(Food Demo)

Week of: X@

es Pizza on a Roll

Raw Vegetabl
@ (Food Demo)
Week of:
P@t Butter/Banana Jennifer Pops

Tofia Roll (Food Demo)

Week of:
Fruit Smoothie Orange Freeze Flip
(Food Demo)

Sources for Recipes 5-A-Day, Eat Fit, Project Lean. Youth FSNEP

8434 Appendix 4
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4-H BLOCO DRUM AND DANCE PROGRAM

PRACTICE SCHEDULE FOR SAN FRANCISCO CARNAVAL

Practice every Friday for 6 weeks, beginning in April and continuing until Carnaval.

3:00 PM MEET IN FRONT OF WINDSOR MIDDLE SCHOOL
FOR CAR POOL
(Bring permission slip and $5.00 gas fee.)

5:30 PM - 7:30 PM DRUM AND DANCE PRACTICE
San Francisco (Everett Middle School)

10:00 PM PARENT PICK UP
(Windsor Middle School)

www.LogoBloco.org (contact phone number)

8434 Appendix 5 1
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Part 9: Planning: Steps to Success

EVELYN L. CONKLIN-GINOP, 4-H Youth Development Advisor, University of California Cooperative
Extension, Sonoma County; SHARON K. JUNGE, Acting State Director of 4-H Youth Development and
KARYN PULLEY, 4-H Youth Development Volunteer, UCCE, Sonoma County.

Curriculum Overview

This is part 9 of an 11-part series on planning, developing, and coordinating a 4-H drum and dance
after-school program. The series is based on the successes of the Sonoma County 4-H Drum and
Dance Program, an experiential (hands-on, learn-by-doing) education effort sponsored by Sonoma
County 4-H in partnership with the Windsor School District. The program capitalizes on the
positive group experiences of Brazilian Bloco drumming and dance to help youth build self-esteem,
embrace personal discipline, develop commitment to their community, and build musical skills.
Besides attending regular practices and 4-H meetings, the Sonoma County group performs in local
and regional parades and cultural festivals.

The overall positive experience and sense of belonging also have important side-benefits for
participating youth, helping to improve their academic performance, reduce teen pregnancy and
high school drop-out rates in the group, and discourage gang participation. The program is open to
all youth: both boys and girls of all ethnic backgrounds, economic status, and abilities participate.

Each publication in the series covers an important component of the program, with useful
tips and tools for making it work for youth in your area. At the end of many of the publications are

ready-to-use handouts, forms, and flyers that you can customize for your local use.

Publications in the Curriculum:

Part 1. Introduction to 4-H Youth Bloco Drum and Dance (8427)

Part 2. Developmental Characteristics of Participating Youth: Age-Based Programs (8428)
Part 3. Fundraising for Your Program (8429)

Part 4. Developing Positive Relationships (8430)

Part 5. Planning Activities and Performances (8431)

Part 6. Planning a Successful Field Trip (8432)

Part 7. Effective Strategies for Management and Staffing (8433)

Part 8. Developing a Schedule for Group Activities (8434)

Part 9. Planning: Steps to Success (8435)

Part 10. Making Good Nutrition and Exercise Part of the Program (8436)

Part 11. Developing and Implementing an Evaluation Plan (8437)

Visit http://www.windsorbloco.org for a recruitment video and PowerPoint presentation to help

promote and start a program of your own.
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Planning the Program

Two key elements that form the backbone for to
a successful 4-H Bloco Drum and Dance program
are a strong staff and a clearly defined program
structure. Without those two elements, the 4-H
Bloco after-school program will collapse, unable
to support all the other facets that attract youth
and make them want to return, week after week.
A strong staff structure requires careful hiring
and evaluations and ongoing staff development.
In this publication we will focus on planning the
programs structure and recruiting participants.

In designing the Drum and Dance after-school
program, there are some specific areas where
decisions must be made. The following questions
will help you focus your ideas so you can write out
a strong program design:

» What are the program goals?

» What ages of teens will participate?

» What hours and days will the program
operate?

* Where will the 4-H Bloco Drum and Dance
program classes be held (at what site)?

* How much space will the program require for
classes?

= What healthy snacks will be served at classes?
How will the snack foods be funded?

= Will the program include monthly food
demonstrations?

= What outside experiences will be included
to enhance the program? Will the class
participate in San Francisco Carnaval?

= Will transportation to 4-H Bloco Drum and

Dance activities be needed?

* How many staff will you have to hire? What
types of instructors are needed?

= How many volunteer adults will the program
require to help with class instruction,
discipline, and snack preparation, and provide
the adult supervision needed to meet the

insurance requirements?

ANR Publication 8435 2

= How much will the program cost? Will you be

charging for it on a fee-for-service basis? If so,
how much will the fee be? Will grant funding
need to be part of the plan? Will scholarships
be available for low-income students? Where
will the money come from to pay for the
instructors, facilities, music equipment, and

other expenses? Is fundraising needed?

= Discuss 4-H enrollment and liability coverage.

If you are not using 4-H insurance, what agency

will provide medical and liability coverage?

* How will you sustain the program, both

financially and educationally? The program
staff, parents, and Advisory Committee

must think strategically and must find a

way to bring a steady stream of income to
support the program. Current economic
trends and continuing growth in the number
of nonprofit organization mean that there

is more competition than ever for donor
dollars. Nonprofit organizations have to find
new ways to generate money, such as fees for
services, fundraising, and courting donors
and sponsors. (Fundraising for Your Program,
Publication 8429, will help you devise a

fundraising strategy for your program.)

= Who will the program’ contact be to work

with school administration?
= What type of musical selections will the
program use, and what equipment will be

needed to teach to those selections?
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* Who on the program staff will be involved
in the program in each of the following
methodologies, and how will they be trained?
* Experiential learning model of instruction
= Life skill model of learning

* Inquiry method of instruction
As part of answering these program questions, it
is wise to develop a planning model. In this stage
of planning it is important to include a flow chart
of how the program and its budget operate. See
the Appendix for a planning model that has been
designed for the 4-H Bloco Drum and Dance
Program, showing the various components of the
program and how they interact (see Appendix for

a sample program structure chart).

Creating a Budget

Not counting the
cost of practice
space, typical costs
for an after-school
program usually
range from $10 to
$32 a day (Grossman
2001). That means a
program operating
two to three days a
week and serving the average number of youth
per day (63) can expect to spend anywhere from
$30,000 to $50,000 per school year. Depending

on the generosity of the local community, the

. Advisory Committee’s skill at securing funds,

your ability to charge fees for service, fundraising,
and performance fees, the 4-H Bloco Drum

and Dance Program can find various ways to
supplement its start-up funding. Program fees
should cover at least 50 percent of the program,
with the remaining 50 percent being covered

by in-kind and monetary donations or grants.
Fundraising and application for grants should
also be encouraged in order to build additional

funding. Most programs are funded using some

ANR Publication 8435 3

or all of these funding sources. For those students

who cannot afford to pay the participant fee,
you can develop a scholarship program (see
Publication 8429, Fundraising for Your Program,
for fundraising ideas).

When estimating reasonable program costs, it
is important to note that some costs are sensitive
to the number of youth served while others—such
as site staff, custodians, and transportation—are
fixed costs. Another consideration is the cost of
facility use. Administrative overhead and baseline
staffing remain roughly the same whether 50
youth or 150 attend per day. Serving fewer youth
usually means higher per-person costs. Programs
that serve more than the minimum number of
youth, on the other hand, often thrive.

In the planning process, program planners

must consider additional support costs such

as the purchase of equipment (drums, knee

pads, straps) for each drumming student and
recorded music for the dance participants (refer
to Appendix for basic equipment needs). Snacks
and transportation are important segments of the
program. Make sure to include these figures in
your budget.

After you have developed a plan and decided
on the cost for developing a 4-H Bloco Drum
and Dance Program, the next step is to develop
a working budget. The budget should include

staff salaries, facilities, supplies, equipment, and
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all operating costs (see Appendix for a sample
budget). In fact, it is helpful to create two budgets:
one for start-up and one for operation of the

program once it has passed the six-month mark.

Start-Up Funds

Before beginning the 4-H Bloco
Drum and Dance Program,
your group will have to secure
start-up funds. When you first
establish the program, start
work at least six months in
advance of the starting date
for classes of the group will

be able to have all parts of the program ready in
time. The start-up budget should cover at least
the first six months and should include one-

time costs such as building rental (if needed),
equipment purchases, advertising, and extra staff
time for recruitment, setup, and administration
(use the start-up budget worksheet in the
Appendix to help plan for these expenses).

Curriculum Planning

Curriculum development is based on a combined
delivery approach. As mentioned in other
publications in this curriculum, program staff
members receive training in the experiential
learning model, the life skills model, and the

inquiry method. Each instructor is then allowed

' to determine which will be the best method

of teaching for his or her group of teens. Our
observations in the Sonoma County program
indicated that the experiential learning model is
generally the most successful approach. Through
this model the teens, with guidance from the

staff, are able to embrace the 4-H Bloco Drum and
Dance program fully, and through this participation
they are able to develop important life skills as an
added bonus. In contrast, the inquiry method of

instruction has not proven very successful until

ANR Publication 8435 4

later years in the program. While the experiential
model does incorporate group discussions, it
took several years of practicing that delivery
method before the teens came to understand
and appreciate the value of group discussions. It
should be noted that it generally takes longer to
achieve success using the inquiry method than
using the other instructional methods mentioned
here.

Delivery of a well-balanced, developmentally
appropriate program that leads to cultural
appreciation, healthier food choices, increased
exercise, and greater community involvement is
the main goal when you developing your own 4-H
Bloco Drum and Dance Curriculum. Curriculum
planning is defined in this case as designing
experiences and activities that will promote teens’
development and achieve specific goals. This is
not something that just happens: it takes time and
commitment. You need to select specific drum
and dance activities that will help you achieve
the program goals, and then assess the results to
make sure those goals have been achieved. Unless
the philosophy of curriculum planning is clearly
presented to and understood by staff, teens, and
parents, there is a risk that the program might end
up being little more than a collection of unrelated
activities that simply fill time.

It can be extremely challenging for an

instructor to teach a class of students that
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includes significant age and developmental
differences. For this reason, drum and dance
instructors need to be familiar with the
developmental characteristics of youth, as
outlined in Developmental Characteristics
of Participating Youth: Age-Based Programs
(Publication 8428). Creating a curriculum and
managing class dance and drum activities
become much more complicated when teen
social interactions, differences in age, and
differences in understanding of music in a
class run the spectrum from inexperience to
substantial experience.

A well-organized plan for each individual
class session is a must if you want to run a
successful program. Instructors should arrive at
the class prepared to lead youth through various
activities that will allow them to build on project
skills they have already begun developing and
give them opportunities to advance their skills or
try new things.

The Advisory Committee and Program
Coordinator share the job of establishing short-
and long-term goals for developing a monthly
curriculum. Based on the program goals, they
need to develop a day-by-day schedule in which to
place specific activities (refer to publication 8434,
Developing a Schedule for Group Activities). They
also have responsibility to research and obtain
instructors in the local community who have
expertise in Latin and Cuban drum and dance

and can work with the Advisory Committee to

_ build the curriculum, decide what type of music

and dance should be taught, who has the required
performance and instructional skills, and how
many days a week the classes should be held. A
schedule of practice times and places should be
established before the actual program begins.
Practice sessions should be from 1Y% to 2 hours
long. When establishing these classes take the

following into consideration:

= A good drum and dance program is

organized and predictable. Teens can have

ANR Publication 8435 5

more control of their free time if they know
the what, when, where and why of program
requirements. Have participating teens make
a commitment to the program just as they
would to any other organized group activity,
such as sports or church.

Offer appropriate drum and dance activities.
The activities your program offers must be
suitable for teen groups. Consider this when
hiring your instructors. A teacher familiar
with working with little children may not

be successful with older youth, as they have

different developmental needs.

Provide an opportunity for teens to give input
and feedback. Teens generally want increased
independence and prefer to make their own
decisions. By involving teens in the planning
process, you will help make the program more
viable for them (refer to handouts on teen
planning in the Appendix).

Provide enough equipment and supplies. In an
under-equipped program, enrolled teens can

end up having to wait a long time before they

are able to participate.
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and fighting over equipment is a lack of

adequate planning on the teachers’ and

administrators’ part. All materials and
musical instruments needed for each
participating teen should be in place before
the project begins.

= Allow enough time for each lesson. Because
of the program’s unique focus, staff and
volunteers should be knowledgeable in Latin

Music and techniques.

Recruiting Participants

If you want to run an effective program, it is

important that you communicate well with the
parents of potential participants. Parents often
play an important role in getting their children

into after-school programs, even for teenaged

children. Standard ways to reach parents

include advertisements and announcements ® Explanation of the goals of the 4-H Bloco

in newspapers and school newsletters, posting Drum and Dance after-school program, and
notices at nearby churches and community how youth benefit from participating.
centers, sending fliers home from school with = How many teens can participate.

teens, and hosting kickoff events, such as = Where the program will be held (for example,
performances at key community events that a local school or community center).

attract both adults and teens. Radio and television = Practice days and times and how long

are also good ways to get the word out. practices are.

Seasonal shifts in school programming, = Fee and scholarship information.

changes in youth interests, and annual grade = Fundraising activities planned.
promotions mean that a program like this will

) ) = Roles for parent volunteers.
have to continually seek to re-engage previous

. . = Information about a parent/teen
participants and attract new ones. Recruitment p /

. . . orientation session.
for 4-H Drum and Dance is usually at its peak in

the fall, but there are still likely to be a smattering " How to acquire a Parent Packet (see Appendix

of slots during the school year. for a sample Parent Packet).

Advertising the Program What Makes a Good
Drum and Dance Program?

There are four main points to consider when

Make sure to include the following information in

any recruitment materials. See the Appendix for

tips on writing a successful news article: planning a successful drum and dance program:
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Adequate Preparation

Do all of your instructors have a plan for their

classes? Do they have music, equipment, and
dance and drum lessons ready so the teens can
begin their class on time? Is everyone's enrollment
and paperwork complete? Do they have snacks
ready and available for the teens? Do the teens

understand what is expected of them in the class?

Agreement on Follow-up Action

Do the instructors and teens need to follow up on
any actions in preparation for the next class? For
example, do students need to practice their material

between classes?

Effective Leadership

One of the most important planning tips is to make
sure that the instructor is the right person for the
job. Find an instructor who is able to lead and
encourage teens and keep them excited about and

committed to the program.

Staying on Track

A class can become ineffective if the instructors

do not stay task-oriented. Though you do want

_ to encourage fun and social interaction, it is also

important to keep the teens focused on their
primary goal: learning and enjoying the music and

dance.

~ Loco Bloco at Carnaval (optional)

If your group would like to participate with San
Francisco Loco Bloco in the Carnaval parade, you
have to take the following steps:

= Access the Loco Bloco website at www.

locobloco.com.

ANR Publication 8435 7

= Coordinate dates for your drum and dance

group to practice in San Francisco with the

Loco Bloco group there.

* Arrange carpooling.
* Secure chaperones.

= Secure parental permission slips for all

participants. This is very important.

= Arrange for parents and guardians to

receive informational flyers that include the
information listed above as well as costs for
participation in the parade.

Arrange for dinner for the participants
(practices are on Friday evenings and Sunday
afternoons).

Arrange for the development of performer
costumes that match the designs from San
Francisco Loco Bloco (Loco Bloco will give

you the costume pattern for the parade, but
you must arrange with people in your local
community to make the costumes; alternatively,

you may be able to pay San Francisco Loco

Bloco to make the costumes for you).




http://www.locobloco.com

http://www.locobloco.com
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Inquiry and Experiential Learning

The activities in this curriculum were designed around —_—

inquiry and experiential learning. Inquiry is a learner- Experiential Learnin
centered approach in which individuals are problem solvers '

investigating questions through active engagement, observing /@\
and manipulating objects and phenomena, and acquiring

or discovering knowledge. Experiential learning (EL) is a o

foundational educational strategy used in 4-H. In it, the K J

| learner has an experience phase of engagement in an activity,

areflection phase in which observations and reactions are

shared and discussed, and an application phase in which new \

knowledge and skills are applied to real-life settings. In 4-H,

an EL model that uses a five-step learning cycle is most commonly used. These five steps—Experiencing,
Sharing, Processing, Generalizing, and Application—are part of a recurring process that helps build learner

understanding over time.

For more information on inquiry, EL, and the five-step learning cycle, please visit the University of California
Science, Technology, and Environmental Literacy Workgroups Experiential Learning Web site, http://www.

experientiallearning.ucdavis.edu/.
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Appendix

Forms and informational booklets published by
the California State 4-H Office are available free of
charge at www.ca4h.org/Resources/Publications/.
Look for the “Project Leader’s Digest” for
guidelines on setting up 4-H activities.

Many counties now offer or require online
enrollment in 4-H programs. Contact your local
UC Cooperative Extension County Office for
information.

If your 4-H program is outside of California,
please contact your state’s 4-H office to obtain
correct, current information.

The materials in this Appendix support
planning a program for 4-H Bloco Drum and
Dance. Be sure and allow up to six months from
your projected start date to begin planning the
program. Planning is a key issue if your program

is to be a success and have a long-term effect for

the youth who participate. Start-up monies for
equipment and site locations are very important,
as well as building communications between all

collaborators.

Handouts

= Tips for Writing a News Article
* 4-H Bloco Program Structure Chart
* Activity Planning Sheet

= Youth Enrollment Form (download from

www.ca4h.org/Join/Enrollment/)
= Sample Budget
= Start-up Drum Equipment



http://anrcatalog.ucanr.edu/

mailto:anrcatalog@ucanr.edu
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TIPS FOR WRITING A NEWS ARTICLE

News Story or Feature Story?

There are two types of news stories. A feature story typically covers a human
interest subject and is more in-depth. A news story gets right to the point with
news. Many people write news releases and send them to the local media, but a
reporter usually does a feature story.

What Is News?

News is different things to different people. However, most reporters and editors
will decide what makes the news in their media. Before a news release is written
about 4-H Bloco Drum and Dance, try to consider the story from the reporter’'s
perspective and make sure it is newsworthy. Pay attention to what the media
would see as important and try to give them stories that fit their interests and
needs. Focus on local media first. Local weekly newspapers and small local radio
and cable television stations are more likely to cover the story than larger, daily
regional newspapers or big-city radio and television stations.

Types of Releases

News releases can be written to promote an upcoming event or as a follow-up
report to something that has already happened. Although many media people
prefer the advance-notice stories, some events, such as winning an award at the
Carnaval in San Francisco, can be reported after the event. Find out what type of
news story they prefer. Either way, plan ahead and make sure to give enough
advance notice whenever possible.

Develop a List of Local Media Contacts

Create an accurate list of local newspapers, TV channels, and radio stations that
may be interested in your news. Check the phone book or the Web and take time
to make contacts with the media that fit the program.

Prepare News Releases Using an “Inverted Pyramid” Style
According to the Rutgers Cooperative Extension Service, the inverted pyramid
style means that you put the most important information first in the news release.
News releases can be written to

%+ promote an upcoming event
% follow-up report on something that already happened

Most people in the media prefer stories in advance. Some activities, such as the
receiving of an award, can only be reported after they take place. The best way
to be successful is to find out which types of articles your local media prefer.
Regardless of which option you choose for your story, plan ahead and make sure
to give enough advance notice.

In following these tips, you help the editor or reporter decide quickly if the article
is newsworthy. It also helps them decide whether they will read your 4-H Bloco
Drum and Dance story or just skip over it. Tips to follow are:
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«» Make sure the date is on the article.

% The first paragraph should include all the necessary information, such as
the “Who, What, Where, and When," and possibly "Why and How.”

% Paragraphs that follow may include additional details of why and how.

% Include local names and city of residence whenever possible.

% Some radio and TV stations will require that you follow a certain format
rather than submit a standard news release.

Follow up personally with your news release

Make sure that a person or persons from the 4-H Drum and Dance Program
deliver the story personally to the local media office.

Involve the Media Regularly

The best way to have the 4-H Drum and Dance Program get coverage is to
involve the local media regularly in program activities.

Additional Tips for Working with Mass Media
4 % Return calls from media as soon as possible and call back if you need
, additional facts.

% Write constructive letters to editors and thank them for your coverage,
even if some of it is not accurate.

% In an interview situation, try to redirect a misguided question to give your
story. Avoid making long statements that might get cut in length and,
therefore, get printed or broadcast out of context.

% Keep your article on the subject.

References

Rutgers Cooperative Extension Service. 2004. Leader training series how to
write a news release. #356. Retrieved on August 11, 2005 from
http://njaes.rutgers.edu/pubs/pdfs/4h/e 148/351-356.pdf.
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grammar of the English language. London: Longman.
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PROGRAM STRUCTURE: 4-H BLOCO DRUM AND DANCE PROGRAM

4-H Bloco Drum and
Dance Advisory
Committee

|
| | |

_— . . Project Coordinator: - . .
Chairs of Committees: « Staff Hiring and Training Nutrition Education

» Costumes S Director:
« Evaluation/Scholarships o las—— » Food Demonstrations

* Promotion lﬁyre(::]pol:‘iz?]t *Weekly Snacks

« Recruit Parent & Junior/Teen " . .
Leaders & Volunteers Site Director: * Curriculum
« Train Site Directors « Supervise Staff Development
« Meet with School » Apply Curriculum » Volunteer Recruitment &
Administrators *Discipline Supervision

« Enrollment
« Fundraising Activities Fees/Insurance

« Scholarships » Work with Parents
and Teen Volunteers

« Schedule Performances
(with approval)
« Fundraising
« Parent Communication
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ACTIVITY PLANNING SHEET

Title:

Objectives:

1.

3.

Directions for Activity:

Special Learning Hints:

Materials Needed:

Materials Prepared before Activity:

Background Information:

Summary (Evaluation):
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BUDGET NARRATIVE
4-H Bloco Drum and Dance After-School Program
2005-2006

Budget Summary:

We are requesting a budget to continue to build strong, creative, and
empowering musical performing arts after-school program to address teen
issues in the Windsor Community. During the second stage of the program we
are seeking funding to expand the model by involving more students. Part of the
process is to continue to build our financial component through fundraising,
community donations, and charging a reasonable fee-for-service to participants
to insure the program sustainability.

In 2004 the grant funding allowed us to offer c
weeks during the school year. The program i

will to be to expand the“membership on the Advisory Committee to build and
strengthen community involvement. Currently, the 4-H Advisor's time is an in-
kind contribution.

Secretary: Some clerical support will be funded through the grant. This
includes but is not limited to enrollment processing, typing, flyer development,
and phone calls as necessary. Maintains accounting spread sheets in Excel,
provides monthly finance information to the Advisory Group, granters, and
other parties in need of the information.

4-H Site Director and 4-H Bloco Program Coordinator: The position of

management for the 4-H Bloco Drum and Dance Program encompasses all of

the elements of operating and administering an after-school program. Funding

will pay for services of the Site Director and Program Coordinator.

+¢ The role of the 4-H Bloco Drum and Dance Program Coordinator is to: 1)
work with the Advisory Committee promoting the programs, 2) serve as a
link with the schools, 3) work with the fundraising chair to develop funding,

4) supervise the Site Director, and 5) serve as the link with the San
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Francisco Loco Bloco (Carnaval) and supervise the arrangements for youth
to participate in this event.

+ The role of the Site Director is to: 1) work with the youth and instructors to
facilitate and recruit youth, 2) recruit instructors inpconjunction with the
Program Coordinator, 3) organize the drum and
promote good health by providing healthy gn

dance, theater, and visual arts. Classes ars days a week during the
school year, culminating each quarter, w1th a W1ajo community event. Dance
and drum instructors conduct the S gcal instructors once a week
to allow participants to learn the danc dMdrum skills that will be used with

decision-making process of £the . Hiring instructors skilled in the art of
drum and dance is cp ' ot to succeed and improve our participants'

Section II - Suppli

v In 2003-2004 we aédy/eloping an operations manual so the program can
be duplicated for other interested schools. The cost of putting it together and
reproducing it can be extensive and costly. In 2004-2005 the community
will review it and changes will be made.

v' Printing enrollment packets, recruitment flyers, and nutrition information is
all quite costly.

v We will charge a small fee to those students who can afford it. Many of our
participants’ families do not have funding available to pay fees and
consequently we offer scholarships at reduced rates. These fees are used to
help supplement the program.

v' We will need to purchase a bass drum ($500) and the smaller drums ($250
each). We also have to replace drum covers and sticks. Because of the high
cost of the instruments we provide them to the students on a loan basis.
Equipment is kept at the school. We also need to purchase music for the
dancers and materials to make costumes. Even though we have donations of
time and talent, these items are costly. We will work toward securing
equipment not only with the grant, but also with donations and fundraising.

Section IV - Computers

In 05-06 we purchased a Gateway computer, which is located at the school
student advisor’s office. In 04-05 we purchased a new printer. This enables the
participants to enter their nutrition diary, pulse information, and exercise time
in drum and dance. This fiscal year we would like to purchase an additional
printer to connect to an extra computer we use in the Site Director’s office so
more students can track their heart rate and nutritional choices. This way they
will be able to self-evaluate their choices. We developed an e-mail address and
are currently working on finishing our website.
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BUDGET NARRATIVE 2005-2006:
SOMONA COUNTY (4-H Bloco Drum and Dance Program)

A. Salaries and Wages
Other professionals
4-H Bloco Program Coordinator (0.10 FTE)
serve as a link between the UCCE Officg

vidual will: (1)
four schools from
he fundraising chair
dinator, (4) work with
the program, and (5)

4-H Bloco Site Diréctgr (0. ). This individual will work at the
Windsor Middle c m site and will do the following: (1)
secure instructo
recruitment of youtlyYand/promotion of the program; (3) organize and
facilitate the drum and dance activities; (4) coordinate parent
meetings; (5) coordinate site evaluation activities, including informed
consent, data collection, etc.; (6) lead the nutritional part of the
project, including coordinating educational activities, organizing food
demonstrations, providing healthy snacks, etc.; (7) organize and
coordinate transportation for special events; and (8) participate on the
Advisory Committee.

Salary = 0.10 x $50,000 = $5,000

Secretarial-Clerical
Clerical support/program administrative assistant (.05 FTE). This
individual will work on support tasks including processing of
enrollment, project record keeping, development of flyers and other
materials, communications, and other activities.
Salary = 0.05 x $20,000 = $1,000
TOTAL SALARIES AND WAGES: $9,900

B. Fringe Benefits
Clerical support/program administrative assistant benefits estimated
at 3.5% of salary.
Benefits = 0.035 x $1,000 = $35
TOTAL BENEFITS: $35

TOTAL SALARIES AND FRINGE BENEFITS: $9,935

E. Materials and Supplies
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(1) Curriculum materials (including operations manual, dietary

guides for nutritional portion of project): $300
(2) Printing and mailing for enrollment packets, design and

printing of Recruitment flyers, nutritional information,

materials and supplies, continued: $848

(3) Evaluation: Development and reproductig f ifgtrutents and

other materials, data entry and analysis, aQ

expenses: $1,000

(4) Development of teen leader training and pa $300
TOTAL MATERIAL $2,448

F. Travel
(1) Staff travel to statewide meetiy
(2) CYFAR conference travel for/UCC
Site Director,

iv{-county travel:  $450
Advisor and/or
2 x $1,500 = $3,000

TOTAL TRAVEL: $3,450

H. Computer (ADPE) Ce

(1) Purchase of 1 add computer printer for community site

office: $450
(2) Connectivity and software: $200
TOTAL COMPUTER (ADPE): $650

J. All Other Direct Costs
Contracts for Services
Two (2) dance instructors and two (2) drum instructors will be needed
for the project, as follows: One dance and one drum instructor from
San Francisco (once per week x 30 weeks) will each instruct the youth
in the dances and rhythms that will be used to participate in the San
Francisco Carnaval and other large parades. In addition, one dance
and one drum instructor from the local county setting (twice per week
x 30 weeks) will help the youth develop their own creative rhythms for
use in other dance and drum settings. All instructors’ fees will be far
below their usual charges for instruction.

(1) Lead percussionist, instructor for drum &costume design: $5,000

(2) Lead instructor for dance and costume design (from S.F.): $3,000
(3) Percussion Instructor (local): $3,000
(4) Dance Instructor (local): $3,500
(5) Stipends for the older teens who will be leading the project:  $350
(6) Site evaluation (State Office Review and study): $2,000

TOTAL ALL OTHER DIRECT COSTS: $16,850

TOTAL DIRECT COSTS REQUESTED: $33,333
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START-UP DRUM INSTRUMENTS

Drum Instruments

*» 2 Repiques

% 6 Dejembrés or Chambaos

“* 4 Surdos

“* 4 Agogo Bells

% 4 Shekeres (Ganza)

% Straps must be purchased to fit each drummer
% 1 set of mallets for each drum

Additional Information on Equipment
+ Straps and mallets must be fitted and replaced each year.

+s» Chambaos and Surdos can be increased as the
percussion section grows.

*» Remao drums can provide a great sound but are too
heavy to carry in parades. These drums are used on
stands during stationary performances.

¢ Brazilian drum instructors can make additional
suggestions for equipment purchases as the percussion
section grows and funding becomes available.
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U-H After-School Program: Bloco Drum and Dance!

Part 10: Making Good Nutrition and
Exercise Part of the Program

EVELYN L. CONKLIN-GINOP, 4-H Youth Development Advisor, University of California
Cooperative Extension, Sonoma County; SHARON K. JUNGE, Acting State Director of 4-H Youth
Development; and KARYN PULLEY, 4-H Youth Development Volunteer, UCCE, Sonoma County.

Curriculum Overview

This is part 10 of an 11-part series on planning, developing, and coordinating a 4-H drum and
dance after-school program. The series is based on the successes of the Sonoma County 4-H Drum
and Dance Program, an experiential (hands-on, learn-by-doing) education effort sponsored by
Sonoma County 4-H in partnership with the Windsor School District. The program capitalizes on
the positive group experiences of Brazilian Bloco drumming and dance to help youth build self-
esteem, embrace personal discipline, develop commitment to their community, and build musical
skills. Besides attending regular practices and 4-H meetings, the Sonoma County group performs in
local and regional parades and cultural festivals.

The overall positive experience and sense of belonging also have important side-benefits for
participating youth, helping to improve their academic performance, reduce teen pregnancy and
high school drop-out rates in the group, and discourage gang participation. The program is open to
all youth: both boys and girls of all ethnic backgrounds, economic status, and abilities participate.

Each publication in the series covers an important component of the program, with useful
tips and tools for making it work for youth in your area. At the end of many of the publications are

ready-to-use handouts, forms, and flyers that you can customize for your local use.

Publications in the Curriculum:

Part 1. Introduction to 4-H Youth Bloco Drum and Dance (8427)

Part 2. Developmental Characteristics of Participating Youth: Age-Based Programs (8428)
Part 3. Fundraising for Your Program (8429)

' Part4. Developing Positive Relationships (8430)

Part 5. Planning Activities and Performances (8431)

Part 6. Planning a Successful Field Trip (8432)

Part 7. Effective Strategies for Management and Staffing (8433)

Part 8. Developing a Schedule for Group Activities (8434)

Part 9. Planning: Steps to Success (8435)

Part 10. Making Good Nutrition and Exercise Part of the Program (8436)

Part 11. Developing and Implementing an Evaluation Plan (8437)

Visit http://www.windsorbloco.org for a recruitment video and PowerPoint presentation to help

promote and start a program of your own.
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Nutritional Overview

Teaching Brazilian drum and dance techniques
is the main focus of the Bloco Drum and Dance
after-school program, but another focus is
helping them learn to make healthier lifestyle
choices by providing healthy snacks and food
demonstrations and encouraging them to get
more exercise through dance and drumming.

National surveys show that many teens are
overweight as a result of poor eating choices
and too little physical exercise. Some of the
consequences of poor eating and fitness choices
are poor school performance, low energy levels,
obesity, and unhealthy eating habits.

Unfortunately, some teens are unknowing
members of groups that are at a high risk for
cancer, heart disease, and obesity. Here are
some reasons why these teens may be at risk,
according to a 2002 study from the United States
Centers for Disease Control:

» Teens today spend twice as much time
watching TV as they did 40 years ago.

» Seventy-one percent of teens do not get the
recommended daily minimum of one hour
of exercise.

» Almost one-half of all teens report that they
eat no vegetables on a typical day.

* More than three-quarters of high school
students report that they do not eat the
recommended five servings of fruits and
vegetables a day.

= Ten percent of teens are overweight and
sixteen percent are at risk of becoming
overweight.

* Only twelve percent drink the recommended
three glasses of milk a day.

= One-third of adolescents report that they eat
at least one meal or snack every day at fast
food restaurants.

= Forty-three percent of students are trying to

lose weight.
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Why Healthy Snacking Can Be Good

Teens may notice they feel hungry more often
than they did when they were younger. This is
natural during adolescence, when a person’s body
needs more nutrients in order to grow. Snacks
are a terrific way to satisfy hunger and provide an
excellent source for the vitamins and nutrients
the body needs (McGavin and Black 2009).

To help teens learn how to make better food
choices, you need to show them why eating healthy
will be to their advantage. Many teens know that
choosing a large order of fries can fulfill their feeling
of hunger and provide a temporary energy boost,
but they may not know that French fries are high in
fat and calories and will not help them nutritionally
in the long run. This may obvious to you, but it is the
kind of nutritional information that many teens may

never have heard.

Teens who practice a lifestyle that includes

healthy snacks, are able to keep their energy
level going and avoid weight gain. They have
learned that avoiding foods with a lot of simple
carbohydrates (sugar), such as candy bars or
sodas, can help them lead a healthier life. Teens
who practice a healthier lifestyle often look

for foods that contain complex carbohydrates,
like whole-grain breads and cereals, and then
combine them with protein-rich snacks such as
peanut butter, low-fat yogurt, or cheese. They
also know that fruits and vegetables provide an

excellent choice, delivering energy without the
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added calories and excess fats. Once again, the
USDA My Plate is an easy way to see how eating
the right foods, at the right proportions, can and
will lead to a healthy lifestyle.

Why Is Exercise Important?
Exercise benefits every part of the body, including

the mind. Exercise causes the body to produce
natural endorphins, bodily chemicals that lead a
person to feel peaceful and happy. Exercise can
even help some people sleep better. It can also
help with a person’s mental health, including
issues such as mild depression and low self-
esteem, according Mary L. Gavin, MD (2009).
Exercise is a means to help you become healthy
and develop a sense of accomplishment. If you feel
healthy, you feel good about yourself and are able
to accomplish your goals.

Exercise can help you look better too. People
who exercise burn more calories and are better
toned than those who do not. In fact, exercise is
one of the most important parts of keeping your
body at a healthy weight. When a person eats
more calories than he or she burns, the body
stores the extra calories as fat. Exercise helps burn
those stored calories.

Exercising to maintain a healthy weight also
decreases a person’s risk of developing certain
diseases, including Type 2 diabetes and high
blood pressure (hypertension). These diseases,
which used to be found mostly in adults, are now

becoming more common in teens. Exercise can

also help a person age well.
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Nutrition Component

After-school snacks help ensure that teens receive
the nutrition they need to learn, play, and grow.
Organized, structured, and supervised programs that
provide snacks help teens to think and behave better
and help them to be successful. Once teens have
entered middle or high school, they can no longer eat
whenever they feel hungry, and it can be along time
between lunch and the final bell. Most teens arrive

at an after-school program wanting and needing an
immediate energy boost. This is a great opportunity
for you to add some nutrients to the teens’ diet. It
was in response to the above-mentioned statistics
and to our own experience with participants

coming to the Bloco Drum and Dance after-school
program hungry that we developed the nutritional
component of the program.

The main focus for our nutrition effort has been
to improve our participants nutrition by providing
them with healthy snacks. Through this experience,
we expected, the participants would be exposed
to a variety of nutritionally healthy foods. We then
compiled copies of the snack recipes into educational
packets at the end of each quarter and gave them to
the youth participants so they could take them home
and share the recipes with their families.

We then developed a second part of the Bloco
Drum and Dance program as a way to expand
the participants’ nutrition experience and study,
focusing on particular foods and their benefits.
Our approach was to provide food demonstrations
that would introduce new snacks and to study
key nutrients with program participants. The food
demonstrations were offered once a month on
the day the drum and dance students practice
together. Our Food Coordinator talked with
program participants about the importance of
selecting healthy foods for snacks and encouraged
the youth to try the food presented at the
demonstration and to use tabletop displays
and handouts to share information about how

important it is to eat healthy.
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Goals of the Nutrition Component
* To encourage healthy food choices through
food demonstrations
» To provide healthy snacks

» To encourage teens to eat more servings of

fruits and vegetables

» To emphasize five essential nutrients: Vitamin

A, Vitamin C, folic acid, fiber, and water

How the Nutrition Program Operates

Snacks are an important part of teens’ daily
nutrition, whether in after-school programs or at
home. In planning healthy snacks, consider food
safety and any known allergies as well as the snack’s
basic appeal. Presentation (displaying the snacks

in an attractive way) providing information on the
snacks nutritional qualities, and following proper
health and safety practices when presenting the
snack foods can be essential and fun parts of the
program. When you get the youth to participate

in a food demonstration, it becomes a hands-on,
learn-by-doing educational experience that allows
the youth to interact with their peers in a warm
and caring, participatory environment. Clean-up is
also important and teaches the teens responsibility.
Staff volunteers and teens need to allow enough
time to manage proper food storage and prepare for
the activities. Make sure to include this time in your

activity plan.
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You also need to select an adult to serve
as food coordinator and manage this section
of the program. This can be a paid employee
or a volunteer (see Publication 8433, Effective
Strategies for Management and Staffing for a job
description). The adult in this position helps teens
learn about making better food choices. Finding
the right person to prepare and organize the
snacks and the food demonstrations is crucial for
the success of this component of the program.
The operation of the nutrition program
should follow this outline:
1. Select and focus on one nutrition
message for each class. The five areas
of focus are Vitamin A, Vitamin B, fiber,
folic acid, and water. The nutrition
message has been presented as an easy-
to-read 8% x 11 sheet, which is included
in the Appendix. The food coordinator
can use the sheet as visual aid, mounting
it in an 8% x 11 inch plastic picture
stand. To reinforce the nutrition
message, this stand should be displayed
on the table where the snacks or food
demonstrations are presented at each
drum and dance class. Also include any
nutrition handouts or visual props that
enhance the message. You can get these
through the 5-A-Day program (www.
cdc.gov/ncedphp/dnpa/5aday), any UC
Cooperative Extension office (http://
ucanr.org/County_Offices), or the USDA
website (http://www.usda.gov/wps/
portal/usda) or from a certified dietitian.
Visual displays are available through

various nutrition catalogs.

2. Select a time for the snack. Allow 15
minutes for this section of the program.
Usually the most effective time is before
you begin the drum and dance program,
when the teens arrive at practice right

after school. This can be a time to bring
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4.

the group together in a fun and educational 6.
way by providing the snack and letting

them enjoy some time with friends.

Prepare the snack and display it
attractively on the table. For example,
you can use a small, colorful tablecloth
and fun paper plates or a centerpiece
that represents an approaching holiday
or special event to make the experience
more festive. Make sure the teens wash
their hands and have the proper tools to

eat with—such as a napkin, fork, or spoon.

Prepare the snack based on the number of

teens participating in the drum and dance
program. Included in the Appendix are

helpful instructions for snack preparation:

75 snack ideas, a sheet that will give you

some simple ideas for planning quick,

healthy snacks

Two more sheets, Fruits and Vegetables

in Season and Calendar for Picking Fruits 7
and Vegetables, to help you plan for and
select in-season produce. The Appendix
also includes a number of recipes you can
prepare as a way to introduce new ways of
enjoying healthy snacks.

At each nutrition class, start out with

a brief introduction of the highlighted
message. The messages can be found

on individual sheets in the Appendix,
suitable for display in an 8% x 11 inch
plastic self-standing picture frame on the
serving table. The display sheets include
nutritional value, the role of the nutrients
found in the snack, and how the nutrient
is needed for physical fitness. In addition
the Appendix includes a handout titled
Nutrients: What They Do and Where to
Get Them. Make enough copies to give
the handout to every participant as a way
to encourage the consumption of foods
that give them the nutrients they need to
be healthy.
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One nutrient message is used each month.
After you choose the nutrient for the
month, plan snacks your snacks to include
whole foods like apples and oranges, trail
mix, and so on. Note: You can repeat the
five areas several times over the year by
offering the same information but with

a different snack. This will reinforce the

healthy snack concept.

The food demonstration should be
scheduled for the first joint practice

of each month and serve as a starting
point for the nutrition message. Relate
this information to the USDA My Plate
(see Appendix for a link to the My Plate
website). Food demonstrations offer

the participants an opportunity to taste
and talk about the benefits of eating
healthy foods. Whenever possible, use
culturally appropriate foods. Ask the
teens questions and involve them in

the discussion of the materials you are
presenting. Make sure the food you use
in the demonstration is available for
consumption by the teens. You can even
have them help prepare the snack as part

of the educational process.

Include the nutrition messages with the
recipes in the educational packets that
you send home with participants each

quarter to share with their families.
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9. Consider holding an end-of-year
celebration to include teens and their
parents. Give each family a folder of
recipes and information on the health
ideas being taught during the program.
You might consider including a 5-A-Day
cookbook as a gift, since some of the
recipes in this chapter are taken from the

5-A-Day Program.

10. It is important that your snack and food
demonstration coordinator attend a
food safety class. This is a class designed
for food handlers, and attendance is
alegal requirement in many states.
Most food handler classes are provided
through the local County Environmental
Health Department. Check your county
government to find out which agencies
offer this service. Most food safety classes
require a fee and those who attend receive
a 3-year certificate in food handling.
Make sure to embrace safe food handling
practices. A number of manuals on food
safety that are available from bookstores
and via the web also outline safety
practices for after-school programs. A
good grasp of this information is very
important to a successful snack and food

demonstration program.

Providing the Food for
Snacks and Demonstrations

It is important that you build funding for snack
and food demonstrations into your budget.
Sometimes food purchases are not allowed by the
terms of a grant.

The Advisory Committee for the Drum and
Dance program will have to decide how to fund
the snack and food demonstration section of the
program. For instance, they could decide to fund
raise or seek donations from the community to

cover food costs. Consider the following;
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= Develop a fundraiser. It is always good to
include the teens in the process since they

may be the major fundraisers. Furthermore,

this will also allow them more participation
that can help build life skills.

* Request donations from the farming and

ranching community.
= Ask participants’ parents to donate funds.

* Include a small fee in your enrollment fees to

cover snacks.

= In some counties, you may be able to secure funds

for this purpose from the 4-H County Council.

= Ask local service groups for assistance.

Before you solicit donations, though, make
sure to develop a plan. Include a list of foods you
plan to buy and the amount of money you will
need. The average amount for “snack only” days
for 50 students is between $10 and $15; for food
demonstration days, the average is about $20.

Once you secure the funds, the easiest
way to manage the money and document your
food purchases is to set up an account with a
local supermarket. Have the Food Coordinator
shop each week at the designated supermarket
and charge the bill to that account. The Food
Coordinator must then turn the receipts in to the
Program Coordinator for verification and accounting
purposes, and the Program Coordinator should
keep all receipts with the program files. Make sure to
prearrange an area for food storage. You may be able
to store food in the school cafeteria, labeled for your
programs use, or you may want to acquire a small

refrigerator if no storage is available at the school.
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Exercise Component What Is Aerobic Dancing?
(Drum and Dance) The word aerobic means “with oxygen, but the
Goals of Exercise in the Drum and Dance term aerobics can refer to any kind of activity that
Program: gets your heart pumping and your muscles using
1. To encourage teens to live healthier lives oxygen. Aerobic dance is any kind of exercise put
through increased physical exercise. to music, and can include everything from country

2. To build an understanding that dance and music line dance aerobics to hip-hop dancing. It's

. . recommended that kids and teens get at least 20
drumming are sources of exercise. ) . . .
minutes of good aerobic exercise three times a week,
The second component of the nutrition . . .
so aerobic dancing can be a fun way to stay in shape.
section is to increase teens knowledge of the value ] )
] o = Warm-up: Start off moving to something slow
of exercise, which in this case takes the forms of ] ]

] ) ) for about 5 to 10 minutes as a preparation for
dancing and drumming. The program provides ) o ] ]
. more vigorous activities. Starting an aerobic
intense drum and dance lessons two or three days ] ) o

o N routine too quickly can lead to injuries, so
a week for 1%-to 2-hour sessions in Brazilian, )
) make sure the instructor starts the dance
Afro, and Cuban music. As the teens learn drum
. ) program out slowly.
and dance skills, they also enjoy the fast-pace N Aft N 4
. . = High impact: After warm-up, the main dance
rhythm style of this music. Constant movement 8 P hould 1 Wb p
. , , routine should last about 20 to 30 minutes.
increases both the drummers’ and the dancers ] | heir d
If teens are just starting to learn their dance
heart rates as they move to the beat of the drum. Jb b s hem d ;
. . . . tine, it’ tter t t
Practice sessions fill the air with sound, while the lrou mne, 1Ls de fer o have : em dance Er a
. . onger period of time at a slower pace than
foot, arm, and body movement provides exercise hg p N 1 N ﬁp N
to have them go all out right at first. Let the
for the youth. When they perform they make 8 8
. . . . instructor determine when the teens are ready
their audience smile at the same time as they are dth
. to speed things up.
bringing good health to themselves. p g P

= Cool down: Spend the last 5 to 10 minutes of

the dance practice cooling down and relaxing.

Section I: Dﬂﬂ(iﬂg This will give the teens a chance to stretch
Dancing can be a great way to have fun, get your their muscles and let their heart rate slowly
blood pumping, and get your body in shape. come down. (See Appendix for “How to Take a

Heart Rate”).

Whether they are dancing to a hip-hop dance
video or following the dance instructor’s lead,
it is important to choose music that will make
the dance class fun and exciting.

* Whatever tunes the instructor selects, they
need to remember to include slower tracks for
warm-ups or cool downs and fast songs for
the main workout.

= A good pair of athletic shoes is extremely

important for any kind of dance activity.

Choose a pair of shoes with good tread,

cushioning, and ankle support.
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Section II: Drumming

Youth who are participating in the drum section
of the program will need to remember that before
they start playing, they first need to do some
warm-up exercises. Generally, warm-up exercises
for playing the drums involve drum rudiments
or chops. If the youth really want their bodies to
be prepared for playing the drums, they need to
prepare themselves physically.

Drumming can be very strenuous on the body.
If they warm up first, the teens will be able to play
for hours and still keep their bodies relaxed. If
they don't warm their bodies up before they start
playing the drums, they will not be able to play
very long as their bodies will tense up and show

signs of fatigue.
= The first thing the teens need to do is do

breathing warm-ups. This is an important
part of drum playing as it helps keep the body
relaxed. Have the participants take slow,
deep breaths, making sure that they fill their
lungs with air. Then, have them slowly exhale
through the mouth. Repeat this exercise five
times. It does not matter whether they are
standing up or sitting down when they do
these breathing exercises.

= It is also important to do head warm-ups. This
relaxes the neck muscles. To begin, youth have
to be in a standing position and tilt their head
downward, making sure that the chin touches
the chest. Then, have them tilt their head
upward as far as it can go. Repeat this 10 times.
The next step is to have them turn their head
from side to side, repeating this 10 times as well.

= Warming up the torso is also important in
drum playing. To do this, have the youth put
their hands in front of them with the fingers of
both hands interlocked and both hands them
near the chest, palms outward. With elbows
pointing to the sides, have them extend their
arms out forward, parallel to the ground. In this

position, have them gently twist the torso from
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left to right, right to left. Repeat this 10 times.

* The teens also have to warm up their fingers.

To warm up the fingers, have teens place

their hands on a flat surface and spread their
fingers apart. Begin the stretch by having
them pretend are reaching for something,
Whenever they are stretching, count up to 5
seconds and then have them relax. Repeat the
process 5 times.

They will also need to warm up their legs. In a
standing position with the feet together, have
them raise the right leg up as high as they can.
Try to get the teens to touch their knee to
touch their chest and then bring it back down.
Do the same with the left leg. Repeat this

exercise 10 times on each leg.

= After warming up their bodies, the teens

can start warming up on the drums, which
basically means going through the rudiments.
Then, once they are comfortable and relaxed,
they can start playing the drums. In time they
will learn that warming up before they start
to play the drums will allow them to play the

drums longer and play the drums at a very

relaxed way.
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Inquiry and Experiential Learning
The activities in this curriculum were designed around inquiry r__

and experiential learning. Inquiry is a learner-centered approach Expenential Learming
in which individuals are problem solvers investigating questions @

through active engagement, observing and manipulating objects / \

and phenomena, and acquiring or discovering knowledge.
Experiential learning (EL) is a foundational educational @ o
strategy used in 4-H. In it, the learner has an experience phase t J

of engagement in an activity, a reflection phase in which 0

observations and reactions are shared and discussed, and an .,H__._Fﬂ,o

application phase in which new knowledge and skills are applied —

to real-life settings. In 4-H, an EL model that uses a five-step
learning cycle is most commonly used. These five steps—Experiencing, Sharing, Processing, Generalizing,

and Application—are part of a recurring process that helps build learner understanding over time.

For more information on inquiry, EL, and the five-step learning cycle, please visit the University of California
Science, Technology, and Environmental Literacy Workgroups Experiential Learning Web site, http://www.

experientiallearning.ucdavis.edu/.
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Appendix

Forms and informational booklets published by the
California State 4-H Office are available free of charge
at www.ca4h.org/Resources/Publications/. Look for
the “Project Leader’s Digest” for guidelines on setting
up 4-H activities.

Many counties now offer or require online
enrollment in 4-H programs. Contact your local
UC Cooperative Extension County Office for
information.

If your 4-H program is outside of California,
please contact your state's 4-H office to obtain
correct, current information.

In this Appendix there are the following:

1. The tabletop displays for the Nutrition
information that will be shared at the
food demonstrations. Insert these into
the 8% by 11 self-standing plexus glass

picture frame and set it on the table.

2. Nutrition handouts related to for the

participants to study and take home

3. Recipes that can be used for the daily

snack and food demonstrations.

Table Top Displays
= Vitamin A
= Vitamin C
= Folic Acid
= Fiber
= Water

Handouts
* Nutrients, What they Do and Where to Get
Them
= Key Nutrients

= Nutrients: Buying Calendar for Fresh Fruits &
Vegetables



http://anrcatalog.ucanr.ucdavis.edu

mailto:anrcatalog@ucanr.edu

http://anrcatalog.ucanr.edu

http://www.ca4h.org/Resources/Publications/



4-H After-School Program: Bloco Drum and Dance! - 10 ANR Publication 8436 11

» USDA My Plate in Spanish and English (access
at www.choosemyplate.gov)

= 75 Snack Ideas
= How to Take a Heart Rate
= Heart Rate Chart

Recipes
= Raw Vegetable Nibblers

» Tomato Wedges or Slices

* Dips for Vegetable Nibblers
* Fruit Smoothie

* Jennifer’s Juicy Pops

= Sparkling Grapes

= Orange Freeze Flip

= Pizza on aRoll

= Quick Minestrone Soup

= Sweet Potato Chips

= Tuna Pitas




http://www.choosemyplate.gov
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* The Role of Vitamin A:

% Helps eyes adjust to dim light.

¥ Helps keep skin smooth and healthy.
% Helps reduce infection.

¥ Promotes growth.
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The role of Vitamin C:
» Helps hold body cells together. Strengthens walls
of blood vessels.
» Helps in healing cuts and scratches.
» Helps tooth and bone formation.

Fruits and vegetables that are high in Vitamin C are:
Cantaloupe
Grapefruit

Oranges
Strawberries
Broccoli
Brussels sprouts
Collard greens
Sweet Peppers
Mustard and Turnip Greens
Baked Potatoes
Tomatoes

Michael Hall and Eunice Romero-Gwynn. 1999. Key nutrients. Berkeley: University of
California Cooperative Extension.
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FOLIC ACYR

ROLE OF FOLIC ACID:

* Helps make red blood cells.

** Helps prevent certain kinds of anemia

(anemia means too little iron in red blood
cells).

¥ Prevents birth defects.

Fruits and vegetables high in Folic Acid are:

Broccoli
Oranges and Orange Juice
Greens
Green Leafy Vegetables
Chickpeas

Michael Hall and Eunice Romero-Gwynn. 1999. Key nutrients. Berkeley: University of
California Cooperative Extension.
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<HIEER

Role of Fiber:
» Catches water like a sponge.
> Helps food move quickly through the body.
» Lowers blood cholesterol.
» May reduce the risk of some types of cancer.

Foods in Fiber are
Vegetables and unpeeled fruits (also, and beans)
Carrots
Green Beans
Broccoli
Tomatoes

Cauliflower, Celery
Potatoes (with the skin)
Oranges
Bananas
Apples
Strawberries

Michael Hall and Eunice Romero-Gwynn. 1999. Key nutrients. Berkeley: University of
California Cooperative Extension.
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Role of Water:

= Carries nutrients and waste throughout
the body.

= Maintains body structure.

= Cushions joints and spinal cord.

* Helps keep your body temperature
regulated.

= Maintains your blood.

Water is the best drink. Use it hot, warm or
cold. It is great in the summer to cool down
and it's great in the winter to warm up!
Drink 7 to 11 cups of water a day!

Michael Hall and Eunice Romero-Gwynn. 1999. Key nutrients. Berkeley: University of
California Cooperative Extension.






NUTRIENTS:

WHAT THEY DO AND WHERE TO GET THEM

Nutrient Functions Sources

Sodium Water balance Salty foods, softened water

Potassium Nerve function Citrus fruits, bananas, apricots

Vitamin A Night vision, tissue Yellow-orange and dark-green fruits
maintenance, liver and vegetables

Vitamin E Antioxidant Plant oils, whole grains, almonds

Vitamin C Antioxidant, synthesis of Citrus fruits, berries, potatoes, red
connective tissues and green peppers

Thiamin Helps in carbohydrate Pork, legumes, whole and enriched
metabolism grains, liver nuts

Riboflavin Helps in energy and protein | Liver, meat, dairy products, enriched
metabolism grains, eggs

Niacin Helps in energy and protein | Liver, meat, fish, whole and enriched
metabolism grains, legumes

Vitamin B-6 Helps in amino acid Liver, meat, legumes, potatoes, organ
metabolism meats

Folate Helps in cell division Liver, legumes, oranges, green leafy

vegetables, whole grains

Vitamin B-12 Helps in cell division Animal products (meats, eggs, milk)

Calcium Bone and teeth formation, Milk and mile products, soft fish
energy production bones, leafy green vegetables

Phosphorus Bone and teeth formation, Meat, fish, poultry, milk, egges,
energy production legumes, cereals, nuts

Magnesium Helps in metabolism Whole grains, nuts, legumes, green

leafy vegetables
Iron Carries oxygen in blood Liver, meats, whole grains, legumes
Zinc Helps in metabolism and Oysters, beef, lamb, legumes, whole

development

grains
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KEY NUTRIENTS

Foods are the best sources of the nutrients we need. This chart summarizes the
key nutrients, why each is needed, and foods that are good sources for each
nutrient. It will help you understand why you should eat a wide variety of food to
be well-nourished and healthy.

Nutrient Why needed Most important sources
«» Builds and maintains all tissues. Poultry, lean meats, organ
meats, seafood, eggs, milk,
% Forms an important part of enzymes, | cheeses, yogurt, soybean curd
. hormones, and body fluids. (tofu), beans, lentils, garbanzos,
Protein
% Contributes to children's growth dry peas, soybeans, peanut
' butter, nuts. Cereals, bread,
% Supplies energy. tortillas, pasta and rice also
provide protein.
.\ Breads, tortillas, cereals, corn,
* Supply food energy. grits, potatoes, rice, spaghetti,
Carbohydrates | % Spare protein for purposes of body macaroni, and noodles. Sugars:
building and repair. honey, molasses, syrups, sugar,
and other sweets.
% Supply food energy (weight for
gfé?g;iipggfsomgfa?:s?UCh Cooking fats and oils, putter,
margarine, salad dressings, and
Fats “ Some supply essential fatty acids oils. Fats in meats. Most people
that help the body use certain other use too much fat. Moderation in
nutrients such as Vitamins A, D, E, fat consumption is advisable.
and K.
“ Important part of all cells and fluids in
body. Water, juices and other
% Carrier of nutrients to and waste from | beverages, soup, fruits, and
cells in the body. vegetables. Most foods contain
Water ;
. o . . some water. Water is an easy,
% Aids in digestion and absorption of low-cost to provide fluids to
food. ow-cost way to p
our body.
+ Helps to regulate body temperature.
«» Builds bones and teeth. Milk—whole, low-fat, nonfat,
< Helps blood to clot. fresh, dried, canned. Buttermilk,
Calcium cheeses, yogurt, ice cream;
+ Helps nerves, muscles, and heart to soybean curd (tofu), sardines
function properly. eaten with bones.
« Combines with protein to make
hemoglobin, the red substance of Liver, kidney, heart, oysters, lean
blood that carries oxygen from the meat, egg yolk, dry beans, dark
Iron lungs to the muscles, brain, and green leafy vegetables, dried
other parts of the body. fruit, whole grain, enriched flour,
+ Helps cells use oxygen. pasta, breads, and cereals.
lodine % Helps the thyroid gland to work lodized salt. Saltwater fish and
properly. other seafood.
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Nutrient

Why needed

Most important sources

Contributes to regulate water
distribution in the body.

Facilitates passage of some

Salt; garlic, onion, and celery salts;
monosodium glutamate (MSG),
baking soda, baking powder, soy
sauce. Processed foods such as

Sodium nutrients into the body's cells. ham, bacon, hot dogs, olives and
% Too much sodium in the diet may | Other pickled foods, canned soups,
contribute to hypertension in and tomato juice. Most crackers and
some people. b_reakfast cereals contain sodium in
different amounts.
« Contributes to children's growth. | Milk, cheeses, yogurt, poultry, sea
Zinc , , foods, meat, eggs, peanut butter,
* Helps digestion and use of whole grains and whole grain
proteins in the body. products.
% Helps eyes ad!'ust to dim light. Liver, dark green and deep yellow
+ Helps keep skin smooth. vegetables such as broccoli, turnip
Vitamin A | % Helps keep lining of mouth, and other leafy greens, carrots,
nose, throat, and digestive tract | pumpkin, sweet potatoes, winter
healthy and resistant to infection. | Squash; peaches, nectarines,
% Promotes growth. apricots, cantaloupe.
+ Helps body cells obtain energy
from food. Lean pork, heart, kidney, liver, dry
L + Helps keep nerves in healthy beans and peas, whole grain and
Thiamin " .
condition. enriched cereals and breads, and
< Promotes good appetite and some nuts.
digestion.
< Helps to produce red blood cells | Liver, soybeans, chick peas, leafy
Folic Acid and other body cells. vegetables, broccoli, oranges,

Helps prevent a kind of anemia.

greens.

Riboflavin <

Helps cells use oxygen to
release energy from food.

Helps keep eyes healthy.

Helps keep skin around mouth
and nose smooth.

Milk, liver, kidney, heart, lean meat,
eggs, and dark leafy greens.

Helps the cells of the body use
oxygen to produce energy.

Liver, yeast, lean meat, poultry, fish,
leafy greens, peanuts and peanut

Niacin < Helps to maintain health of skin, butter, beans and peas, and whole
tongue, digestive tract, and grain and enriched breads and
nervous system. cereals.

% Contributes to the formation of Liver and other organ meats,

Vitamin B12 red blood cells. sardines, lean meat, poultry, eggs,

< Prevents a kind of anemia. milk, cheeses.
o2 He|ps hold body cells together Cantaloupe, grapefruit, oranges,
and strengthen walls of blood strawberries, broccoli, Brussels

Vitamin C vessels. sprouts, collards, green and sweet

N . . red peppers, mustard and turnip
“ Helps in healing wounds.
] greens, baked potatoes and
% Helps tooth and bone formation. | {omatoes.
+ Helps body use calcium and . . - . .
prospnorus o bulsiong | e ol food rfed it
Vitamin D bones and teeth, important in ’ :

growing children and during
pregnancy and lactation.

sunlight produces Vitamin D from
cholesterol in the skin.
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BUYING CALENDAR FOR FRESH FRUITS AND VEGETABLES

MONTH FRUIT VEGETABLE
January Apples Grapefruit Navel oranges Winter pears Beets Cauliflower Lettuce Spinach
Avocados Lemons Tangerines Cabbage Celery Potatoes
Apples Grapefruit Navel oranges Winter pears Artichokes Cabbage Lettuce
February Avocados Lemons Tangerines Beets Cauliflower Potatoes
Broccoli Celery Spinach
Apples Grapefruit Navel oranges Artichokes Broccoli Cauliflower Spinach
March Avocados Lemons Winter pears Asparagus Cabbage Celery
Beets Carrots Potatoes
Apples Grapefruit Navel oranges Winter pears Artichokes Broccoli Lettuce
April Avocados Lemons Strawberries Asparagus Carrots Peas
Beets Cauliflower Spinach
Avocados Grapefruit Navel oranges Valencia oranges Asparagus Carrots Onions Spinach
May Cherries Lemons Strawberries Beets Celery Peas Sweet corn
Cabbage Lettuce Potatoes Tomatoes
Apricots Cherries Nectarines Valencia oranges Carrots Green (snap) beans Peppers Sweet corn
June Avocados Figs Peaches Watermelons Celery Lettuce Potatoes Tomatoes
Bushberries Honeydew melon Plums Cucumbers Onions Summer squash
Cantaloupe Lemons Strawberries
Apricots Grapefruit Peaches Valencia oranges Cabbage Eggplant Okra Summer squash
July Avocados Honeydew melon Pears Watermelon Carrots Green (snap) beans Onions Sweet corn
Bushberries Lemons Plums Celery Green lima beans Peppers Tomatoes
Cantaloupe Nectarines Strawberries Cucumbers Lettuce Potatoes
Avocados Grapes Peaches Valencia oranges Cabbage Green (snap) beans Onions Sweet corn
Cantaloupe Honeydew melon Pears Watermelon Celery Green lima beans Peppers Tomatoes
August ) .
Figs Lemons Persian melon Cucumbers Lettuce Potatoes
Grapefruit Nectarines Plums Eggplant Okra Summer squash
Apples Grapefruit Lemons Persian melon Cabbage Green (snap) beans Onions Summer squash
September | Cantaloupe Grapes Peaches Plums and prunes | Cucumbers Green lima beans Peas Sweet corn
Figs Honeydew melon Pears Valencia oranges Eggplant Lettuce Peppers Tomatoes
Apples Grapes Persian melon Broccoli Eggplant Peas Tomatoes
Dates Lemons Persimmons Brussel sprouts Green (snap) beans Peppers Winter squash
October Figs Pears Valencia oranges Cabbage Green lima beans Potatoes
Carrots Lettuce Sweet corn
Cucumbers Okra Sweet potatoes
Almonds Avocados Grapes Persimmons Broccoli Celery Peppers Spinach
Apples Dates Lemons Walnuts Brussel sprouts Eggplant Potatoes Sweet
November Cabbage Green (snap) beans ~ corn
Carrots Lettuce Sweet potatoes
Cauliflower Peas Winter squash
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1. Celery stuffed with cottage cheese
topped with raisins

2. Abunch of grapes

3. Peanut butter and
sliced bananas

4. Sunflower seeds

5. Whole-wheat toast,
spread with applesauce and topped
with cinnamon

6. A frozen banana

7. Celery with peanut butter
8. Pumpkin seeds

9. A hard-cooked egg

10. Sesame breadsticks

11. Vegetable juice

12. Half a grapefruit

13. Honeydew melon wedge sprinkled
with lime juice

14. Partially thawed frozen strawberries
with milk and vanilla

15. Dried prunes

16. Sparkling mineral water with fruit

juice
17. Baked apple filled with N7,
pineapple chunks and N
topped with nuts (
-~

18. Half a cantaloupe with
cottage cheese

19. Glass of buttermilk, flavored with
orange juice

20. Tangerine

21. Tahini (ground sesame-seed butter)
on toast

22.Broccoli flowerets steamed and
sprinkled with lemon

23.Plain yogurt topped with fresh or
water packed peaches

8436 Appendix 5

75 “SNACK ATTACK” IDEAS FOR CHILDREN

24. Cheese slice and a pickle

25. Stewed mixed dried fruit: apples,
apricots, pears and raisins

26. Tomato slice with tuna and melted
cheese

27.Bagel with a tablespoon of cream
cheese

28. Waffle with peanut butter

29. GORP - Good 01d Raisins and
Peanuts

30. Slice of Swiss cheese and a piece of
apple

31. Hot apple juice with cinnamon and
nutmeg

32. Chow mein noodles

33. Half an avocado sprinkled with

lemon juice %

|

34.Popcorn (reminder: the
microwave kinds are

usually high in fat)
35. Raw veggies with hummus 2
(chickpea) or yogurt dip (“‘}

36. Puffed wheat or rice cereal with milk
37.Carrot juice

38. Handful of almonds

39. Banana with wheat germ

40. Tossed salad

41. Cottage cheese and raisins sprinkled
with cinnamon

4?2.Banana
topped with
yogurt and
cinnamon

43. Figs

44. Open-faced lettuce and
tomato sandwich






45. Baked potato with parmesan cheese 70. Frozen fruit juice bars
46. Kosher dill pickle

S
47.Dried papaya . 72.Banana pops (sliced bananas dipped
48. Cheese with wheat < o / in orange juice and rolled in wheat
/ A/

71.Frozen grapes

germ, finely chopped nuts, coconut,

wafers
or crushed ready to eat cereal;
49. Glass of low fat milk wrapped in foil and refrigerated)
50. Cheery tomatoes dipped in yogurt 73. Refried beans on

51. Cashew butter on crackers tortillas

74. Quick pizzas (tomato
sauce, grated low fat
cheese, seasonings, chopped
vegetables on half an English

52. Cottage cheese with apple slices

53. Open-face tomato and cucumber
sandwich on whole wheat bread

54. Orange slices, dates, and shredded muffin)
coconut 75. Frobana Crunch (bananas cu into 4
55. Sliced cucumbers sprinkled with pieces, dipped in fruit-flavored
vinegar yogurt, rolled in crushed graham

kers, f
56. Health shake - yogurt, crackers, and frozen)

pineapple juice,
strawberries and wheat
germ mixed in blender

57. Toasted English muffin with
cheese

58. Dates with low fat cottage cheese
59. Raw zucchini strips

60. Watermelon wedge University of California
Cooperative Extension

4-H Expanded Food and Nutrition

62. Applesauce topped with cinnamon Education Program

61. Cup of vegetable soup

63. Peanut butter on oatmeal bread

The University of California prohibits discrimination

64. Canned Water‘paCked plneapple against or harassment of any person on the basis

chunks with low fat yogurt of race, color, national origin, religion, sex, physical

. or mental disability, medical condition (cancer-
65. Shredded whole wheat cereal with related or genetic characteristics), ancestry, marital
fruit slices and milk status, age, sexual orientation, citizenship, or status

as a covered veteran (special disabled veteran,

66. Carrot-raisin salad Vietnam-era veteran or any other veteran who
served on active duty during a war or in a campaign
67.Frozen nonfat yogurt or expedition for which a campaign badge has been

. . authorized).University Policy is intended to be
68. Fruit or vegetable kabobs (a variety consistent with the provisions of applicable State

of small pieces on toothpicks) anq Feqeral Iaws: In.qu.irie.s regar.dilng the
University's nondiscrimination policies may be

69. Sliced cheese and cucumbers on rice directed to the Affirmative Action/Staff Personnel
cakes . Services Director, University of California,
e Agriculture and Natural Resources, 300 Lakeside
Dr., 6th Floor, Oakland, CA 94612-3550 (510) 987-
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HOW TO TAKE A HEART RATE

There are several ways to monitor the intensity of exercise. The best way is to
take your heart rate during the exercise, within the first 5 minutes of your
cardiovascular exercise session, and again just before the cool-down.

Your heart rate is measured in beats per minute (BPM). Here are two ways to
check your heart rate during exercise:

One way is to purchase a heart rate monitor that you can strap around your
chest. The monitor attaches to a digital wristwatch display that tells you exactly
what your heart rate is at a specific moment in the exercise session. A second
way is to feel your pulse at either the carotid artery, the temporal artery, or the
radial artery. The easiest sites to monitor are the carotid and radial arteries. To
feel you carotid artery, gently place your index finger on your neck at a point in
the middle of the space between your collarbone and your jaw line. To feel the
radial artery, place your index and middle fingers on the thumb side of the
underside (palm side) of your wrist. Using the second hand on a watch or clock,
count the number of pulses in 6 seconds and multiply that number by 10. This
gives you the number of times your heart is beating in one minute.

To easily get an idea of what your own maximum heart rate should be, just
subtract your age from 220. For example, a 13-year-old would have a maximum
heart rate of 207 BPM (220 - 13 = 207). A healthy heart rate under moderate
exercise is about 70 percent of the maximum, or 145 BPM for that same 13-year-
old (0.7 x 207 = 145).

Duration is the length of time the exercise activity is performed. A good minimum
duration for moderate exercise is 30 minutes per day.

Frequency is how often the activity is performed. We recommend that
adolescents exercise as many days a week as possible. This kind of regular
exercise can improve the health and well being of adolescents. Personal goals
such as weight gain may alter these numbers for an individual. Personal
differences, such as an individual's athletic ability or medical conditions, may also
affect how long or how often you want to exercise.

Basic physiology. When a body uses its muscles, it requires food to fuel the
muscles. In order to burn that food and create energy, the body needs oxygen.
The more activity, the more oxygen it requires, the faster the breathing
(respiration), and the faster the heart pumps to deliver the blood, rich with oxygen
and calories, to the muscle cells of the body. By measuring your heart rate and
respiration rate, you can estimate how many calories your body is burning. An
elevated heart rate is a sign that the body is using more calories than usual.

Adapted from Mountain States Health Alliance, How to take your heart rate, retrieved on
November 2, 2009, from www.msha.com/body_sibling02.cfm?id=684.
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Name

HEART RATE CHART

Age

Sex

Weight

Heart Rate

Keep track of students' heart rate after each class.
Heart rate during exercise indicates level of fitness and intensity of exercise.
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Raw Vegetable Nibblers

A recipe rich in fiber

FUN RECIPES TO TRY AT HOME!

Crunchy, munchy snacks—good plain or with dips!

Ingredients:
«» 2 medium carrots

+» 1 small bunch broccoli or 1 small bunch cauliflower
% 2 stalks celery

Preparation:

1. Wash all the vegetables.

2. Prepare each vegetable according to the following
directions.

3. Arrange on a platter and serve plain or with a dip.
(Recipes for dips follow.)

4. Serves 6-8 people.

Carrot Sticks
1. Peel carrots.

2. Cutinto strips about %2 inch thick and 3 inches long.

3. Chill in ice water to crisp until ready to arrange on
platter.

Celery Sticks
1. Cut a stalk of celery into 4- to 5-inch-long pieces.
2. Cutin lengthwise strips.

3. Chillin ice water until ready to arrange on a platter and
serve.

Celery Fans
1. Cut a stalk of celery into 3-inch-long pieces.

Materials:
Toothpicks
Vegetable peeler
Bowl
Ice cubes
Cutting board
Knife
Platter

J

Variations:
Include other raw
vegetable
nibbles, such as
green pepper
rings, trimmed
green onion,
radish roses or
fans, turnip
wedges, beet
wedges,
cucumber slices

or sticks. V

2. Make four or five cuts at each end, about 1/3 the length of the piece

3. Chill in ice water until the cuts spread to form fans.
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Flowerettes - Broccoli Or Cauliflower
‘ ) 1. Separate washed broccoli or cauliflower into flowerettes.
C\ﬂ)‘L 2. Wash again.
/ 3. Leave flowerettes whole if they are small, or cut in slices if
too big.
~ 4. Cover and keep in refrigerator until ready to arrange on

the platter.
Carrot Curls
1. Peel carrots.

2. Use a vegetable peeler to slice the carrot into
paper-thin, lengthwise slices. (Be sure to slice away
from yourself.)

3. Roll each slice around your finger to make a curl.
4. Fasten each curl with a toothpick.

5. Chill curls in ice water for an hour or more until
carrot stays curled when you remove the toothpick.

6. Remove toothpicks and arrange carrot curls on a platter.
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FUN RECIPES TO TRY AT HOME!

Tomato Wedges or Slices

Ingredients: _
% 4 medium tomatoes Knife
Platter

) Cutting board
Preparation:

1. Slice off 2 inch of the stem end and throw away. V

2. To make wedges, place tomato on cut end and cut in
half. Then cut each half into halves again.

3. To make slices, cut into about Y2-inch thick, crosswise slices.
4. Cover and keep in refrigerator until ready to arrange on a platter.
5. Makes 6 to 8 servings
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Dips for Vegetable Nibbles
Four different types of dip to try!

FUN RECIPES TO TRY AT HOME!

Refried Bean Dip

Mix about 174 cup refried beans with 2 teaspoon chili
powder. Mash with fork until very soft. If it is too hard, mix
in a little water (about V4 teaspoon). Serve with raw
vegetable nibbles.

Mayonnaise-Lemon Dip

Mix 17 cup low-fat mayonnaise with 4 to 2 teaspoon
lemon juice. Serve with raw vegetable nibbles.

Mayonnaise-Curry Dip

Mix 17 cup low-fat mayonnaise with %2 to 2 teaspoon
curry powder. Serve with raw vegetable nibbles. Serve
with raw vegetable nibbles.

For a healthier dip, substitute plain yogurt for the
mayonnaise.

Or try this simple, tasty, and nutritious dip:

Vegetable Dip

Mix about 174 cup refried beans with 2 teaspoon chili
powder. Mash with fork until very soft. If it is too hard, mix
in a little water (about V4 teaspoon). Serve with raw
vegetable nibbles.

For a healthier dip, substitute plain yogurt for the
mayonnaise.

Nutritional
Analysis:*

Protein 23%
Carbohydrates 66%
Fat 11%

High Fiber! 7

Nutritional
Analysis:*

Vitamin C 1%
Carbohydrates 2%
Fat 97%

4

Nutritional
Analysis:*

Protein 1%
Carbohydrates 2%
Fat 97% 7

Nutritional
Analysis:*

Protein 32%
Carbohydrates 46%
Fat 22% 7

Nutritional
Analysis:*

Protein 20%
Carbohydrates 61%
Fat 19%

High Fiber! 7

* as a percentage of total calories
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FUN RECIPES TO TRY AT HOME!

Fruit Smoothie
A sweet, nutritious trea that is fun to drink!

Ingredients: Blender
% 1 cup yogurt (any flavor) Spoon

% 1 banana ,
Dry measuring

% 1 cup of 100% fruit juice (any flavor) cup

Preparation: Ice cubes

1. Put yogurt, banana, and fruit juice in a blender. 7

. Blend ingredients until smooth.

2
3. Add fresh, frozen, or canned fruit a little bit at a time.
4

) . . Nutritional Info:
. If you need to use ice cubes, add them a little bit at a _
time. Serving = 2 cups
. . Calories: 187
5. Serve immediately.
% of calories from
6. Serves one to two people. fat: 2%
Sugar: 31g
Calcium: 32%
Iron: 3%
/ “If you use fresh or Vitamin C: 178%
canned fruit, add e
ice cubes to the Vitamin A: 1% 7

blender until the
smoothie reaches
the desired
consistency.”
Y

* as a percentage of total calories
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FUN RECIPES TO TRY AT HOME!

Jennifer’s Juicy Pops
A party of ice!

Makes 4 servings

Ingredients:

% 2 cups hulled* and halved strawberries
OR 3 cups chopped kiwifruit
OR 3 cups chopped cantaloupe

% 1 cup orange juice

s 4 7-0z paper cups

R/

“ 4 popsicle sticks OR plastic spoons

Preparation:

1. Place fruit and juice in blender container or food processor bowl. Whirl until
smooth.

2. Pour mixture into four 7-0z paper cups; place cups in freezer until partially
frozen, about 1 hour.

3. Place popsicle sticks or plastic spoons in center of cups.
4. Freeze until firm.

‘A hulled
strawberry has
its leafy stem
removed.”.
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FUN RECIPES TO TRY AT HOME!

Sparkling Grapes

A cool frozen treat!

Makes 8 servings

Ingredients:
% 1 package flavor gelatin

% Y2 cup of boiling water
“ Y2 cup of ice cubes
% 24 small cluster of seedless grapes (about 6 grapes per cluster)

Preparation:

1. Pour gelatin powder into a measuring cup. Pour half of the powder into a
bowl. Pour the other half into a clean, empty salt shaker.

2. Carefully add boiling water to the bowl of gelatin. Stir until powder is
dissolved. Add ice cubes and stir until ice melts.

3. Dip grape clusters in liquid gelatin mixture. Shake off extra liquid. Place on
plate.

4. Use the shaker to sprinkle gelatin powder over grapes. Serve in paper
cupcake cups.

Orange Freeze Flip
Pure Ice-e Perfection!

Makes 6 to 8 servings

Ingredients:
% 1 6-0z can undiluted frozen orange juice concentrate

% 1 cup water

R/
°e

1 cup nonfat milk
% 1 teaspoon vanilla

R/
°e

10 ice cubes

Preparation:

Put all ingredients in a blender container or food processor bowl. Whirl in blender
or food processor (that is, turn the machine on and press “blend” or “mix”) for 30
seconds. Make sure the lid is on!
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FUN RECIPES TO TRY AT HOME!

Pizza on a Roll
A great lunch or snack!

Servings of fruits and vegetables: 1.25 Materials:
Ingredients: Cookie sheet
% 2 oz tomato paste % Yatsp pepper Can opener
% 1 tsp. oregano % 1 bunch broccoli Cheese grater
< Yatsp. garlic % 1 green onion Cutting board
s Vatsp. salt Knife
% 1 can ready-to-bake Oven
biscuits
* 4 oz low-fat mozzarella Spoon
% 4 oz low-fa zz
cheese Pot holders V

«» Y small can of crushed
pineapple

Preparation:

1. Wash hands thoroughly.
L S ) Nutritional Info:
2. Oper) biscuit can and place biscuits on oiled Calories: 192
cookie sheet.
. . % of calories from
3. Flatten each biscuit with the palm of your hand. fat: 23%
4. Spread 1 Tbsp of tomato paste on top of each Sugar: 4g
biscuit. Calcium: 21%
5. Sprinkle tomato paste with spices. Iron: 12%
6. Grate cheese. Vitamin C: 98%
7. Place half of the grated cheese on top of the Vitamin A: 12%
tomato paste. 7

8. Wash vegetables.
9. Dice green onion and chop broccoli into small pieces.
10.Place cut vegetables and pineapple on top of cheese.
11.Add remainder of cheese to the top of pizzas.

12.Bake for 10 to 15 minutes in a 350° oven. Watch to be sure the pizzas do
not burn.
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FUN RECIPES TO TRY AT HOME!

Quick Minestrone Soup
A great dinner starter!

Servings of fruits and vegetables: 2

Materials:
Ingredients: Stove
% 2 cup mixed frozen vegetables Large pot

< 1 celery stalk Measuring cups

*» 1 15-0z can stewed tomatoes ,
z W Cutting board

% 2% cups chicken broth

Knife
% TY2 0z (/2 of a 15-0z can) of kidney beans
. Can opener
% Y2 cup dry macaroni noodles
. : Pot holders
% Y2 large onion V
Preparation:
1. Wash hands thoroughly.
2. Drain beans and rinse until water is clear. Nutritional Info:
. . . Serving =
3. Chop celery stalk and onion into small pieces. ADDIOX. 2 CUDS
4. Add all ingredients into pot. Calories: 229
5. Bring to a boil. % of calories from
6. Cover pot and reduce heat. fat: 7%
. . . . Sugar: 8g
7. Simmer for 6 to 8 minutes until pasta is cooked.
) ) Calcium: 6%
8. Spoon into bowls and enjoy.
Iron: 13%
Vitamin C: 24%
Vitamin A: 32% V
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FUN RECIPES TO TRY AT HOME!

Sweet Potato Chips

Great to munch on all day long!

Makes 4 servings

Materials:
Ingredients: Baking sheet
“ 2 medium sweet potatoes Pot holders
< 1 Tbsp oil Small bow!

< 1tsp Salt Cutting board

% 4 Tbsp applesauce

Knife
% 2 Tbsp crushed pineapple
D Spatula
% 1 Tbsp apricot jelly or orange marmalade
Oven
. Microwave
Preparation:
1. Preheat oven to 400°. Fork V
2. Wash hands and sweet potatoes thoroughly.
3. Carefully puncture holes in the sweet potatoes
with fork and place in small bowl with some water. Nutritional Info:
4. Microwave on high for 3 minutes, then turn the Serving =
sweet potatoes over and microwave again for approx. 7 of recipe
another 3 minutes. Calories: 141
5. Slice sweet potatoes horizontally into chip-sized % of calories from
pieces or vertically into fry-size pieces. fat: 23%
6. Place flat on an oiled or nonstick baking sheet, Sugar: 10g
drizzle with oil, and sprinkle with salt. Calcium: 2%
7. Flip potatoes over and then repeat the procedure. Iron: 3%
8. Place in 400° oven. Vitamin C: 30%
. Vitamin A: 131%
9. Turn over every couple of minutes. V

10.Combine applesauce, pineapple, and jelly into
small dish or saucer. Mix. It’s ready for dipping.

11.Chips are done when browned, about 20 minutes.
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FUN RECIPES TO TRY AT HOME!

Tuna Pitas
A tuna sandwich that uses salsa instead of mayonnaise

Makes 4 servings

Ingredients:
% 1 cantuna

% V3 cup green onions, chopped
% V3 cup salsa (recipe below)
% 1 can garbanzo beans, drained

% 1 can tomatoes, chopped
% 4 pita bread halves
Toppings:

% shredded low-fat cheese
% sliced ripe olives

% 2 cups dark green lettuce, shredded

Salsa:

% 2 16-0z cans of tomatoes, chopped and drained
% 1 8-0z can tomato sauce

% Y cup onion, chopped

% 2 cloves garlic, minced

% 2 tsp lemon juice

% 1 tsp hot peppers (optional)

% salt and pepper to taste

Preparation:

Toss together tuna filling ingredients and salsa until
combined. If time permits, refrigerate filling to allow
flavors to blend. Stuff pita and top with toppings.

8436 Appendix 8

Health Hints

Choosing a dark
green lettuce like
romaine rather
than a light-
colored head
lettuce such as
iceberg adds
more vitamins
and minerals to
the diet,

especially
Vitamin A. V

More Useful
Health Hints

Not only does
mayonnaise
have more fat
and calories
than salsa; it will
also cause the
sandwich filling
to spoil more
rapidly, possibly
leading to food
poisoning. V
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Curriculum Overview

This is part 11 of an 11-part series on planning, developing, and coordinating a 4-H drum and
dance after-school program. The series is based on the successes of the Sonoma County 4-H Drum
and Dance Program, an experiential (hands-on, learn-by-doing) education effort sponsored by
Sonoma County 4-H in partnership with the Windsor School District. The program capitalizes on
the positive group experiences of Brazilian Bloco drumming and dance to help youth build self-
esteem, embrace personal discipline, develop commitment to their community, and build musical
skills. Besides attending regular practices and 4-H meetings, the Sonoma County group performs in
local and regional parades and cultural festivals.

The overall positive experience and sense of belonging also have important side-benefits for
participating youth, helping to improve their academic performance, reduce teen pregnancy and
high school drop-out rates in the group, and discourage gang participation. The program is open to
all youth: both boys and girls of all ethnic backgrounds, economic status, and abilities participate.

Each publication in the series covers an important component of the program, with useful
tips and tools for making it work for youth in your area. At the end of many of the publications are

ready-to-use handouts, forms, and flyers that you can customize for your local use.

Publications in the Curriculum:

Part 1. Introduction to 4-H Youth Bloco Drum and Dance (8427)

Part 2. Developmental Characteristics of Participating Youth: Age-Based Programs (8428)
Part 3. Fundraising for Your Program (8429)

Part 4. Developing Positive Relationships (8430)

Part 5. Planning Activities and Performances (8431)

Part 6. Planning a Successful Field Trip (8432)

Part 7. Effective Strategies for Management and Staffing (8433)

Part 8. Developing a Schedule for Group Activities (8434)

Part 9. Planning: Steps to Success (8435)

Part 10. Making Good Nutrition and Exercise Part of the Program (8436)

Part 11. Developing and Implementing an Evaluation Plan (8437)

Visit http://www.windsorbloco.org for a recruitment video and PowerPoint presentation to help

promote and start a program of your own.




http://anrcatalog.ucanr.edu

http://www.windsorbloco.org
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Developing an Evaluation Plan

With recent increased interest in organized after-
school activities for children, large amounts of
federal and state funding have become available
for these programs. Educators, researchers,
practitioners, and policy makers all are interested
in knowing how these dollars will impact the
communities in which they are invested, and
that means evaluation and documentation are
all the more important as aspects of after-school
programs. Future policies regarding after-school
programs will be influenced not just by national
research and evaluation investments: local
evaluation efforts will also provide important
information to decision makers.

Evaluation serves multiple purposes for an
after-school program. In addition to helping

programs be accountable to their multiple

stakeholders—funders, schools, parents, student

participants, and communities—evaluation
helps programs to strengthen themselves.
Engaging in frequent, active evaluation is one
way for after-school programs to track progress
toward their goals and ensure that they are

meeting the needs of communities.

What Are You Evaluating?

More and more policy makers, funders, and youth
program directors are looking for concrete ways
to see that the dollars and efforts they expend on
programs are indeed having a positive impact on
the youth they are intended to serve. As a result,
more and more after-school programs are turning
their attention to evaluation.

Evaluation is a key component in running
a successful after-school program. Regular
evaluations provide feedback on the effectiveness
of the program’s work and help focus efforts to
improve the program by targeting the areas in
greatest need of change. When you use a variety
of assessment methods, you get a better overall
picture of the after-school program. You also

get more useful results when you involve several
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different people with different perspectives in the
evaluation process.

Before you begin, determine what your desired
outcomes for the 4-H Drum and Dance after-

school program are. Outcomes might include
= improving the participants’ self-esteem
= fostering a safe environment
= developing leadership skills in older youth
= improving the health of participating youth

through nutritious snacks and exercise

Developing a Plan

A good evaluation plan is flexible enough to allow
for modification when program needs change
or if the evaluation results are not as expected.
The data you gather during the evaluation phase
is important both when it comes to assessing a
programs effectiveness and when you consider
the possibility of program expansion. In addition,
a sound evaluation plan may help you secure
external funding. As the program evaluation
team begins to develop a plan, they will realize it
involves more than just gathering information:
It involves asking questions about your 4-H
Bloco Drum and Dance after-school program
to determine whether it is meeting the goals
established by the Advisory Committee and
providing service for the teen participants.
Evaluation techniques include surveys,

candid collection of data, contextual observation,
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paper prototyping, micro surveys, focus group
interviews, and measuring website hits. Several
of these techniques use technology to produce
superior data and analysis at a fraction of the cost
of traditional methods.

Sound management practices will ensure
that resources are available to conduct a
program evaluation, and thoughtful planning
will guarantee that both the quality and quantity
of data will meet the needs of the project’s
stakeholders. Good analysis of the data will
make it easier to share with stakeholders and
will make them more likely to implement the
recommendations.

Before you begin your evaluation, make sure
you have a plan for it that includes a careful needs
assessment and a clear set of objectives. This plan
will help the evaluation team determine what the
analysts need to know and find ways to collect
or retrieve the information needed for drawing
conclusions and making vital decisions. The plan
also serves as the guiding tool for the evaluation
team, keeping them focused.

Starting with the right questions can help
you focus your evaluation, set your objectives,
anticipate possible problems, and manage your
resources wisely. Questions to ask yourself when
starting to plan an evaluation may include

* What question(s) is the evaluation trying to
answer?
* Who are the stakeholders for this evaluation?

Who will be affected by the results? Who will

use the results?

* What data do we need in order to answer
these questions and how are we going to
interpret the data?

» What obstacles are we likely to encounter
while collecting and analyzing the data?

* What financial and human resources can we
bring to this evaluation?

* What methods should we use?

* What are we going to do with the results?
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A descriptive, summary evaluation of a
program can help demonstrate to stakeholders that
the program is meeting its objectives. An action-
oriented, formative evaluation can help define the
programs objectives more clearly and you can then
use the feedback to make changes where necessary.

An evaluation plan should

= Describe the project’s stakeholders.

= Identify the questions the evaluation will answer.

= Explain the kind of data you expect to collect.

= Demonstrate how you will collect and analyze
the data.

= Describe how you will deliver your results to

your stakeholders.

= Qutline the budget for the evaluation.

Choosing a Method

When examining the options for evaluating a
4-H Drum and Dance after-school program, our
evaluation team chose to use the survey method

to determine whether the project was effective in
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changing teens’ attitudes or behaviors. The survey
is a classic method for data collection: it is flexible,
easy to implement, and offers a nearly limitless
range of possible data with reliable results. The
data gathered during an effective survey provides
the evaluation team an opportunity to gain new
insight into a program. Through this process the
team can gather large amounts of feedback directly
from individuals who are affected by the program.
Surveys can measure the programs strength.
Surveys have a number of uses. For example,
you can use them to measure change over time by
monitoring preprogram conditions as compared
to postprogram conditions, you can use to gather
reliable data regarding various teens motivation
for participating in the program, and you can be
sure of consistent collection for data from multiple
sources data because all teen respondents
respond to exactly the same questions presented

in exactly the same way.

Writing a Good Survey for
Evaluation
To design an effective survey
» Determine what type of survey the program
will need to send out and to whom it needs to

be sent.

= Make sure your respondents have the skills,
knowledge, and (if necessary) access to
the required technology to complete the
evaluation.

* Collect data from a statistically meaningful
sample size. It is not necessary for you to
survey every participant.

= Provide incentives for participants to

complete the survey.

Consider whether the evaluation team needs
to provide assistance to the participants in

order for them to complete the survey.

Protect respondents’ privacy when you ask
them for sensitive information. For online

surveys, the website can easily encrypt the
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data to preserve anonymity.

= Time your survey appropriately with
regard to the information you hope to
gather. Pretest data can be used to guide
the program’s development during the
year, whereas posttest data can be used to
measure the program’s success and come
up with proposed changes for the future. A
look at the program’s objectives will help the
evaluation team determine what kind of data

it needs to collect.

Good questions are essential to a survey’s

success. Questions should be extremely focused
to prevent the kind of unexpected responses
that confound data analysis. When formulating
a question, start by deciding what type of
answer you wish to receive. If you want a lengthy
description or opinion, ask an open-ended
question, such as “What did you do today in
school?” If you want a “yes” or “no’ response, ask
a closed question, such as “Did you go to the
Drum and Dance Program today?”

Part of composing a good question is finding
a way to measure the expected responses.
Make a list of possible indicators that relate
to the type of response the evaluation team is

seeking. For example, if an instructor is trying
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to determine the quality of a person’s exercise
habits, indicators would include what type of
exercise they do and how many days of the week
they exercise.

According to Hollister and Hill (1995), “Even
minor changes to the wording of a question (or
to the response options) will limit your ability to
make comparisons between the pretest and the
posttest.” Asking a question such as “How often do
you warm up before class?” with response choices
of “always,” “sometimes;” “seldom,” and “never” is
not the same as asking “Do you warm up before
class?” with the response choices “yes” and “no”
Keep it consistent.

An effective method for obtaining consistent
survey responses is to use a Likert scale. A Likert
scale allows a participant to provide feedback that
is slightly more expansive than a simple close-
ended question but that is much easier to quantify
than a completely open-ended response. A Likert
scale lists a set of statements (not questions) and
provides a 5- or 6-point scale against which the
participant can rate his or her level of agreement
or disagreement with the statement. Here is an
example of a 5-point scale:

= ] was able to take my heart rate and record it
on the chart.
o Strongly Agree
© Agree
@ Not Sure
o Disagree
e Strongly Disagree

With a 6-point scale, you might add a
response such as “Not Applicable” to the end of
the list to ensure that your participants have a way
to opt out of the question while still allowing you
to quantify their response.

Because the number of responses is limited,
each response can be given a numerical value,
making statistical data analysis for the evaluation
team. For example, a “Strongly Agree” response

may be counted as a value of 1, Agree” as 2,
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and so forth. But be careful: when you use too
many Likert scales and cluster them together,
participants often settle into a pattern, circling the
same response for a number of different questions.
If possible, space the Likert scale questions out
over the length of the entire survey.

Once you know what indicators you need
to measure, you can start to formulate a valid
question. In the case of the drum and dance
student, one valid question is “How many times a
week do you exercise?”

To make sure that your questions will
generate the kind of data your program seeks to
measure, try administering a trial version of the
survey to a sample of participants.

Set a time and place for the evaluation team
to meet and discuss what type of information
needs to be covered in your survey. Make a list of
needs, keeping the goals of the program in mind.
Organize the questions into groups and define the
target issue for each question. When designing

issue-based questions, keep in mind the following:
= Qutcomes and impacts
= Program implementation

= Program context (How does the program fit

into the local setting?)
= What needs is the program addressing?

= What information do you need to gather with
your questions?

Keep the survey simple. With a long,
complicated survey, participants will often
quit part way through. If you need more
detailed information for the program, consider
using two different surveys. One can be a
simple overview of the program content and
can be widely distributed. The other can be
longer and more detailed but with a more
limited distribution. It may be necessary to
offer your incentives or compensation to your
participants in exchange for completing the

longer survey
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What Is in It for the Participant?

In many cases, simply providing an appropriate
incentive will get you the number of responses you
need for an effective evaluation. In determining
what type of incentive to offer, keep in mind that
it should be significant to the specific person

or group and that not all incentives work for
everyone. There are two types of incentives that
are effective in helping build a good response base:
intrinsic incentives and extrinsic incentives.

1. Intrinsic incentives encourage a personal
response that motivates the individual
participant to become more involved.
Intrinsic motivation tends to be much
stronger than extrinsic motivation
because it connects an individual to a
behavior in a more personal way. Target
this kind of incentive to whatever it is
that drives a particular teen to succeed.
Examples of intrinsic incentives might
include instilling a teen with a sense of
personal accomplishment for completing
a task that he or she might not have been
able to complete on his or her own, and
then sharing a sense of that ability with
others. For example, if a person succeeds
at losing weight, he or she may want to
share that experience with others through
participation in the evaluation survey.
This kind of participation is an altruistic
response to what the individual senses
that other team members need, and

fosters a sense of solidarity in the group.

2. Extrinsic incentives work by providing
participants with a reward for performing
a specific behavior. While extrinsic
incentives are not as effective intrinsic
incentives for engendering long-term
behavioral changes, they can be extremely
effective for achieving short-term results
such as participation in a survey. Extrinsic

incentives are easy to offer because they
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can be as simple as the offer of an extra
half-hour on participants’ lunch breaks or
the offer of a small amount of money. You
might even offer participants a benefit for
which they would normally have to pay,
such as free professional health advice in

return for filling out a health survey.

Privacy Is a Must

Some participants do not respond to surveys that
include personal information. Make sure to take
precautions that will protect respondents’ privacy
when you are asking for legally protected or
sensitive information.

As an example of this type of protected
information, participating youth need to obtain
parental consent before they can participate in
an evaluation. This requirement is based on the
legal concept that children, until they turn 18, are
not able to make legal decisions for themselves.

It is important that you find out what consent
requirements are in effect in your state and
whether your state requires the consent of more
than one parent. If youth participate in your
Bloco Drum and Dance group evaluation without
obtaining state-required parental consent, you
could be leaving your group open to a lawsuit.

Once you have obtained parental consent,
explain these precautions to your participants
and let them know that their answers and the
evaluation survey’s
results will remain
anonymous. If
you decide to use
traditional paper
surveys, make sure all
information pertaining
to confidentiality
is outlined in an
accompanying letter
or on the front of the

survey. For online

surveys, data can easily
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be encrypted to protect anonymity. Once again,
make sure your survey participants are aware that

protections are in place.

Timing Is Important

The timing of a survey
affects its results in
terms of pre or post
data. If you wait and
survey your participants
too long after the
program is over, they
may not remember

the program in enough
detail to provide
accurate information.
On the other hand, if
you want to determine
whether participants
experienced lasting effects from the program,
testing too soon could be a problem. Also, the
longer you wait before you survey program
participants, the more likely it is that their
knowledge will be contaminated by other factors.
For example, if a person takes a course on lung
cancer prevention and then goes home and reads
a book on a related topic, he or she might end up
being better informed than if he or she had relied
on program content alone, and that can skew your
data to show a more highly educated participant

than the actual program’s results would justify.

How the Information Will Be Used

Program evaluation takes time and patience. The
goal of data analysis is to synthesize information in a
way that makes sense of it. The program evaluation

team will need to ask the following questions:
= How will the survey responses be organized?
= How will the program tabulate the survey results?
= What statistical method will be used? Will

you need to use statistical data at all?

= How will you analyze any narrative portions of
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the evaluation?

= Who will organize and analyze the survey

information?

= Who will interpret the survey information?
(Interpretation is the process of attaching

meaning to the analyzed data.)

= Who should be involved in the data analysis?
Be careful that data are reviewed in as

objective a manner as possible.

= How will you share the information? With
whom will you share it?

Develop conclusions and suggestions. It is
important that the evaluation be used to improve
and enhance the after-school program. It is
important that you developing useful timelines
and deadlines.

Decide who the target audience is for your
survey results and determine how your program
intends to supply the information. Besides your
primary target audience, what other community

groups could benefit from your evaluation?

Communicate
with the Stakeholders

Just as communication within the team

is important, you need to make sure to
communicate effectively with your stakeholders
and keep them actively involved. An effective
evaluator can draw out important information
from the experts and transform it into meaningful
conclusions and useful recommendations.

Regular communication with stakeholders

also paves the way for the smooth presentation of
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evaluation results. By keeping your stakeholders
apprised of the project’s progress and midcourse
corrections, you will create a political climate that
is receptive to implementation of an evaluations

recommendations.

How Is the 4-H Bloco Drum and Dance
Program Evaluated?

Youth participation in program evaluation is a way
of involving young people in assessing community
programs that affect their lives. It is not token
involvement, but active engagement in which
youth have real influence on decisions. Program
operators are realizing that when they involve
participating youth in evaluation and research
about the programs, their efforts serve multiple

purposes. These include
* Enhancing the development of individual youth
and encouraging their active involvement in
the decisions that affect their lives.
= Contributing to the development of the
organization and building its capacity to grow

and improve.

= Providing youth with opportunities to create

real change in their community.

In the Sonoma County 4-H Bloco Drum
and Dance Program we tried several methods
of evaluation, including taking heart rates after
drumming and dancing classes to measure impact
of exercise and conducting focus group interviews
about health and nutrition. The survey results
were hard to track, however, and the data were
not consistent. After several attempts to develop
evaluation tools that would be meaningful to
youth, the evaluation team made up of teens,
adults, 4-H Staff, and community agency
personnel chose the pretest/posttest method.
(See Appendix for a sample 4-H Bloco Drum and
Dance questionnaire).

Given recent increased interest in and
recognition of the importance of involving youth

as researchers, the Sonoma County 4-H Bloco
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Drum and Dance Program staff conducted a set of
focus group interviews with representatives from
the three sites we served as a way to obtain input
for our survey.

This method included applying a pre-coded
measurement procedure that invited the direct
participation of youth in evaluating the outcome. The
pretest/posttest measurement strategy that involved
youth in progress monitoring proved to be more
useful as a tool for evaluation and for improving
comprehensive programs for multi-risk youth. (See

results from the Sonoma County 4-H Bloco Drum

and Dance Program study in the Appendix).

Conclusion

The program planning, implementation, and
evaluation processes benefit from a strong data
collection and evaluation structure, and the creation of
an effective evaluation tool first and foremost requires
good organization on the part of the evaluation

team. The evaluation structure addresses not just the
physical mechanisms that pertain to evaluation, such
as data collection tools and evaluation personnel,

but also nontangible attitudes among stakeholders
about evaluation. The survey is an evaluation tool, a
communication mechanism that functions between
and among the various stakeholders involved in the
program. In order for a strong evaluation tool to exist,
all of the stakeholders must be in agreement about
the program’s needs, goals, and intended outcomes.
By building a data collection and evaluation
infrastructure into the program from the very start,
you can create an environment that will support
effective evaluation efforts in the future (Anderson-

Butcher, Newsome, and Ferrari 2003 ).
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Inquiry and Experiential Learning

The activities in this curriculum were designed around inquiry and experiential
learning. Inquiry is a learner-centered approach in which individuals are
problem solvers investigating questions through active engagement, observing
and manipulating objects and phenomena, and acquiring or discovering
knowledge. Experiential learning (EL) is a foundational educational strategy
used in 4-H. In it, the learner has an experience phase of engagement in an
activity, a reflection phase in which observations and reactions are shared and
discussed, and an application phase in which new knowledge and skills are
applied to real-life settings. In 4-H, an EL model that uses a five-step learning cycle
is most commonly used. These five steps—Experiencing, Sharing, Processing,
Generalizing, and Application—are part of a recurring process that helps build

learner understanding over time.

For more information on inquiry, EL, and the five-step learning cycle, please visit
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the University of California Science, Technology, and Environmental Literacy

Workgroupss Experiential Learning Web site, http://www.experientiallearning.ucdavis.edu/.
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i ppendix = Sample Questionnaire: Evaluation of 4-H

. . , Bloco Drum and Dance Program
Forms and informational booklets published by

the California State 4-H Office are available free of

charge at www.ca4h.org/Resources/Publications/.

= How to Take a Heart Rate

= 4-H Bloco Drum and Dance Exercise

Look for the “Project Leader’s Digest” for Evaluation Handout
guidelines on setting up 4-H activities. = Heart Rate Chart

Many counties now offer or require online = Observation Sheet
enrollment in 4-H programs. Contact your local ®» Using Evaluation in the 4-H Bloco Drum and
UC Cooperative Extension County Office for Dance Program: Windsor’s Results
information.

If your 4-H program is outside of California,
please contact your state’s 4-H office to obtain
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Evaluation Plan
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= Sample Evaluation Participation Consent

Form
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Sample Evaluation Consent Letter for Parents

Date

Name
Line 1 Address
Line 1 Address

Dear Parents,

As you know, your child participates in the 4-H Bloco Drum and Dance Program. To
help us find out whether the program is effective in meeting its goals, we will be
evaluating the program using questionnaires. We would like to have your child

participate in this evaluation session in November.

In order for your child to participate in the evaluation we need your permission. Please
read, sign, and return the enclosed Consent Form as soon as possible.

Sincerely,

Evelyn Conklin-Ginop
4-H Youth Development Advisor
Grant Coordinator

Dennis Boné
4-H Bloco Dum and Dance Site Director

Encl.
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Sample Evaluation Consent Letter for Parents (Spanish Language)

Date

Name
Line 1 Address
Line 1 Address

Estimados Padres,

Su hijo/hija toma parte en el Programa de 4-H Tambor y Baile. Para ayudarnos averiguar
si el programa es efectivo en la reunion en las metas, nosotros estaremos evaluando el
programa utilizando cuestionarios. Queremos que su hijo/hija tome parte en esta sesion

de la evaluacion en octubre-noviembre.

En orden que su hijo/hija tome parte en la evaluacion nosotros necesitamos su permiso.
Favor de leer, firmar y regresar la Forma del Consentimiento tan pronto como posible.

Atentamente,

Evelyn Conklin-Ginop
4-H Youth Development Advisor
Grant Coordinator

Dennis Boné
4-H Bloco Dum and Dance Site Director

Encl.

8437 Appendix 1





SAMPLE CONSENT FORM

CONSENT FOR YOUR CHILD TO PARTICIPATE IN A PILOT
RESEARCH STUDY

UNIVERSITY OF CALIFORNIA, DAVIS

Title of Study: Pilot of Evaluation of 4-H Bloco Drum and Dance Program

Investigator: Marc Braverman, Ph.D., Dept. of Human and Community
Development, UC Davis, (530) 752-7003

PURPOSE

You are being asked to allow your child to participate in an evaluation of the 4-H Bloco
Drum and Dance Program. We hope to learn whether the program is effective and how it
can be improved. The purpose of this overall research project is to help us find out
whether the 4-H Bloco Drum and Dance Program is meeting its goals.

PROCEDURES

If you decide to allow your child to volunteer, she or he will be asked to complete a
questionnaire, which will probably take about 30 minutes.

RISKS
There are no risks to you or your child from their participation in this study.

BENEFITS

It is possible that your child will not benefit directly by participating in this study.
However, we believe that your child will enjoy the activities of the program itself, and
she or he may enjoy the opportunity to give us feedback about how the program is
working. Their participation in this study will also provide a benefit to other young
people like themselves because it will enable us to make the 4-H Bloco program as high-
quality as possible.

CONFIDENTIALITY

We will keep all information strictly confidential. We will not connect anyone’s name
with the questionnaire answers when we share the results of this study, and we will not
use your name or your child’s name in writing about the study. Absolute confidentiality
cannot be guaranteed, since research documents are not protected from subpoena.

COSTS/COMPENSATION
There is no cost to you or your child beyond the time and effort required to complete the
procedure described above. (IRB approval)

Consent Form Version: Prog.

Participant’s Initials
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RIGHT TO REFUSE OR WITHDRAW

You or your child may refuse to participate in this study. You or your child may change
your mind about being in the study and quit after the study has started.

QUESTIONS

If you have any questions about this study, please contact Evelyn Conklin-Ginop, Robyn
Caruso, or Marc Braverman, who will answer them at:

Evelyn Conklin-Ginop, 4-H Youth Development Advisor, UC Cooperative Extension,
2604 Ventura Ave., Room 100-P, Santa Rosa CA 95403. Phone: (707) 565-2681

Robyn Caruso, Dept. of Human and Community Development, UC Davis, Davis CA
95616. Phone: (530) 752-2766

Marc Braverman, Dept. of Human and Community Development, UC Davis, Davis CA
95616. Phone: (530) 752-2766

If you have any questions regarding your rights and participation as a research subject,
please contact the Office of Human Research Protection at (916) 734-6897 or write to the
University of California, Davis, Office of Human Research Protection, Ambulatory Care
Center, Suite 3870, 4860 Y Street, Sacramento, CA 95817.

CONSENT

YOUR SIGNATURE, BELOW, WILL INDICATE THAT YOU HAVE DECIDED TO
ALLOW YOUR CHILD TO VOLUNTEER AS A RESEARCH SUBJECT AND THAT
YOU HAVE READ AND UNDERSTOOD THE INFORMATION PROVIDED
ABOVE. YOU WILL BE GIVEN A SIGNED AND DATED COPY OF THIS FORM
TO KEEP. YOUR CHILD WILL ALSO BE GIVEN A COPY OF THE
EXPERIMENTAL SUBJECT’S BILL OF RIGHTS AND THE LETTER TO
RESEARCH PARTICIPANTS.

Signature of

Participant

or Legal

Representative Date Time

Signature of
Investigator Date Time

(IRB approval)

Consent Form Version: Prog.
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Post-Test Date:

EVALUATION OF

4-H BLOCO DRUM AND DANCE PROGRAM
SAMPLE POST-TEST EVALUATION FORM

Instructions: For each of the following questions, please circle the letter of the
answer that comes closest to your opinion or fill in the information that is
requested.

1. How old are you? (Do not count upcoming birthdays.)
years old.

2. What is your gender?
a. Female
b. Male

3. How do you describe yourself?

a. Black or African American

b. Asian

c. White or Caucasian
d. Latino, Hispanic, or Chicano
e. Native American/American Indian
f. Hawaiian or other Pacific Islander
g. Mixed race/ethnicity

4. What grade are you in?
a. 6" grade
b. 7" grade
c. 8" grade
d. 9" grade
e. 10" grade
f. 11" grade
g. 12" grade

5. What school do you go to?
a. Windsor Elementary School
b. Windsor Middle School
Cali Calmecac Middle School
Windsor High School

o o

ID Code:
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Post-Test Date:

6. What kinds of grades did you mostly get last year?
a. Mostly A’s

About half A’s and half B’s

Mostly B’s

About half B’s and half C’s

Mostly C’s

About half C’s and half D’s

Mostly D’s

Mostly below D

Ta -0 a0 T

7.  On how many of the past 7 days did you exercise or participate in physical
activity outside of your regular school classes for at least 20 minutes?
Examples might include fast dancing, team sports, running, fast bicycling,
etc. (Do not count 4-H Windsor Bloco activities or your school PE classes.)

0 days
1 day

2 days
3 days
4 days
5 days
6 days

S@e@ "m0 oo0 T o

7 days

8. On an average school day, how many hours do you watch TV?
| do not watch TV on an average school day.

Less than 1 hour per day

1 hour per day

2 hours per day

3 hours per day

4 hours per day

@ =0 o0 T o

5 or more hours per day

9. During the past 12 months, on how many sports teams did you play?
(Include any teams run by your school or community groups.)

a. 0teams

b. 1team
C. 2 or more teams

ID Code:
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Post-Test Date:

10. During the past 7 days, how many times did you drink 100% fruit juices such
as orange juice, apple juice, or grape juice?
(Do not count punch, Kool-Aid, sports drinks, or other fruit-flavored drinks.)

a. Not at all

1 to 3 times during the week
4 to 6 times during the week
1 time per day

2 times per day

3 times per day

@ ™o oo T

4 or more times per day

11. During the past 7 days, how many times did you eat fruit?
(Do not count drinking fruit juice.)

a. Not at all

1 to 3 times during the week
4 to 6 times during the week
1 time per day

2 times per day

3 times per day

@ ™o oo T

4 or more times per day
12. During the past 7 days, how many times did you eat vegetables or green
salad? (Do not count French fries.)
a. Not at all
1 to 3 times during the week
4 to 6 times during the week
1 time per day
2 times per day
3 times per day

@ =0 oo T

4 or more times per day

ID Code:

; 8437 Appendix 3






Post-Test

Date:

13. During the past 7 days, how many times did you eat French fries?

a.

@ ™o oo T

a.

@ ™o oo T

a.

® oo o

a.

® oo o

Not at all

1 to 3 times during the week
4 to 6 times during the week
1 time per day

2 times per day

3 times per day

4 or more times per day

14. During the past 7 days, how many times did you eat candy, cake, or other
sweets?

Not at all

1 to 3 times during the week
4 to 6 times during the week
1 time per day

2 times per day

3 times per day

4 or more times per day

15. During the past 7 days, how many days did you take a vitamin pill?

0 days

1 to 2 days
3 to 4 days
5 to 6 days
Every day

16. In your opinion, is it important that kids your age learn about what life is like
in different kinds of cultures?

Definitely important

Probably important

| don’t have an opinion on this.
Probably not important
Definitely not important

ID Code:
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Post-Test Date:

17. In your opinion, is it important that kids your age get opportunities to spend
time with kids from other races and cultures within California?

a. Definitely important

Probably important

| don’t have an opinion on this.
Probably not important

® oo o

Definitely not important

18. In your opinion, is it important that kids your age get opportunities to spend
time with kids from other countries?

a. Definitely important

Probably important

| don’t have an opinion on this.
Probably not important

® oo o

Definitely not important

19. Is being in a gang a good idea for young people your age?
a. Yes, definitely

Yes, probably

| don’t know.

No, probably not

® oo o

No, definitely not

20. Have you ever belonged to a gang?
a. No
b. Yes

21. Do you belong to a gang now?
a. No
b. Yes

22. Are any of your good friends in a gang?
a. No
b. Yes

ID Code:
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Post-Test Date:

23. Do you think you will be in a gang next year at this time?
| definitely will.

| probably will.

| don’t know.

| probably will not.

® o 0 T o

| definitely will not.

24. (If you are not currently in a gang) Do you think that being involved in the 4-H
Windsor Bloco Project will help you to stay out of a gang?

a. Yes, definitely
Yes, probably

| don’t know.
No, probably not

® a0 o

No, definitely not

25. Do you think that being involved in the 4-H Windsor Bloco Program will help
most kids to stay out of a gang?

a. Yes, definitely
Yes, probably

| don’t know.
No, probably not

® o0 o

No, definitely not

Should kids your age think about their health when deciding...

26. ...what they will eat?
a. Definitely important
Probably important
| don’t have an opinion on this.
Probably not important

® a0 o

Definitely not important

27. ...whether they will drink alcohol?

o

Definitely important
Probably important

| don’t have an opinion on this.
Probably not important

® o0 o

Definitely not important

ID Code:
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Post-Test Date:

28. ...whether they will smoke cigarettes?
a. Definitely important

Probably important

| don’t have an opinion on this.

Probably not important

® oo o

Definitely not important

29. ...whether they will use chewing tobacco?
a. Definitely important

Probably important

| don’t have an opinion on this.

Probably not important

® oo o

Definitely not important

30. What does the pulse measure? (Circle only one.)
a. The heart rate
b. The rate of breathing
c. The oxygen flow in the body
d. How tired you are

31. For healthy eating, how many servings of vegetables and fruits should you
eat each day?

a. 1 serving
b. 3 servings
c. 5servings
d. 8 servings

32. Most fruits and vegetables provide the highest nutrient content if they are
eaten:

a. Microwaved

Uncooked

Fried

It does not matter how they are cooked.

oo o

33. To be healthy, most people should exercise at least:
Once a week

Twice a week
30 minutes a day

o o o p

2 hours a day
ID Code:
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HOW TO TAKE A HEART RATE

There are several ways to monitor the intensity of exercise. The best way is to
take your heart rate during the exercise, within the first 5 minutes of your
cardiovascular exercise session, and again just before the cool-down.

Your heart rate is measured in beats per minute (BPM). Here are two ways to
check your heart rate during exercise:

One way is to purchase a heart rate monitor that you can strap around your
chest. The monitor attaches to a digital wristwatch display that tells you exactly
what your heart rate is at a specific moment in the exercise session. A second
way is to feel your pulse at either the carotid artery, the temporal artery, or the
radial artery. The easiest sites to monitor are the carotid and radial arteries. To
feel you carotid artery, gently place your index finger on your neck at a point in
the middle of the space between your collarbone and your jaw line. To feel the
radial artery, place your index and middle fingers on the thumb side of the
underside (palm side) of your wrist. Using the second hand on a watch or clock,
count the number of pulses in 6 seconds and multiply that number by 10. This
gives you the number of times your heart is beating in one minute.

To easily get an idea of what your own maximum heart rate should be, just
subtract your age from 220. For example, a 13-year-old would have a maximum
heart rate of 207 BPM (220 - 13 = 207). A healthy heart rate under moderate
exercise is about 70 percent of the maximum, or 145 BPM for that same 13-year-
old (0.7 x 207 = 145).

Duration is the length of time the exercise activity is performed. A good minimum
duration for moderate exercise is 30 minutes per day.

Frequency is how often the activity is performed. We recommend that
adolescents exercise as many days a week as possible. This kind of regular
exercise can improve the health and well being of adolescents. Personal goals
such as weight gain may alter these numbers for an individual. Personal
differences, such as an individual's athletic ability or medical conditions, may also
affect how long or how often you want to exercise.

Basic physiology. When a body uses its muscles, it requires food to fuel the
muscles. In order to burn that food and create energy, the body needs oxygen.
The more activity, the more oxygen it requires, the faster the breathing
(respiration), and the faster the heart pumps to deliver the blood, rich with oxygen
and calories, to the muscle cells of the body. By measuring your heart rate and
respiration rate, you can estimate how many calories your body is burning. An
elevated heart rate is a sign that the body is using more calories than usual.

Adapted from Mountain States Health Alliance, How to take your heart rate, retrieved on
November 2, 2009, from www.msha.com/body_sibling02.cfm?id=684.
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4-H BLOCO DRUM AND DANCE

EXERCISE EVALUATION

Adolescents are at risk for being overweight. With increases in television viewing
and fast food consumption, teens today are becoming more overweight at an
earlier age. What helps keep teens fit is plenty of regular exercise and a healthy
diet with a consistent selection of fresh-grown foods. Foods of this type are
satisfying, filling, and relatively low in calories. According to Dr. Janson's
“Nutrition Education Newsletter” for 2001, teens need to exercise daily and cut
down on fat and fast foods.

The results of this onslaught of low activity and fast "fat foods" are seen every
day. One recent book, Fast Food Nation, shows the parallel between the
increases in fast junk food restaurants and the rise of obesity in America. A
recent scientific study showed an ominous trend: In teens 15 to 19 years old, 10
percent had arteriosclerosis damage in their aorta, and 50 percent had it in their
right coronary artery.

The 4-H Bloco Drum and Dance Program is a way to encourage youth to make
exercise and good eating habits a part of their daily routine. It is much more fun
to be involved in an activity than to do calisthenics. This study on exercise used
experiential education (hands-on and learn-by-doing) to involve teens in the
learning activity.

METHOD: COMPARING HEART RATES

Topic: Exploring the effects of physical activity on the heart rate, measured by
pulse.

Goal 1: To know and apply the concepts, principles, and processes of scientific
inquiry by learning how to take a pulse rate after exercise.

Goal 2: To achieve and maintain a health-enhancing level of physical fithess
based upon continual self-assessment and periodic checking with the school
nurse.

Objectives
When asked, the students will be able to
% Correctly measure their heart rate during physical activity.

% Demonstrate an understanding of the effect of exercise on the heart through
accurate recorded data and multiple descriptions of the effects on the body.

% ldentify one reason why the heartbeat increases with different activities.

Process Skills

% Observation. Participants will observe changes in the body, specifically the
heart, that occur while performing drum and dance activities.

% Communication/Recording. Participants will record observations as well as
actual heart rates on the observation worksheet. The first recording will be
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completed by the school nurse to ensure that the information is recorded
correctly.

% Measuring. Participants will measure their heart rate by counting the number
of beats per 15 seconds, then multiplying by 4 to get the number of beats per
minute.

Materials Used

+ Watch with a second hand
< Whistle

% Clipboard

% Observation sheet

Activity
Explain and record heart rate after each drum and dance class.

% The school nurse will demonstrate how to take a heart rate correcily.
% Each participant will have his or her heart rate taken by the school nurse.
% Each participant will practice taking a heart rate.

% Each participant will take his or her own heart rate and write it down on the
clipboard.

% Each participant will record observations about his or her body made while
taking his or her heart rate.

EVALUATION
Evaluation for this learning process is based on several factors:

1. First, there will be informal observations made by the school nurse during the
guided first lesson and by participants while practicing taking a pulse. The
nurse will note whether participants are measuring their pulse accurately and
using correct finger placement.

2. Second, the observation sheet used for data collection will serve as a way to
assess the participant's ability to measure his or her pulse. For example, if a
participant wrote down a pulse rate of 5 beats (per 15 seconds), the nurse
would know that the participant either used the wrong finger placement,
counted wrong, or made a mistake writing down the number.

3. The data that participants record on their observation sheets will allow them
to demonstrate their understanding of the effects physical activity has on the
body. They will be able to recognize that the heart rate increases with
physical activity and then identify possible reasons why this happens.

RESULTS

This evaluation looks at the effects of exercise for junior high and high school
teens by letting them measure and record their own heart rates. Forty-six
participants were involved in this evaluation.

% All participants noticed changes in their body shape and increased heart rate
after each class.
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% While weight measurement was not a required part of the study, participants
noticed a reduction in overall weight (between 5 and 10 pounds) by the end of

the school year.

The weight findings were as follows:

Both groups
(46 participants)

Dancers
(22 participants)

Drummers
(24 participants)

37 reported a 5- to 7-pound
weight loss.

6 reported a 10-pound weight
loss.

3 reported no weight loss.

20 reported a 5- to 7-pound
weight loss.

4 reported a 10-pound weight
loss.

2 reported no weight loss.

17 reported a 5- to 7-pound
weight loss.

2 reported a 10-pound weight
loss.

1 reported no weight loss.
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Name

HEART RATE CHART

Age

Sex

Weight

Heart Rate

Keep track of students' heart rate after each class.
Heart rate during exercise indicates level of fitness and intensity of exercise.
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OBSERVATION SHEET

Date

Heart rate

Describe body changes after exercise

Name:
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USING EVALUATION IN THE

4-H BLOCO DRUM AND DANCE PROGRAM:
WINDSOR’S RESULTS

Our evaluation team decided to use the pre-test/post-test method as our
evaluation instrument. It was important for the program to document the findings
in such as way that educators, researchers, practitioners, and policy makers
could visualize the impact of the program and continue to support it financially.
Below are the results from the 4-H Bloco Drum and Dance Program.

A study was conducted using the survey/questionnaire method. The program
served 80 youth and adults. Below are listed the 2004-2005 results for those
participating in the program. Some of the students declined to take the survey
due to lack of parental permission. The survey was developed by the California
Youth and Families at Risk (CYFAR) Team led by Robyn Caruso, CYFAR
Manager. Copies of the survey and parent permission sheets are included in this
appendix and can be replicated for your own use.

The 4-H Windsor Bloco Drum and Dance Program targets middle school and
high school students of ethnically diverse backgrounds in the Windsor School
District. The goal of this program is to improve the availability of positive activities
for teens within the targeted community. The program introduces youth to
Brazilian, Afro-Cuban, West African, and Hip Hop rhythms and dance.
Participants learn basic concepts of music and the techniques for playing various
instruments.

Since the program is implemented after school and is held at the school sites, the
program runs on the school year calendar. Recruitment for the program began in
September and it was up and running in October; it concluded at the end of May.
During the 2004—-2005 school year, the program served 80 middle and high
school youth.

The program met twice a week during the entire school year. In 2004-2005, the
advanced drumming class was on Mondays from 2:00 to 3:30 at Windsor High
School and the beginning drumming class was at Windsor Middle School from
3:30 to 5:15. The dance classes were held at Windsor High School for both high
school and middle school youth on Mondays and Thursdays from 3:30 to 5:15.
All classes met together once or twice a month to practice as a cohesive group.
Each class focuses on drumming and dancing, with costume and/or mask
making incorporated in the spring. The nutrition component allows us to enhance
the participants’ knowledge of food choices through food demonstrations, food
tasting, and the provision of healthy snacks at each rehearsal.

Methodology

The program was evaluated using a pre-test/post-test design. The youth were
asked to complete a multipage self-administered questionnaire at the beginning
and the end of the program.
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Sample

A total of 26 youth participated in the evaluation, with 24 completing the pre-test
and 15 completing the post-test. Of these 26 youth, a majority (61.5%) were
female. In terms of ethnicity, 73.1% of the participating youth were Latino,
Hispanic, or Chicano, 11.5% were of mixed ethnicity, 7.7% were Caucasian,
3.8% were Native American, and 3.8% were African American. Many of the teens
agreed not to be involved in the evaluation because we were unable to obtain
parental consent. The local Site Director believes that many parents were
unwilling to consent because of concerns regarding their legal status in this
country or because they didn’t understand the evaluation (even though the forms
were sent home in the primary language spoken at home). Sixty percent of the
4-H Bloco Drum and Dance youth come from single-parent homes and many
come from immigrant families. Some of the participants are from low-income
families, and many are academically challenged.

Results

A comparison of the pre-test and post-test surveys revealed that the 4-H Bloco
Program did have a positive impact on the participants in regard to exercise, food
choices, appreciation of other cultures, feelings about gangs, and awareness of
their health. Program participants did not show a gain in health knowledge.

Windsor Bloco: Outcomes of Program, 2004-05

100 g
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% Post-test
0 n

Exercised Outside  Increased Fruit Decreased "sweets" Perceived Perceived Negative Image of  Not Intending to Importance of
of School Consumption Consumption Importance of Importance of ~ Gang Participation Join Gang Health in Food
Knowledge of Exposure to Choices
Cultures Cultures

Percentage of Youth
8 8 3 3 3
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=)
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Survey Questions

Exercise and Nutrition

After participating in the 4-H Bloco Program for a school year, more of the teens
exercised outside of school classes at least 3 days a week for at least 20 minutes
(93% as compared with 58.3% at pre-test). Further, the number of youth who
participated in a team sport increased significantly over the year. At post-test,
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62.5% of the teens reported playing on a team sport, while only 46.7% did so on
the pre-test.

While the amount of exercise the teens engaged in increased over the school
year, the amount of television they watched did not decrease. According to the
pre-test, 20.8% of the youth reported watching less than 1 hour of television a
day or none at all, as compared with 26.7% at post-test.

In addition, the post-test showed that the teens ate more fruit and vegetables and
less sweets and French fries at the end of the school year. Specifically, 98% of
the teens who completed the post-test ate fruit 4 to 6 times in the past week,
whereas only 66.7% of the teens reported eating fruit as frequently on the pre-
test. While the increase in vegetable consumption was not as dramatic, it did
increase from 87.5% of the teens eating veggies or green salad at least 1 to 3
times in the past week to 93.3%. Only 41.7% of the teens reported not eating
French fries in the past week on the pre-test, while the number increased to 50%
on the post-test.

The amount of candy and sweets the teens consumed also decreased over the
school year. On the pre-test only 29.2% of the teens reported not eating sweets
at all or only 1-3 times in the past week, with that number increasing to 73.3% on
the post-test. Finally, the number of teens who reported taking a vitamin pill
increased over the year (20% did at pre-test and 33.3% did at post-test).

Cultural Appreciation

When comparing the data from the pre-test and the post-test it was clear that
students seemed to have gained a better appreciation of other cultures. Seventy-
five percent of the teens felt it was “definitely important” or “probably important”
for kids their age to learn about what life is like in different cultures on the pre-
test, while 100% of the teens felt this way on the post-test.

Seventy-five percent of the teens felt it was definitely or probably important for
kids their age to get opportunities to spend time with kids from other races and
cultures within California on the pre-test, and 80% felt this way on the post-test.
On the pre-test, 75% of the teens believed it was definitely or probably important
for kids their age to have opportunities to spend time with kids from other
countries, while 73.3% felt this way on the post-test.

Gangs

One of the secondary goals of this program is to serve as gang deterrence for
young people in the Windsor community. In recent years the gang problem in
Sonoma County has grown significantly. Because of this, the pre-test and post-
test asked the program participants about gang involvement and their feelings
about gangs.

In regard to gang involvement, none of the teens on the pre-test reported
currently belonging to a gang, while 7% (one teen) on the post-test reported
belonging to a gang. (As a side note, it is important to mention that participating
youth are not supposed to be involved in a gang.)

Teens were also asked if they had ever belonged to a gang, with 7% reporting
that they had on the pre-test, and 13% reporting that they had on the post-test.
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On both the pre-test and the post-test, a majority of the teens reported having a
good friend in a gang (52% on the pre-test and 60% on the post-test). On the
pre-test, 72.5% of the teens surveyed felt that it was not a good idea for young
people their age to be in a gang, while the number slightly increased to 80% for
the post-test.

When asked if they thought they would be in a gang this time next year, 72.5% of
the teens on the pre-test reported that they would “definitely not” or “probably
not.” On the post-test, 93.3% of the teens felt that they would not be in a gang.
Even though this question was a projection for the upcoming year, it was
encouraging that the number of teens who did not think they would be in a gang
increased over the year.

Finally, the teens were asked if they thought being involved in the 4-H Bloco
Program would help them stay out of a gang, and if it would help most kids stay
out of a gang. On the pre-test, 87.5% of the teens felt that it would help (definitely
or probably) for themselves as well as others. Interestingly enough, the post-test
figure for both questions was nearly identical, at 86.7%.

Health Awareness

Participating in the 4-H Bloco Program also seemed to have a positive impact on
the teens’ overall health awareness. When asked if they thought kids their age
should think about their health when deciding about what they will eat, 79.2% of
the youth in the pre-test felt it was “definitely important” or “probably important,”
while 93.3% felt this way in the post-test.

On the pre-test only 66.7% of the teens felt that it was “definitely important” or
“probably important” that kids their age think about their health when deciding to
drink alcohol, and 75% felt that it was “definitely important” or “probably
important” that kids their age think about their health when deciding to smoke
cigarettes. Further, 70.8% of the youth felt it was “definitely important” or
“probably important” that kids their age think about their heath when deciding
whether or not to chew tobacco. On the post-test, all of the teens felt this way
about deciding to drink alcohol, smoke cigarettes, or chew tobacco. Overall, it
was clear that more teens on the post-test believed that other youth should
consider their health when deciding about what to eat or whether to drink alcohol
or smoke.

Health Knowledge

The pre-test and post-test also contained a few questions to assess general
health knowledge. Data from these questions indicate that the teens did not
acquire health knowledge as a result of participating in the program. In fact,
fewer of the teens got the answers correct on the post-test. For example, 93.3%
of the teens correctly defined "pulse" on the pre-test while only 69.6% did so on
the post-test. In addition, on the pre-test only 46.7% of the youth knew that the
daily recommended servings of fruits and vegetables was five, while 29.2% did
so on the post-test. Nearly the same amount of teens (80% at pre-test and 78.3%
at post-test) knew that it was recommended that most people exercise for 30
minutes a day.
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Discussion

The evaluation of the 4-H Bloco Program for the 2004—2005 school year
revealed many significant things about the program. It is clear from the
evaluation that the program is a success on many levels and that it has had
positive impacts on the lives of the participating young people.

The teens’ health awareness was certainly affected by the program. After
participating in the 4-H Bloco Program, more of the teens believed that it was
“definitely important” or “probably important” that other youth should consider
their health when deciding about what to eat or whether to drink alcohol or
smoke.

As a result of the 4-H Bloco Program, the teens are not only more aware of their
health, they are taking better care of themselves as evidenced by their eating
choices and physical activity rates.

At the end of the program, significantly more teens exercised outside of school
classes and played team sports. Simply put, the teens were generally more
physically active than when they had started the program. The program did not
seem to decrease the amount of television that the teens were watching.
However, this did not appear to impact activity levels since a larger percentage of
teens were exercising and playing sports at the end of the program. In addition to
being more physically active, the participating teens were also practicing better
nutrition. More teens reported eating more fruits and vegetables, eating fewer
sweets, eating fewer French fries, and taking a vitamin pill more regularly.

One of the intended outcomes of this program is greater cultural awareness and
diversity appreciation. This is especially important in a community as diverse as
Windsor. Teens participating in the 4-H Bloco Program seemed to gain a better
appreciation of other cultures as more of them reported that it was “definitely
important” or “probably important” for kids their age to learn what life is like in
different cultures and to spend time with kids from other cultures within California
at post-test.

Another of the intended outcomes of the program is gang prevention. This is a
critical issue right now for the young people in Sonoma County. This is validated
by the fact that more than half of the participating teens reported having a good
friend in a gang. When comparing the pre-test and the post-test it was interesting
that nearly the same proportion of youth (87.5% on the pre-test and 86.7% on the
post-test) believed that the program would “definitely” or “probably” help them
and others stay out of a gang. The fact that so many teens saw Bloco as a gang
alternative in the beginning (before even participating) is powerful. The message
is clear: Young people see this after-school program as something that will help
them resist gangs. The 4-H Bloco Program also seemed to have an impact on
the youth when it came to their feelings about gangs.

At the conclusion of the program, almost all of the students (93%) reported that
they did not think they would be involved in a gang in the coming year.

Awareness of specific health knowledge among program participants regarding
pulse, recommended number of daily servings of fruits and vegetables, the best
way to consume produce, and the recommended daily amount of exercise was
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the only weak part of the program. If the intention is that participants will learn
these items, it is important that they be included in the curriculum. If not, these
questions should be omitted from the evaluation.

Overall, the 4-H Bloco Program is helping teens become more physically active,
practice better nutrition, appreciate other cultures, be more aware of their health,
and resist gangs.
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